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Abstract
The current course design project presents a community language-learning mоdel for women attending Women’s Resource Center Armenia (WRCA). The course is aimed at developing students’ four language skills, self-directed learning strategies as well as bringing them tоgether in strоng, untied cоmmunity. The deliverables оf the project include a detailed syllabus with course description, schedule, gоals and оbjectives, assessment plan and grading rubrics for the course assignments, as well as twenty lesson plans with all the teaching material. The course was piloted with lоw-intermediate students in WRCA, whose age ranged from 45-65. The cоurse evaluation results indicated that it was a successful cоurse, and met the course gоals and objectives. 
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Chapter One: Introduction
Introduction
Nowadays, to become active citizens of Armenia women need to gain the essential tools, through support and education. Women need a safe environment to develop their abilities, both personal and professional, and be actively engaged in social, political, and cultural activities.  However, this whole action cannot be done without knowledge of the English language. The world language of communication is English because large percentage of the knowledge acquired on the Internet can be attained only through English language. Furthermore, English is considered to be an international language and mean for people from various countries and cultures to convey information and interact with each other. Women need to be actively engaged in English language learning, to become invaluable members of the society, because it will give them more possibilities to have more opportunities in various types of activities for which the knowledge of English language is a must. 
This course was designed specifically for the Women’s Resource Center Armenia (WRCA), which helped women attending to the center to improve their knowledge of English language. The main aim of the course was to develop their communication skills by touching upon different topics and implementing different teaching methods. It also aimed at developing women’s listening, speaking, reading and writing skills with interactive and authentic activities. By watching different videos, reading authentic materials and discussing different topics, students developed their receptive and productive skills.
This course employs communicative language teaching methods to keep with the real-world approaches to teaching that is prevalent in community-based learning centers.
Besides, one of the most important facts is that it has many techniques to reduce anxiety, which is relevant especially for the adult learners. There is a mutual trust between the students and the teacher, which makes the student feel more comfortable and motivated to ask questions and engage in class discussions.
The primary goal of this course design was that it would be useful to Women’s Resource Centre to have a ready made English language course which would meet their students’ needs and expectations. The most important fact was the following: in WRCA the EFL teachers were usually volunteers, who did not have teaching experience. So, the design project included all the necessary materials for future volunteer teachers: learning plan, assessment plan, and detailed lesson plans.
Chapter Two: Literature Review
Given that the WRCA targets an adult population, the following review of literature will begin with a review of adult learning theory and followed by a discussion about community-based learning. As in community-based programs the teachers are usually volunteers and they mainly do not have teaching experience a subsequent section will address issues related to EFL in Volunteer Based Programs. 


Since this course was designed for women, it needs to create certain innovative approaches in order for them to learn the English language and at the same time to be aware of social, political and cultural changes. So, in the literature review will be highlighted mainly two approaches- Participatory Approach and Community- Language Learning. 

Adult Learning Theory
To differentiate how children and adults learn languages Knowles (1980) introduced the approach of andragogy, “the art and science of helping adults learn” (p. 43) in contrast to pedagogy, “ the art and science of teaching children” (p. 34).  Table 1 shows sets of assumptions about adult learners suggested by Knowles (1980).
Table 1
Assumptions about Adult Learners 
	     1.         Their self-concept moves from one of being a dependent personality toward being self-directed human being;

	     2.         They accumulate a growing reservoir of experience that becomes an increasingly rich resource for learning; 

	     3.         Their readiness to learn becomes oriented increasingly to the developmental tasks of their social roles;

	     4.         Their time perspective changes from one of postponed application of knowledge to immediacy of application, and accordingly, their orientation toward learning shifts from one of subject-centeredness to one of performance-centeredness.


Adapted from Knowles, 1980, pp. 44-45.  
 
Knowles (1984) suggests that teachers of adult learners should explain their reasons for teaching specific things; also as adult learners are more problem solvers, the productive instruction includes the learner in sоlving real life prоblems.  The responsibilities of effective adult educators include:
1. Set a cooperative climate for learning in the classroom;
2. Assess the learner’s specific needs and interests;
3. Develop learning objectives based on the learner’s needs, interests, and skill levels;
4. Design sequential activities to achieve the objectives;
5. Work collaboratively with the learner to select methods, materials, and resources for instruction; and
6. Evaluate the quality of the learning experience and make adjustments, as needed, while assessing needs for further learning. (Knowles, 1984, p. 27)
Autonomous and Self-Directed Learning 
According to Holec (1981) “autonomy is the ability to take charge of one’s own learning” (p. 3). Moreover Benson (2001) defines autonomy as “the capacity to control over one’s own learning” (p. 47).  He also clarifies that this means that to take control over learning different kinds of actions should be involved. The most valuable activities include the planning of the learning process. There are several abilities that allow the learners to control their language-learning task, however it is very difficult to specify them (Benson 2001). For example Little (1991) defines the autonomy as follows:  “a capacity for detachment, critical reflection, decision-making and independent action” (p. 49), however Candy (1991) enumerates more than a hundred abilities, which are associated with autonomy in the learning process.

 Autonomy was promoted through self-directed learning, which usually takes places outside the classroom (Benson, 2001). According to Knowles (1975) self-directed learning (SDL) is a, “process in which individuals take the initiative, without the help of others” (p. 18), in the process of evaluating and planning their own learning experience. Self- directed learning оccurs оutside the classrооm and the learner is the оne whо is respоnsible fоr his/ her learning prоcess; he/she alsо decides methоds, cоntent and resоurces of the learning. Cross (1981) claims that about 70 per cent of adult learning is self-directed, also Tough (1971) mentions that approximately 90 per cent of all adults do at least one self-directed learning project during a given year. 
According to Brookfield (1985) self-directed learning is not desirable for all learners as it can be difficult for adults whose literacy skills are low. That is why most of them who are involved in SDL are also involved in formal programs, one of which is teacher-directed courses. During these courses the teacher can recommend different techniques to foster SDL for individuals. Complete self-development is a universal human need and Maslow (as cited in Knowles, 1980, p. 28) arranges these needs in hierarchical order.
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Figure 1: Maslow’s Hierarchy of Human Needs, (Knowles, 1980, p. 28)
Community-Based Language Learning
Community-based learning provides the learners the opportunity to actively participate in their own learning and gives them an opportunity to decide what and how they learn (Melaville, Berg & Blank, 2008).  They also suggest that, “Students are co-creators, rather than just consumers of knowledge, teachers act as guides or coaches, ensuring that students’ exploration build in opportunities to acquire, practice, and apply content and skills required by the curriculum” (Melaville et al., p. 13). According to Dytynyshyn (2008) the primary goal in community-based ESL is not teaching of English, but rather to integrate students into new community, and English is a tool for that. It has the specific characteristic of having a whole community behind it. The proficiency level of the students is not usually the same in community-based programs as the background information of the learners can vary. Students require more survival skills, however they also need a place where they can express their feelings and emotions through the target language. 

In community-based programs the teachers are usually volunteers, and the main challenge is keeping quality teachers. Another problem in volunteer teaching is a short duration of the training course (Horrell, 1983). According to Schlusberg & Mueller (1995) the volunteer-based programs give the learners the opportunity to gain literacy and language skills. However Dytynyshyn (2008) suggests that most volunteers are willing to teach and their lack of experience is not a negative fact, and as they are willing to learn the fact that they do not have experience can be overcome. Besides Sandlin & St. Clair (2005) claim that volunteers should be given a chance to acquire work experience, however at the same time they need pre-service and in-service trainings as a support.  During the pre-service trainings the focus is usually on the effective teaching, needs assessment and lesson planning (Friedman & Collier, 1993; Reck, 1991).
Volunteers continue to have an important role in adult literacy education, however being a volunteer in such programs remains one of the most challenging experiences which requires careful planning (Sandlin & St. Clair, 2005).
Participatory Approach
Participatory approach is also called Freirean Approach; it combines the topics in which the learners are interested (Spencer, 1992). In early 1960’s Freire developed a course in which he involved learners in different dialogues about their problems and these dialogues became the basis for development literacy as well as the actions which can improve the students’ lives (Freire & Macedo, 1987). According to Wallerstein (1983) the goal of participatory approach is, “to help students to understand the social, historical or cultural forces that affects their lives, and then to help empower students to take action and make decisions in order to gain control over their lives” (p. 150). In addition to this Freeman (2000) claims that, “the main goal of the participatory approach is for students to be evaluating their own learning and to increasingly direct it themselves” (p. 154).
        
The participatory approach and content-based approach are somewhat similar because both of them start with a content that is important to the students and then add forms from that content.  However the content in content-based approach is quite different from the content in participatory approach. As Freeman (2000) suggests, “it is not the content of subject matter texts, but rather content that is based on issues of concern to students” (p. 150).  The language focus is not fixed in advance, but it comes from content.
Community Language Learning
Charles A. Curran a prоfessоr of psychоlоgy at Lоyоla University and his assоciates developed a method, which was called Community Language Learning (CLL). The main responsibility of a teacher is to adapt the materials according to the learners’ proficiency level. For more detailed study and analysis the teacher may sometimes isolate specific grammatical points, lexical patterns and generalizations. However, each CLL course has its own syllabus, which may be different according to teacher-learner interaction (Richards & Rodgers, 1986). As to Richards & Rodgers (1986) in CLL learners form a community and learn through interacting with each other. Learning is viewed as something, which can be achieved collaboratively. The teacher functions like a counselor by responding to the student quietly in very supportive manner: helping the student to understand his or her problems better. He also suggests that, “One of the functions of the counseling response is to relate affect… to cognition. Understanding the language of “feeling” the counselor replies in the language of cognition” (Curran, 1976, p. 26).

Teaching within the tradition of Community Language Learning is sometimes cited as an example of a “humanistic approach” as well as bilingual education, especially “language alternation” or “code switching” (Richards & Rodgers, 1986, p.113). 
“CLL obtains its primary insights and indeed its organizing rationale from Rogerian counseling” (Rogers, 1951, p. 113). He also suggests that counseling is helping a person who is in need or has a problem. In CLL counselling appears in a metaphorical way drawing attention to the role of the teacher (the cоunsellor) and learners (the clients) in the language classroom (p. 113). Table 2 gives more precisely the comparison of client-counselor relationship in psychological counseling with the learner- knower relationship in Community Language Learning.
Table 2
Comparison of client-counselor relationships in psychological counseling and CLL
	Psychological counselling (client-counselor)
	Community Language Learning (learner-knower)

	1. Client and counselor agree (contract) to counselling.
	1. Learner and knower agree to language learning

	2. Client articulates his or her problem in language of affect.
	2. Learner presents to the knower (in L1) a message he or she wishes to deliver to another

	3. Counselor listens carefully.
	3. Knower listens and other learners overhear

	4. Counselor restates client message in language of cognition.
	4. Knower restates learner’s message in L2

	5. Client evaluates the accuracy of counselor’s message restatement.
	5. Learners repeats the L2 message from to its addressee

	6. Client reflects on the interaction of the counseling session.
	6. Learner replays (from tape or memory) and reflects upon the message exchanged during the language class


La Forge (1983) introduces the CLL model of language learning as a linguistic theory and accepts that, “language theory must start with criteria for sound features, the sentence and abstract models of language” (p. 4). He also mentions that the tasks оf fоreign language learners are "to apprehend the sound system, assign fundamental meanings, and to construct a basic grammar of the foreign language" (La Forge, 1983, p. 4).
According to Freeman (2000) Community Language Learning uses the target language communicatively. It enables the students tо learn abоut their оwn learning, tо take increasing responsibility fоr it, and tо learn hоw tо learn frоm оne anоther. These goals could be fulfilled in a nondefensive way, if an instructor and learner treat one another as an entire person, valuing both thoughts and feelings. However, Tranel (1968) suggests that with some modifications the CLL can be used in the teaching of writing as CLL course progression is topic based, it takes into consideration the learners’ needs and the topics they want to discuss with other learners. 
Conclusion

Given that this course was implemented in a resource center for adult learners, the above review of literature has attempted to highlight some of the key approaches that should inform course design for this context. As the teachers are usually volunteers without teaching experience, taking that fact into consideration in this chapter the volunteers’ role in adult literacy education was also discussed. 
Chapter Three: Deliverables
Course Description 
The course entitled “Building English Language Community and Communication in the Women's Resource Center Armenia” was designed to create an environment through which the women can find answers, be motivated and advanced. The main purpose of the course is to develop women’s four language skills. The course has been designed to last ten weeks with 90-minute class meetings twice a week. 

Needs and Environment Analysis

In order to identify learners needs and wants, to find out what they already know and what they need to know, as well as to understand what we should do to achieve goals and meet the expectations, my colleague Rima Gevorgyan and I did a needs and environmental analysis in the Women’s Resource Center Armenia. 
First I decided to conduct semi-structured interview with staff of WRCA, as they were interacting with the women on daily basis and were aware of their needs and scope of interests. I prepared 6 main questions, which intended to find out the main purpose for women attending WRCA, reasons why they wanted and needed to learn English, also what are the main topics they were interested in. The results I got from the interview revealed that they came to WRCA as they need company, communication, they need to be aware of what’s going on around the world and in the country. They wanted to learn English, as they wanted to be helpful for their kids, to be able to help them to develop 21th century skills. Another reason they were willing to learn English was employment, they wanted to find a better job, to meet the employees’ high expectations. Also they were actively participating in the feminist movements and they needed English for broader audience. 
Then I prepared interview questions and a questionnaire for the women, to find out their background, interests and motivation for learning English. To make them feel more comfortable, I translated the questionnaire into Armenian and did semi-structured interview. The results were not surprising for me, because the answers did not differ greatly. However, I also found out that they need English, as they were interested in Ted Talks, also movies, music and travelling. With the help of English it would be easier for them to travel any country and to communicate with different people. Some of them also indicated that they need to be updated with the latest news, learn what is going on in the world, read articles and news in English. 
Based on the needs analysis and the key findings I found the main topics and themes that I included in the course. The learners were mainly interested in developing their oral skills and grammatical knowledge; they preferred interactive learning within their community. 
The environment analysis showed that very often the EFL teachers working at the WRCA were not qualified specialist sometimes they were just native speakers or volunteers who wanted to communicate with the women and to help them study the language. So, when designing the course I also included teacher’s manual with clear and detailed instructions to help a volunteer (probably without teaching experience) to conduct an effective lesson and create anxiety free learning environment for the adult learners.

Course Goals and Objectives 

According to Graves (2000), goals are defined as the “main purposes and intended outcomes of a course”, while objectives include “statements about the goals can be achieved” (pp. 75-76). Goals can also be defined as the key points and planned outcomes of the course while objectives are statement about the goals and the way they can be reached.  

Based on the needs analysis and my personal teaching philosophy I crated the goals and objectives for this course represented bellow. To be able to organize my objectives effectively I used “Knowledge, Awareness, Skills and Attitudes” framework developed by the faculty in the department of Language Teacher Education at the School for International Training (Graves, 2000, p. 83). 

Table 3

Goals and Objectives 

	COURSE GOALS
	COURSE OBJECTIVES 
(include Knowledge, Skills, Awareness designation for each)
By the end of this course students will be able to:



	GOAL 1: Develop the basic communication and survival skills 
	OBJECTIVES: 
1. Use common structures and phrases in everyday communication (Skill)
2. Identify different strategies while listening or reading texts (Awareness)

3. Describe and interpret the gist while listening and watching radio, songs and TED Talks (Skill)
4. Use target vocabulary while writing formal letters and applications (Skill)
5. Recognize target vocabulary in different texts (Awareness)
6. Identify or employ appropriate register during communication (formal/informal).  (Knowledge)

	GOAL 2: Enhance the 4 language skills  

	OBJECTIVES:
1. Use target vocabulary while writing essays, short stories (Skill)
2. Recognize different grammatical structures  (Awareness)
3. Evaluate different ideas or solutions to a problem (Attitude)

4. Identify different tenses.   (Knowledge)

	GOAL 3: Raise awareness about social, political, cultural issues and demonstrate personal and social responsibility. 


	OBJECTIVES: 

1. Recognize current social, political and cultural issues (Awareness)
2. Evaluate the current situation in the world by listening and watching different audios and videos (Attitude)
3. Identify and use target vocabulary effectively (Knowledge)
4. Use the target vocabulary effectively (Skills)

	GOAL 4:  Recognize how to contribute to community in a meaningful way

	OBJECTIVES: 
1. Identify different strategies and techniques for implementing their ideas (Knowledge)
2. Use different technics for effective group work (Skill)


Assessment Plan

The assessment plan aims at collecting information about students’ learning and progress. I have used both formative and summative assessment tools in my assessment plan. Formative assessment usually monitors students’ learning while summative assessment evaluates it (Black & William, 1998). One major formative assessment was “In Class Activities and Monitoring” which helped to collect information about student’s learning. The others are summative, and include presentation, dialogue journal entries and group project. 

The grid bellow shows the whole assessment plan, which measures course goals and objectives. Here, I list the assessment options with a brief description of each:
· Portfolio - The portfolio was a collection of students’ work. It included all the learning materials. The portfolio was compiled in a binder; each student had her own file.

· Presentations - Individually and/or in groups students prepared presentations on related topics. I provided a rubric beforehand. 

· Dialogue Journal Entry- A dialogue journal was an informal written conversation between teacher and student about topics they had already covered. Teacher provided a rubric beforehand.
· In class Activities and Monitoring- Teacher monitored in class activities which included:

· Role-plays

· Oral reports

· Interviews

· Group work

· Group Project- Students worked in groups to prepare presentations about Spring and Spring Holidays. Teacher provided guidelines and grading rubric.
Table 4

Assessment Plan

	ASSESSMENT 
	Objectives Targeted

	Portfolio
	· Recognize target vocabulary in different texts 
· Evaluate different ideas or solutions to a problem 

	Presentations
	· Identify the difference of formal and informal styles while introducing themselves and making presentations. 
· Recognize current social, political and cultural issues 
· Use different programs for making successful presentations
· Create effective presentations 

	Dialogue journal entry
	· Use target vocabulary while writing essays

· Identify and use target vocabulary effectively



	In class Activities and Monitoring
	· Use common structures and phrases in everyday communication 
· Identify different strategies while listening or reading texts 
· Describe and interpret the gist while listening and watching radio, songs and TED Talks 
· Evaluate the current situation in the world by listening and watching different audios and videos

· Use the vocabulary in participating different discussions

	Group Project
	· Recognize how to contribute to community in a meaningful way

· Identify different strategies and techniques for implementing their ideas


Learning Plan
Based on the needs analysis and course goals I have developed a ten-week learning plan, which includes different authentic materials and variety of topics. The course includes many elements of modern approaches for effective language learning like community-based language learning, participatory approach and communicative language teaching. 

As the students are actively participating in the feminist movements and they need English I have also included different up to date topics about gender issues, gender equality and how to empower women through education. The grid bellow shows the topics and activities that are used during the ten-week course. 

Table 5

Learning Plan
	Week
	Topic
	Grammar
	Classroom Activities

	Week 1 (December 1-7)


	Getting to Know Each Other
	
	1. Knowing each other better- T ask the Ss to tell their name and an interesting fact about themselves which starts with the first letter of their names

2. Writing activity- come up with classroom rules
3. Expectations activity- the house of my dreams
4. Introduction to the Journals and Syllabus



	
	We are family
	Future Forms 
	1. Brainstorming- quick quiz
2. Reading Activity- families have a great future

3. Vocabulary Activity- matching 

4. Grammar – future forms 

5. Discussion- families of future


	Week 2

(December 8-14)
	Who knows you better?
	
	1. Speaking activity- find someone who

2. Discussion- who knows you better your friends or your family members?

3. Reading activity- your family or your friends?

4. Vocabulary Activity- Let’s predict
5. Listening activity- song: we are family

	
	Personalities 
	Present Simple


	1. Listening activity- who knows Richard well?
2. Vocabulary activity- personality adjectives
3. Reading activity- the influence your position in the family has on your personality

4. Vocabulary activity- matching exercise 
5. Grammar-present tense
6. Writing activity- graphic organizer



	Week 3

(December 15-20)
	Family Conflicts
	Present Perfect Simple
	1. Brainstorming- “Teenager”
2. Reading Activity-Family conflicts
3. Vocabulary activity – verb phrases gap filling 

4. Grammar and listening activity- listening and numbering the pictures
5. Follow up activity- do you remember?
6. Writing activity- journal entry



	
	Families in different Cultures


	
	1. Brainstorming- problems with teenager child, “culture”

2. Speaking activity- practicing present perfect tense
3. Listening and vocabulary activity- video (http://www.youtube.com/watch?v=dJpgspwavGQ)

4. Discussion- culture and traditions
5. Reading activity-3 cultures
6. Speaking activity- happy hour


	Week 4 (December 22-27)
	Holiday- how people celebrate New Year in different countries


	
	1. Presentations

2. Discussion –how people celebrate New Year in different countries
3. Listening activity- Christmas in different courtiers
4. Reading activity – New Year around the world (3 cultures)
5. Speaking Activity- presentation of findings


	
	Strange traditions 
	
	1. Discussion –strange traditions 

2. Listening activity- Strange traditions around the world (http://www.youtube.com/watch?v=gAH6uCaDw_g)

3. Reading activity- most strange 5 traditions

Discussion- compare and contrast of native and strange traditions
4. Writing activity- journal entry



	Week 5

(February 2-6)
	Traditional Food, Food Items
	
	1. Brainstorming- Foreign Restaurant 
2. Reading activity- Food-Fuel or Pleasure?
3. Discussion- health and junk food
4. Follow up activity- food quiz
5. Speaking Activity- Agree, disagree, undecided 


	
	Simulation Game (Food Presentation)
	
	1. Food recipe presentation

2. Put-lock party

	Week 6

(February 9-13)
	Fears and Phobias
	Present Perfect+ since and for
	1. Brainstorming - Fears and Phobias
2. Grammar- Present perfect + for, since
3. Reading activity- we are all afraid

4. Discussion- talking about personal phobias

5. Listening activity- doctor talking about cat phobia

6. Activity- matching fear with time indicator


	
	Do men or women have more phobias?
	
	1. Brainstorming- do men or women have more phobias? 

2. Vocabulary activity- preparing for watching a video

3. Listening activity- video (http://www.today.com/video/today/48812243#48812243)

4. Discussion-based on the video
5. Reading activity- Phobias and Gender
6. Speaking activity- Find your partner


	Week 7

(February 16-20)
	Empowering Women 
	Past tense
	1. Brainstorming- famous women that changed the world
2. Grammar- past tense by introducing Malala’s stories
3. Grammar revision activity- regular or irregular
4. Speaking activity-learn and share


	
	The mothers of invention


	Passive construction
	1. Brainstorming- What is invention?
2. Listening- Ss should guess which 5 things were invented by women

3. Grammar- Passive Voice
4. Reading activity- the mothers of invention
5. Vocabulary activity – discussion
6. Speaking activity- what it’s famous for
7. Writing activity- dialogue journal entry


	Week 8

(February 23-27)
	Transportation and travel


	Comparative and superlative adjectives
	1. Warm up activity- quick quiz
2. Discussion- travelling, forms of transport 
3. Reading activity-race to the sun

4. Writing activity- matching photos with sentences

5. Grammar- comparative and superlative degree of adjectives

6. Speaking activity- interview the partner, role play

	
	The world’s friendliest cities


	Revise comparative and superlative adjectives
	1. Revision- revise passive voice

2. Reading activity- big cities around the world 
3. Listening activity-testing people’s attitudes
4. Writing activity- revision of comparative and superlative adjectives 

	Week 9

(March 2-6)
	Changing your life
	
	1. Consciousness raising activity- favorite country, cultural shock 
2. Listening activity- changing life (listening about Karen-a woman who changed her life)

3. Discussion- listen and answer
4. Reading activity- It was just a holiday, but it changed my life

5. Vocabulary – discussing unknown words

6. Follow-up activity- how holiday changed the life of 2 women

7. Speaking activity- interview and gap filling

8. Grammar- gap filling exercise 

	
	Right place, wrong time


	Revising past tense
	1. Brainstorming- Ss should write down 5 things they like doing when they are on holiday
2. Reading activity- in the right place, but at the wrong time

3. Practice- matching exercise

4. Listening activity- horrible holiday in Ibiza

5. Speaking activity- find someone who

6. Writing activity- dialogue journal entry 


	Week 10 (March 9-13)
	Final Project (Presentation)


	
	SS present their topics in pairs. 

	
	Farewell party and course evaluation 


	
	1. Brainstorming- SS brainstorm about “evaluation”-what is it? 

2. Let’s repeat the topics - revision of the topics that have been covered 
3. Presentation-strengths and weaknesses of the course 

4. Questionnaire about the effectiveness of the course

 


Chapter Four: Reflections & Recommendations
Reflection

This section discusses the design project piloting experience in WRCA and provides recommendations for EFL teachers who are interested in community based language teaching. 

During the whole process of piloting I experienced many great moments; there were days when I ended up so happy and enthusiastic that I knew I was on the right path. However I had days when I felt really broken and exhausted. Thankfully, the average of good days was high, and so was my motivation. 

During summer holidays when I went to WRCA with my professor, I understood that they need a complete EFL course for women. I shared my thoughts with my professor and she encouraged me to design a course for women and conduct community based language teaching. 

Once I decided the topic for my design project, I started searching for relevant literature because I had limited knowledge about adult learning theory, community based language learning/teaching. The literature review was very informative and interesting process for me as the knowledge and methods I gained was very useful during the piloting phase. After gathering information from literature I decided to conduct a needs and environmental analysis to find out in which topics students in WRCA are interested.  First, I interviewed the staff of WRCA as their interaction with women was on daily basis and they were aware of women’s needs and scope of interests. Then, to make women feel more comfortable I translated the questionnaire into Armenian and conducted semi-structured interview to find out their background, interests and motivation for learning English. 

The most important and responsible part was writing clear goals and objectives for the course. Clearly articulated goals and objectives make the course focused and purposeful and without them I couldn’t create appropriate activities to engage students. To be able to organize my objectives effectively I used “Knowledge, Awareness, Skills and Attitudes” framework. To track the ongoing progress of students I created the assessment plan. Also, assessment plan helped me a lot to target my students’ specific problem areas, have a complete picture of their skills, abilities, ongoing progress and adapt my instructions, activities accordingly. I learned to design assessment plan, which would measure the goals and objectives I had set. 

To my surprise, designing a learning plan was a very easy and enjoyable task for me. I really enjoyed the whole process of choosing topics and dividing them into weeks before piloting the course. I wrote lesson plans prior to each course, as my students were constantly giving me feedback about each lesson. I was piloting one lesson and passing to the other as each lesson was the logical continuation of the previous one. This method helped me a lot because my students were constantly giving me feedback after each lesson and I was revising and revisiting activities as needed. 

The most interesting, enjoyable and valuable experience for me was the piloting of the course. It was during this stage that I understood the weaknesses and strengths of my lessons, what I need to revise and what works well in my course. The most challenging things for me were the following:

1. Group work- students were not used to group work and they actually did not like it.
First, I did not know what to do, how to make them realize the importance of group and pair work. So I decided to explain them directly, but it did not help. Then, I understood that first of all I should start with pair works and design activities accordingly. Little by little I moved on and started to assign activities in groups but at the same time I explained to them that each member of the group was responsible for a certain part of the activity. For example, first student was timekeeper; second student was note taker and so on. It took me 3 weeks to teach them to work in groups and to understand the importance of group work. At the end of the course they were very happy and motivated, and even suggested that they do their final project in groups. I really cannot express my feelings, but at that time I felt very happy and proud of myself because I managed to overcome that obstacle. 
2. Side talking - as my students were mainly adults and women they liked to talk to each other during the class. So, during the first lesson I asked them to brainstorm rules for our class and explained them that rules could help us to make our lessons more effective. Students liked the idea a lot, so they came up with several rules: 

· Let’s not be late!

· Let’s respect each other!

· No side talks during the class

· No Armenian during the class.

I was very happy that they mentioned “side talk” themselves, however I was disappointed during the 2nd lesson as almost all of them were late, and they were chatting a lot. I didn’t know what to do; I couldn’t punish them, as they were much older than me. So, I decided to do a small classroom research and ask them to tell me why they were talking during the lesson. They explained me that they were doing it unconsciously and also they promised me that they would never again disturb each other.
3. Mixed level course- the proficiency level of students was mixed, some of the students were low elementary and the others were either elementary or high elementary. It was very difficult for me to design an activity or choose a text that would be interesting for all of them. This was the most challenging part of my whole project. But after teaching them to work in groups, I managed to overcome this difficult and challenging situation. I grouped them in a way that each group included one high proficiency level student and two low proficiency level students (I also had some easy exercises or texts with me). This method helped students and me a lot, because at the end of the course I noticed that the students who had low proficiency level were now performing better. 

My professor gave me an opportunity to be a mentor teacher for one of the first year students. That was great opportunity for me to watch how she was piloting my lessons. I was able to view my lessons from a different perspective when I saw another teacher delivering them. Moreover, these lessons are meant for future volunteer teachers so it was useful for me to see how someone else might interpret and implement my plans. This happened during the 5th week and she piloted only 4 lessons, these observations made me think about revising some topics. And at the end, I changed three topics, as I saw that they were quite challenging for my students. 
The course evaluation included the following stages:

1. Pre- and post-questionnaire - The pre-course questionnaire was aimed to find out students’ needs and expectations. Students in WRCA were very creative and interested in the course, which is why they gave me very thorough suggestions. It helped me a lot while choosing topics, activities and reading, listening materials. To find out whether I met their expectations I distributed a post-course questionnaire. The results were not surprising for me as all of them claimed that they liked the course and the methods I used very much.

2. Dialogue journal entries - I used dialogue journals as a tool both for assessment and evaluation. After each week students were writing either suggestions or reflections in their journals and giving it to me. This was a perfect way for ongoing evaluation.
3. Interactive Evaluation - At the end of the course a few evaluation activities were conducted in which the student evaluated the overall weaknesses and strengths of the course.
First, I asked the students to draw a bag on the flipchart and write in the bag the things that they took with them after the course. They liked the activity very much and in groups started to brainstorm different topics, grammatical patterns and activities that they learned. All of them mentioned “presentation skill” as the most valuable knowledge that they gained. Then, I asked them to write outside of the bag the things that they wanted to learn but didn’t manage. This part surprised me a lot as almost all the students mentioned that they would like to learn a lot of English songs, and even one of them mentioned that she would like to learn rap music. 

The second activity was very interactive, engaging and informative, as I got a lot feedback about my course.  I gave each student a burning candle and asked to tell something they didn’t like about the course and turn off the candle. I tried to create anxiety free, calm and relaxing environment for my students, as it helped them a lot to be honest and give constructive feedback. Some of them mentioned that they would like to have open-air classes, because sometimes they felt pressured in our small classroom. Others told that they would like to learn more grammatical structures, however all of them claimed that they enjoyed our classes together. 

To sum up I think there is no such thing as a bad student rather bad teacher, as it is the teacher’s responsibility to create an atmosphere where students are engaged and motivated not just to learn but also enjoy the whole learning process. 
Recommendations
Based on the piloting of this course I have come up with several recommendations for the teachers who want to implement this course:

· Teach this course if you are willing to empower women. 

· Find out students needs, interests, their level of proficiency and the topics in which they are interested. 

· Come up with classroom rules as a whole class, as, it will promote students’ responsibility. 
· At the beginning of the course suggest that they keep dialogue journals where they will be able to share their thoughts, write reflections, stories and write some questions to you; however you can give them choice as well- reflection journals, blogs and so on.

· If you are a volunteer and do not have teaching experience or background you should first of all read about community language learning, adult learning theory, community-based language learning, participatory approach and other related and relevant teaching and learning theories.

· Provide students with the syllabus of the course, and explain them the importance of each activity. Be prepared, as sometimes you will have to explain the students why they have to do certain activity, what it is for and so on.

· Be aware that the proficiency level of students is mixed, and you should have some extra activities prepared. 

· Keep the balance in Student-Teacher interaction (relationship), as most of the students are leaders with strong personalities, and it is difficult to find the right way of treating them.

· Limit the class size up to 12 people, as it will help you to know each of them better.
· Always use authentic and up to date materials during the lesson.
· Prepare portfolios for students so they can take the materials they used during the classes for future reference. 

· Be well prepared as adult students are eager to know every single thing, and sometimes they push you to go beyond your planned lesson.
· Always show enthusiasm while teaching; students appreciate it very much

· Consider asking students to give you feedback at the end of each lesson about what worked well, which activity they liked, which one should be changed. 

· At the end of the course conduct an evaluation to find out the effectiveness of the course. 
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Appendix A
Syllabus

Building English Language Community and Communication in the WRCA

Time – Monday, Friday-17: 30-19:00

Location – WRCA office

Instructor – Lusine Sargsyan

Email – lusine_sargsyan1@edu.aua.am

Phone – +374 55 20 37 87

Course Description

The course entitled “Building English Language Community and Communication in the Women's Resource Center Armenia” was designed to create an environment through which the women can find answers and be motivated. The main purpose of the course is to develop women’s four language skills in English and build a real community. The course has been designed to last ten weeks with 90-minute class meetings twice a week. 

Course Objectives 
By the end of this course, you will be prepared to:

1. Use common structures and phrases in everyday communication

2. Identify different strategies while listening or reading texts 

3. Use target vocabulary while writing formal letters and applications 

4. Recognize target vocabulary in different texts 

5. Evaluate different ideas or solutions to a problem 

6. Identify the difference of formal and informal styles while introducing themselves and making presentation

7. Recognize current social, political and cultural issues 

8. Evaluate the current situation in the world by listening and watching different audios and videos 

9. Identify and use target vocabulary effectively 

10. Use the vocabulary by participating different discussions

11. Recognize how to contribute to community in a meaningful way 

12. Identify different strategies and techniques for implementing their ideas 

13. Use different programs for making successful presentations 

14. Create effective presentations

Required Texts

1. Oxenden C. & Latham-Koenig C. (2007). New English File. Oxford: Oxford University Press. Retrieved from: http://vk.com/page-25003531_46254302

Teaching and Learning Methods

Methods:

During this course mainly communicative methods will be implemented so the students will be able to communicate effectively and be engaged in different discussions. 

Students:

Students’ proficiency level should be pre-intermediate or intermediate to be able to take part in this course. 

Teaching Philosophy

I believe that after each lesson students will be able to take with them something valuable from the class that is why, as a teacher, it is my responsibility to know who my learners are, what kinds of knowledge and experience they bring to the group, and what they want to achieve so that I can prepare a syllabus that fits their needs and use appropriate methods. This motivates them to learn and to achieve their goals as I want to be not only a teacher but also a friend, leader, motivator and coach for my students. Also, during my course students will be able to learn to communicate effectively in English in different ways, such as written, spoken and so on. Be able to collaborate with peers, share their knowledge and introduce different topics effectively, to write different types of essays – analytical where they can analyze, examine and interpret such things as an event, book, and poem, descriptive where they might describe a person, place, object, or even memory of special significance and so forth. They will also be able to communicate with each other by using rich vocabulary acquired during the classes. 

Assignments & Assessments

Portfolio 

The portfolio will be a collection of the student’s work. 

Group Project

Students will work in groups to prepare presentations about spring and Spring Holidays. 
Grading Policy (Evaluation Methods & Criteria)
Sample from TEFL 309

	Assignment
	Due Date

	Portfolio
	At the end of the course

	Presentation
	Will be set with Ss

	Group Project
	At the end of the course 


Learning Plan

	Week
	Topic
	Grammar
	Classroom Activities

	Week 1 (December 1-7)


	Getting to Know Each Other
	
	5. Knowing each other better- T ask the Ss to tell their name and an interesting fact about themselves which starts with the first letter of their names

6. Writing activity- come up with classroom rules
7. Expectations activity- the house of my dreams
8. Introduction to the Journals and Syllabus



	
	We are family
	Future Forms 
	6. Brainstorming- quick quiz
7. Reading Activity- families have a great future

8. Vocabulary Activity- matching 

9. Grammar – future forms 

10. Discussion- families of future


	Week 2

(December 8-14)
	Who knows you better?
	
	6. Speaking activity- find someone who

7. Discussion- who knows you better your friends or your family members?

8. Reading activity- your family or your friends?

9. Vocabulary Activity- Let’s predict
10. Listening activity- song: we are family

	
	Personalities 
	Present Simple


	7. Listening activity- who knows Richard well?
8. Vocabulary activity- personality adjectives
9. Reading activity- the influence your position in the family has on your personality

10. Vocabulary activity- matching exercise 
11. Grammar-present tense
12. Writing activity- graphic organizer



	Week 3

(December 15-20)
	Family Conflicts
	Present Perfect Simple
	7. Brainstorming- “Teenager”
8. Reading Activity-Family conflicts
9. Vocabulary activity – verb phrases gap filling 

10. Grammar and listening activity- listening and numbering the pictures
11. Follow up activity- do you remember?
12. Writing activity- journal entry



	
	Families in different Cultures


	
	7. Brainstorming- problems with teenager child, “culture”

8. Speaking activity- practicing present perfect tense
9. Listening and vocabulary activity- video (http://www.youtube.com/watch?v=dJpgspwavGQ)

10. Discussion- culture and traditions
11. Reading activity-3 cultures
12. Speaking activity- happy hour


	Week 4 (December 22-27)
	Holiday- how people celebrate New Year in different countries


	
	6. Presentations

7. Discussion –how people celebrate New Year in different countries
8. Listening activity- Christmas in different courtiers
9. Reading activity – New Year around the world (3 cultures)
10. Speaking Activity- presentation of findings


	
	Strange traditions 
	
	5. Discussion –strange traditions 

6. Listening activity- Strange traditions around the world (http://www.youtube.com/watch?v=gAH6uCaDw_g)

7. Reading activity- most strange 5 traditions

Discussion- compare and contrast of native and strange traditions
8. Writing activity- journal entry



	Week 5

(February 2-6)
	Traditional Food, Food Items
	
	6. Brainstorming- Foreign Restaurant 
7. Reading activity- Food-Fuel or Pleasure?
8. Discussion- health and junk food
9. Follow up activity- food quiz
10. Speaking Activity- Agree, disagree, undecided 


	
	Simulation Game (Food Presentation)
	
	3. Food recipe presentation

4. Put-lock party

	Week 6

(February 9-13)
	Fears and Phobias
	Present Perfect+ since and for
	7. Brainstorming - Fears and Phobias
8. Grammar- Present perfect + for, since
9. Reading activity- we are all afraid

10. Discussion- talking about personal phobias

11. Listening activity- doctor talking about cat phobia

12. Activity- matching fear with time indicator


	
	Do men or women have more phobias?
	
	7. Brainstorming- do men or women have more phobias? 

8. Vocabulary activity- preparing for watching a video

9. Listening activity- video (http://www.today.com/video/today/48812243#48812243)

10. Discussion-based on the video
11. Reading activity- Phobias and Gender
12. Speaking activity- Find your partner


	Week 7

(February 16-20)
	Empowering Women 
	Past tense
	5. Brainstorming- famous women that changed the world
6. Grammar- past tense by introducing Malala’s stories
7. Grammar revision activity- regular or irregular
8. Speaking activity-learn and share


	
	The mothers of invention


	Passive construction
	8. Brainstorming- What is invention?
9. Listening- Ss should guess which 5 things were invented by women

10. Grammar- Passive Voice
11. Reading activity- the mothers of invention
12. Vocabulary activity – discussion
13. Speaking activity- what it’s famous for
14. Writing activity- dialogue journal entry


	Week 8

(February 23-27)
	Transportation and travel


	Comparative and superlative adjectives
	7. Warm up activity- quick quiz
8. Discussion- travelling, forms of transport 
9. Reading activity-race to the sun

10. Writing activity- matching photos with sentences

11. Grammar- comparative and superlative degree of adjectives

12. Speaking activity- interview the partner, role play

	
	The world’s friendliest cities


	Revise comparative and superlative adjectives
	5. Revision- revise passive voice

6. Reading activity- big cities around the world 
7. Listening activity-testing people’s attitudes
8. Writing activity- revision of comparative and superlative adjectives 

	Week 9

(March 2-6)
	Changing your life
	
	9. Consciousness raising activity- favorite country, cultural shock 
10. Listening activity- changing life (listening about Karen-a woman who changed her life)

11. Discussion- listen and answer
12. Reading activity- It was just a holiday, but it changed my life

13. Vocabulary – discussing unknown words

14. Follow-up activity- how holiday changed the life of 2 women

15. Speaking activity- interview and gap filling

16. Grammar- gap filling exercise 

	
	Right place, wrong time


	Revising past tense
	7. Brainstorming- Ss should write down 5 things they like doing when they are on holiday
8. Reading activity- in the right place, but at the wrong time

9. Practice- matching exercise

10. Listening activity- horrible holiday in Ibiza

11. Speaking activity- find someone who

12. Writing activity- dialogue journal entry 


	Week 10 (March 9-13)
	Final Project (Presentation)


	
	SS present their topics in pairs or in small groups. 

	
	Farewell party and curse evaluation 


	
	5. Brainstorming- SS brainstorm about “evaluation”-what is it? 

6. Let’s repeat the topics - revision of the topics that have been covered 
7. Presentation-strengths and weaknesses of the course 

8. Questionnaire about the effectiveness of the course

 


Grading rubric for presentations
Name:

	Criteria

These criteria are described in terms of qualities that achieve a ‘completely effective’ rating.
	· Completely Effective 
· Moderately Effective 
· Somewhat Effective 

(Ineffective)
Rating
	Comments

	Nonverbal skills
	
	

	· Eye contact- engages the audience with direct eye contact
· Body Language- movements and gestures are not fixed
· Poise- seems relaxed and self- confident
	
	

	Verbal Skills
	
	

	· Enthusiasm- shows a positive attitude about the topic
· Elocution- uses clear voice and correct pronunciation 
	
	

	Content 
	
	

	· Subject Knowledge- aware about the topic he/she presents

· Organization- presents the information in logical sequence 

· Mechanics- speaks/writes without grammatical mistakes 
	
	


Grading rubric for dialogue journal entries
Name:

	Criteria

These criteria are described in terms of qualities that achieve a ‘completely effective’ rating.
	· Completely Effective 
· Moderately Effective 
· Somewhat Effective 

(Ineffective)
Rating

	Content
	

	· Entries contain new ideas
· Questions are always open-ended
· Questions are based on the texts or classroom activities
	

	Organization
	

	· Entries are organized in a meaningful manner 
	

	Mechanics
	

	· Few spelling errors

· Few grammatical mistakes

· Some minor punctuation mistakes 
	


Retrieved from: http://tredheads.pbworks.com/w/page/22447819/Dialogue%20Journal
Appendix B

Lesson Plans

Lesson 1

Getting to know each other

Date: 01.12.14

Topic: Getting to know each other
Duration of Lesson: 90 min. 

Learning Objectives: 

By the end of the class, students will be able to (SWBAT):

	LO1
	· Tell each other’s names

	LO2
	· Create classroom rules

	LO3
	· Develop a basic knowledge of course syllabus

	LO4
	· Create a visual representation of their expectations for the course


Materials:

· Whiteboard

· Markers

· Flash cards

Procedures: 

1. Warm-up: “Getting to know each other”( LO#1

2. Presentation: “Classroom Rules” ( LO#2, 

3. Practice/Assessment: “Introduction to the Syllabus” ( LO#3

4. Wrap-up: “The House of my Dreams” ( LO#4

WARM UP

1. “Getting to Know Each Other” ( LO#1  (25 minutes)

i. Introduce yourself to Ss

b. Tell them that you also want to be a part of their community

c. Ask them to tell their name and a word that starts with the first letter of their name (ex. Lusine-Lovely)

d. Tell them that the next person should repeat the previous ones name and word and then go on

e. Continue the activity until all of them tell their names

PHASE I – PRESENTATION

1. “Classroom Rules ” ( LO#2  (25 minutes)

a. Tell the Ss that you are going to have your classroom “rules” 

b. Discuss the rules with them (see in Appendix 1)

c. Ask them to add their suggestions as well

d. Tell them that they should respect the rules and do not break them 

PHASE II –PRACTICE/COLLABORATION AND ASSESSMENT

1. “Introduction to the Syllabus” ( LO#3  (10 minutes)

a. Introduce the course syllabus to the SS

b. Talk about course structure and the methods you are going to use 

c. Inform the Ss that they can feel free to tell their opinion and give suggestions

d. Introduce them the “Dialogue Journal” 

WRAP-UP/REVIEW/CONNECTIONS

1. “The House of my Dreams” ( LO# 4 (20 minutes)

a. Draw the “house of your dream” on the blackboard (see in Appendix 2)

b. Tell the Ss that the entrance of the “House” is their background knowledge of English, the kitchen is the par where they should write what they want to learn and the kitchen is the place where they should write suggestions about class organization

c. Now, divide them into groups of 3 and ask them to “fill” the house 

d. Inform them that only one person from the group is going to present the group’s suggestions

e. Discuss all suggestions as group

Appendix 1

1. No side talks!

2. Do not be late!

3. Clean the room after our class!

4. Check the e-mail regularly!

5. Ask the questions to teacher and ONLY to teacher!

6. Respect your classmates!

7. Smile often (
Appendix 2

Entrance-Background information

Kitchen- what would you like to learn

Bedroom – class organization

Lesson Plan 2

We are Family

Date: 07.12.14

Topic: Family and Personality
Duration of Lesson: 90 min. 

Learning Objectives: 

By the end of the class, students will be able to (SWBAT):

	LO1
	· Recall terms of family members

	LO2
	· Discuss the families of future

	LO3
	· Define the future forms

	LO4
	· Identify the future forms


Materials:

· Whiteboard

· Markers

· Handouts

Procedures: 

1. Warm-up: “Quick Quiz”, “Consciousness Raising Activity “( LO#1,2

2. Presentation: “Discussion” ( LO#2, 

3. Practice/Assessment: “Going to, present continues, will/shall” ( LO#3

4. Wrap-up: “Discussion” ( LO#4
WARM UP

2. “Quick Quiz” ( LO#1   (15 minutes)

i. Ask Ss to answer the following questions quickly  

· What do you call…

· Your mother’s brother?

· Your father’s sister?

· Your aunts and uncles children?

· Your sister’s son?

· Your brother’s daughter?

· Your wife’s brother?

· Your husband’s mother?

· The person who was your husband

3. “Consciousness Raising Activity ” ( LO#2   (25 minutes)

a. Ask the Ss to look at the 2 pictures and try to guess which one shows typical family of future (see in appendix 2)

b. Then, tell them to read an article and pay attention to the highlighted words

c. Discuss the meaning of the words as a whole class

d. Then, give them gap-filling exercise (see in appendix 1)

PHASE I – PRESENTATION

2. “Discussion” ( LO#2 (20 minutes)

a. Discuss with class 7 predictions from the text and answer to the following questions

· Is this already happening in your country?

· Do you think it will happen in the future

· Do you think it will be a good thing or a bad thing?

b. Ask them to get in pairs and add some new predictions
c. Tell them to share their ideas with the whole class

PHASE II –PRACTICE/COLLABORATION AND ASSESSMENT

1. “ Going to, present continues, will/shall ” (LO#3  (20 minutes)

a. Write a few sentences on the black board
b. Explain the future form to the Ss deductively

WRAP-UP/REVIEW/CONNECTIONS

2. “Discussion” ( 4 (10 minutes)

a. Ask the Ss to brainstorm different sentences with future forms

b. Give homework (see in appendix 3) 

Appendix 1

Now read the whole article again and match the highlighted words with definitions. 

1. Your grandparent’s parent-----------------

2. A child who doesn’t have any brothers or sisters--------------------

3. Families where the mother or father is bringing up the children on hos/her own---------

4. Your uncle’s or aunt’s children-----------------------

5. The family of your husband/wife-------------------

6. All your relatives including aunts, grandparents, etc. ----------------------------------------

7.  Your grandparents’ grandparents ---------------------------------------------

8. Boys who have (for example) the same father as you but a different mother----------------

9. The new wife of your father ------------------------------

10. People who are having a relationship ------------------------------------------

Appendix 2

[image: image2.png]G future forms: going to, present continuous, will / shall
V family, personality
P prefixes and suffixes

We are family

1 VOCABULARY & SPEAKING family

a Look at the two pictures. Which one do you
think shows the typical family of the future?

Read the first paragraph of the article and
B find out.

Families have a
great-great future

Twenty years ago, the typical was ‘wide’. It usually consisted
of two or three generations, witl many children in each ‘nuclear family’. People
had lots of aunts and uncles but often didn’t know their grandparents. However,
according to a new study by the British research group Mintel, the family is
changing shape. The family groups of the future will be ‘long and thin’, with
three or four small generations.

Here are some of their prediclions:

(and even
ing longer.

3 Many children will grow up isolated from other children and young adults. This
will make them more selfish and introverted.

4 More couples will divorce and re-marry, some more than once. They may
have children with their new partners, so many children will have a

stepmother or stepfather and hal

1S o sisters.

5 There will be many ‘boomerang children’. These are children who leave
home to get married, but then divorce and return to live with their parents.

6 There will be more [single-parent:

7 Because houses are now so expensive, different generations may decide to
live together, so parents, grandparents, and adult children may co-own their
houses, and many couples will have to live with their jinzlaws .




 

Appendix 3

[image: image3.png]AI! happy families are alike; each unhappy family is unhappy in its own way.
First line of Anna Karen/na by Leo To/stoy, Russian writer

1 family, personality - ¢ Write the opposite adjectives. Use a negative prefix
a Complete the sentences with a family word. if necessary.
1 Your mother’s brother isyour ___uncle . | 1 clever _ stupid 5 friendly
2 Your grandmother’s mother is your _ : 2 honest - 6 kind
3 Your uncle’s son is your D e 3 talkative 7 patient
4 A girl who has the same mother as you but a different | 4 generous 8 selfish

father is your :

5 Your husband’s (or wife’s) brother is your each other or

reflexive pronouns?

6 Two people who are together are a . . ,
| Complete the sentences with each other or a reflexive

pronoun.

7 Your husband’s (or wife’s) mother is your .

8 Yo‘urgrandfather’s grandfather is your .

I cut ___ myself when I was cooking last night.

9 Your mother’s new husband is your = .

My father and I never understand .
10 A child who doesn’t have any brothers or sisters is an o

We’re going to paint it . It will be cheaper.

He looked at in the mirror as he went in.

1
2

' | o | R 4 My sister and her husband aren’t talking to-
b Write an adjective of personality for each comment. 5
6

1 Tm going to beat him if it’s You work too hard, John. You never have any time for

the last thing I do”- . _competitive
2 | "Take yout time — I can wait’ | 7 The lights in the office turn | ‘off
'3 Tdon’t like workmg I prefer to sit automatically.
and watch TV,
4 ‘No problem. You can depend on me.
5 ‘Ireally love seeing my mum and we g | a Read the article and mark the sentences T (True) or
-always give each other a big hug. S F (False). | B

6 ‘I have a list of all the possible films
~we can see, where they’re on, and
the time they start.

1 Chris often spends all day in the sea. . - _F
2 Chris and Kirk don’t get on very well. -

7 ‘Oh great! A party! I love being 3 They both spend a lot of time by the seaside.

with my friends. 4 This was the first time that Chris had ever
been windsurfing. | o=

8 ‘I don’t want to go to the party. I hate

meeting new people. 5 Chris is going to carry on windsurfing. - R
9 ‘Tunderstand exactly how you feel. 6 Kirk often sees his parents. -
10 ‘Right. John, go and buy the food. 7 Kirk got better at drawing during the day. -

Maria, tidy the room.

8 Kirk wants to repeat the experience. -

b Look at the words. What do you think
they mean? Check with your dictionary. |





[image: image4.png]future forms

a Complete the sentences with the correct future form

of the verbs.

1 I’m going to travel around the world after my studies.

travel (a plan)

21 atafriend’s house next week because

they’re painting mine. stay (an arrangement)

31 the dinner tomorrow.

make (a promise)

4 That looks very heavy. it for you?

I/ carry (an offer)

5 We some friends after work tonight.
meet (an arrangement)

61 | on a diet after Christmas.

go (an intention

7 Look at the traffic! I don’t think we ___ _ on

time. arrive (a prediction)

8 Hasn’t he come yet? I him and see

what has happened. call (an instant decision)

9 out tonight? we / go (a suggestion)





Lesson 3

Who knows you better? 

Date: 08.12.2014

Topic:  Who knows you better?

Duration of Lesson:  90 minutes
Learning Objectives: 

By the end of the class, students will be able to (SWBAT):

	LO1
	· Recall information about family members

	LO2
	· Make a discussion about “who know you better?”

	LO3
	· Recall information about the reading text

	LO4
	· Sequence and categorize information about the reading text

	LO5
	· Demonstrate an understanding of listening


Materials:

· Whiteboard

· Marker

Procedures: 

1. Warm-up: “Find someone who” ( LO#1

2. Presentation: “Consciousness Raising activity  ” ( LO#2

3. Practice/Assessment: “Vocabulary Activity”, “Let’s Predict” ( LO#3,4

4. Wrap-up: “We are family” ( LO#5
WARM UP

1. “Find someone who” ( LO#1  (20 minutes)

a. Distribute Ss worksheets (see in appendix 1)

b. Ask them to stand up and move around the classroom asking their questions until they find someone who answers yes to their question

c. Tell the students to share their findings with the whole class

2. “Homework” (10 minutes)

a. Ask the Ss to get in pairs and check the homework

b. Write the common mistakes on the blackboard and discuss with the class

PHASE I – PRESENTATION

1. “Consciousness Raising activity  ” ( LO#2  (10 minutes)

a. Discuss with class: Who knows your child better you? or his/her friend?
b. Then, distribute the handouts and ask them to read the text silently and underline the unknown words (see in appendix 2)

PHASE II –PRACTICE/COLLABORATION AND ASSESSMENT

1. “Vocabulary Activity” ( LO#3 (20 minutes)

a. Write the unknown words on the blackboard and discuss as a whole class

b. Ask the Ss the following questions (for finding out if they understand the text)

· Who is Richard

· Who is Danny?

· What do Richard’s mum and Danny try to do?

· What does Richard have to do?

           2. “Let’s Predict” ( LO#4 (20 minutes)

a. Tell the SS to get in pairs (appendix 3)

b. Distribute Ss the handouts (first handout to the student A, second to the student B)

c. Tell them to ask questions to each other and complete the charts

d. Tell them to discuss which of the 2 girls can be best partner for Richard

WRAP-UP/REVIEW/CONNECTIONS

1. “We are family” ( LO#5 (10 minutes)

a. Distribute the handout to students (appendix 4)

b. First, play the recording once and ask them just to listen to the song

c. Second, play the recording again and ask them to fill the missing words

d. Then, play the recording again and ask them to check their answers
e. As a whole class check the missing words

2. Application – Homework

a. Write the following sentences on the blackboard and ask them to do their first journal entry at home

· Do you have a big family?

· Do you get on well with them?

Appendix 1

	Find someone who…….
	Name

	is seeing a relative this week.
	

	isn’t having dinner with their family tonight.
	

	is getting married soon.
	

	is going out with their brother or sister on Saturday night.
	

	isn’t going to go on holiday with their family this year.
	

	is going to have a big family reunion soon.
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[image: image5.jpg]G present simple
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1 VOCABULARY family and adjectives

a Can you remember these words?
Do the puzzle in pairs.
1 The opposite of thin or slim is
2 Your brother’s wife is your ..
3 Your sister's daughter i your
4 Your mother's brother is your
5 Your aunt’s children are your
6 The opposite of fair i .
7 The opposite of short is
8 Your brothers, sisters,

cousins,etc. are your

What's the < mystery word *?
© p.145 Vocabulary Bank Adjectives. Do part 1.

-

N

READING

Who do you think knows you better, your family
or your friends? Why?

-

Read the introduction to the article.

1 Who is Richard?

2 Who is Danny?

3 What do Richard’s mum and Danny try to do?
4 What does Richard have to do?

o

Now read what Richard says. Mark the sentences
T (true) or F (false). Correct the false ones.

1 He sometimes travels with his job. T

2 He's friendly and extrovert.

3 He likes music and parties.

4 He prefers women who are shorter than him.

5 He likes women who talk a lot.

6 He doesn't talk to his family about girl.

7 His mother doesn'tthink he's good at choosing girlfiends.

o

Guess the meaning of the ighlighted! words

or phrases.

Who knows you better?

He likes films.
He doesn't smoke.

Who knows you better,
your family or your friends?

In our weekly ‘test single people who are looking for a partner
ask their mother and their best friend to help. Their mother
chooses one partner and their best friend chooses another.

The test i to see who can choose the best partner!

‘This weel(’s single man is Richard Taylor, a 26-year-old
‘musician from Southampton. His mother Meg chooses one
girl, and his best friend Danny chooses another. Then Richard
goes on a date with each girl. Which girl does he prefer?
Who knows him better, his mother o his best friend?

Who chooses the right girlfor him?

Richard Taylor with his mother Meg and his friend Danny

& 1usaly work n England but sometimes | work abroat oo
When I'm not working I like going to the cinema and eating in
nice restaurants. T'm not very sporty and I don't do any
exercise, but at least I don't smoke.

1think I'm open and friendly I get on'well with most
‘people — but I'm sometimes quite shy 100. For example,
1don't like going to parties.  prefer to meet friends
individually or in small groups.

1like intelligent, funny women who make me laugh, and
ideally who love music. Physically  prefer women with dark
‘hair who are not taller than me. And I like women who are
good listeners.

T'm sure that my friend Danny knows me better than my family
‘because e often talk about girfriends and the problems we have.
1 don't usually talk to my family about that Kind of thing. My mum
aluways says that ook for the Wrong kind of girl but that's what
‘mothers always say!
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1B Claire and Nina Student A

a Ask B questions and complete the chart for Nina.
Name Claire Nina
%- Agel %
> From? Scotland
v Livesin? | Bristol
Job? Journalist
Smokes? | No
Likes? comedy films, cats
- Doesn't like? | men who smoke

b Answer B's questions about Claire.

¢ In pairs, decide who is the best partner for Richard. Why?

1C Describe and draw Student A 1D Crossword Student A
a Lok at your painting for a minute. a Ask B for the definitions of your missing words.
Then describe it for B to draw. Guess the words and complete your crossword.

b Listen to B describing his / her _ Whats 1 actosT ) it 3 down?
painting. Try to draw it. Don’t look T ———
atit. Ask B questions to help you b Give definitions of the words B asks for

¢ Now compare your drawings with

the original paintings!

|

B
W
:




 [image: image7.jpg]Communication

1B Claire and Nina Student B 1D Crossword Student B

g words. Guess the

TR L e Ao a Ask A for the definitions of your missi
words and complete your crossword.

What's 2 down? )

Name | Claire Nina
Aget 23

From? Hungary

Lives inf London

Job? Painter

Smokes? Yes (but only one

or twoa day)
Likes? good food, music
Doesn't sport
like?

-

Ask A questions and complete the chart
for Claire.

In pairs, decide who is the best partner
for Richard. Why?

1C Describeand draw Student B
a Look at your painting for a minute.

b Listen to A describing his / her painti
‘Try to draw it. Don't look at it. Ask
questions to help you

¢ Now describe your painting for A to draw.

d Now compare your drawings with the
original paintings!




Appendix 4

We are family
I got all my sisters with me
We are family
Get up ----------- and sing

Everyone can see we're -------------
As we walk on by
(FLY!) and we fly just like birds of a feather
I won't tell no -------

(ALL!) all of the ---------- around us they say
Can they be that close
Just let me state for the -------
We're giving -------- in a family dose

We are family
I got all my sisters with me
We are family
Get up ----------- and sing

[Chorus:Repeat x2]

------ life is fun and we've just begun
To get our share of the world's -------

(HIGH!) high hopes we have for our -----

And our goal is in sight
(WE!) no we don't get ------

Here's what we call our golden ----
Have faith in you and the things you do
You won't go --------

This is our family Jewel

[Chorus:Repeat x3]
 
Lesson 4
Personalities

Lusine Sargsyan

Date: 14.12.2014

Topic: Personalities.

Duration: 90 minutes
Learning Objectives: 

By the end of the class, students will be able to (SWBAT):

	LO1
	· Make a discussion about error correction 

	LO2
	· Recall information about the listening

	LO3
	· Develop a basic knowledge of personality adjectives

	LO4
	· Recall information about the reading text

	LO5
	· Develop basic knowledge of present tense


Materials:

· Whiteboard

· Markers

· Tape

Procedures: 

1. Warm-up: “Dialogue Journal” ( LO#1

2. Presentation: “Who knows you better?” ( LO#2

3. Practice/Assessment: “Personality Adjectives”, “Your personality and position in the family”, “Present tense” ( LO#3,4,5 

4. Wrap-up: “Homework”” 

WARM UP

1. “Dialogue Journal” ( LO#1  (5 minutes)

a. Tell the students to open their journals

b. Then, answer their questions

c. Discuss the common mistakes as a whole class

PHASE I – PRESENTATION

                1. “Who knows you better? ” ( LO#2 (15 minutes)

a. Ask Ss questions about previous text

b. Then, play the recording and ask the Ss to listen to Richard talking about what happened when he met Claire (his friend’s choice) and Nina (his mother choice)(from previous lesson’s text)

c. Ask question to find out if the Ss understand the listening 

· Does he like them?

· What are the problems?

· Who knows Richard better his mom or Danny? 

PHASE II – GUIDED PRACTICE/COLLABORATION AND ASSESSMENT

1. “Personality Adjectives” ( LO#3 (20 minutes)

a. Play the recording again and ask the Ss to write down any adjectives or expressions that Richard uses to describe Claire and Nina

· Claire- friendly, extrovert, not very tall, long dark hair, pretty, funny, a great sense of humor, talkative

· Nina –attractive, short dark hair, tall, Hungarian, fantastic, shy, beautiful Hungarian accent

b. Explain the meaning of unknown adjectives
c. Then, ask them to do the exercise individually and after completion to do pair check (appendix 2)

2. “Your personality and position in the family” ( LO#4 (25 minutes)

a. Tell the Ss to read the text silently (appendix 3)

b. Discuss the unknown words 

c. Tell them to get in pairs and fill the graphic organizer by writing more adjectives of personality (appendix 4)

d. Check the answers as a whole group

3. “Present tense” ( LO#15 (15 min)

a. Explain the present tense deductively by analyzing sentences from the text

b. Tell the Ss to do the exercise (appendix 5)

c. As a whole class check the exercise
WRAP-UP/REVIEW/CONNECTIONS

1. Homework (5 min)

a. Distribute the handouts with homework to SS

b. Explain them what they have to do at home

c. Answer to their questions

Appendix 1

Transcript 

[image: image8.png]© Ask SS how the questions would change if they were
asking you (does changes to do, he changes to you).

b e Tell SS to go to Grammar Bank 1B on p.126. Go

through the chart and rules with the class. Model and

drill the example sentences.

Present simple
Remind SS:

— that s/ies/es is only added to third person singular
forms.

— of the difference in pronunciation between do /duz/,
don’t /doont/, and does /daz/.

— the pronunciation of goes /gouz/, and has /heez/.

used in conversation. |
Adverbs and expressions of frequency

sometimes can be used at the beginning of a present
simple sentence, e.g. Sometimes I get up late on
Saturday.

month, every year.

o In expressions like once a month, twice a day remmd
SS that once and twice are irregular (NOT ome-i4

ten times, thirty times (a year).

— that the contracted forms don’t and doesn’t are always

e You may want to point out that usually/normally and

e Other common every expressions are every week, every

#we-tes). times is used with all other numbers, e.g.

e Focus on the exercises for 1B on p.127. SS do the
exercises 1nd1v1dually or in pairs. Check answers.

e Tell SS to go back to the main lesson on p.7.

¢ o Get SS to cover the text on p.6 or close their books.
Put them into pairs. Give them a minute to write
down five things they remember about Richard.
Check answers then let SS look back at the text.

d e Focus on the photos of Nina and Claire. Tell SS that

these are the girls Danny and Richard’s mother chose
for him. Ask Who’s Nina? to elicit His mother’s choice

and Who’s Claire? to elicit His friend’s choice.

e Go through the instructions and make sure SS are

clear what they have to do. When they have both
completed their charts, ask Who do you think is
Richard’s type? Which girl is he going to prefer? Why?
Elicit some ideas from the class.

o Tell SS to go back to the main lesson on p.7.

o Tell S they are going to listen to Richard talking

about when he met Claire and Nina for the first ytime.
Focus on the two questions. Play the tape/CD.

| CD1 Track 4

(tapescript in Student’s Book on p.118)

I was very optimistic when I went to meet Claire. My
first impression was that she was very friendly and very
extrovert. Physically she was my type — she was quite
slim, and not very tall with long dark hair — very pretty.
And she was very funny too. She had a great sense of
humour. We laughed a lot. But the only problem was
that Claire was very talkative. She talked all the time and
I just listened. She wasn’t very interested in me. At the
end of the evening I knew everything about her and she
knew nothing about me. Claire was the kind of woman I
could have as a friend but not as a girlfriend.

CD1 Track 5

(tapescript in Student’s Book on p.118)

When I first saw Nina I couldn’t believe it. I thought
‘Wow! Thanks mum’. She’s very attractive — she’s got
short dark hair — and she’s quite tall. She’s Hungarian,
from Budapest but her English was fantastic.

At first she was a bit shy but when we started chatting
we found we had a lot of things in common — we both
like music, food, and travelling. We got on really well —
we didn’t stop talking for the whole evening. When it
was time to go I knew I really wanted to see Nina again
and I asked her for her phone number. But she just
smiled at me and said in her beautiful Hungarian
accent, ‘Richard, you're really sweet but 'm sorry, you're
not my type.

e Check answers. Play the tape/CD again if necessary.

Extra idea

For extra suspense don’t play the last two sentences of
Nina’s section (from ‘But she just smiled ...). You could
then ask SS to guess what the problem is.

b e Play the tape/CD again for SS to write down adjectives
or expressions that Richard uses. Get SS to compare
their answers with a partner’s. Check answers.

e PutSS into pairs, A and B, and get them to sit face to
face if possible. Tell them to go to Communication 1B
Claire and Nina, A on p.108, B on p.112.

16
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[image: image9.jpg]Adie(tives VoCABULARY BANK

1 Personality adjectives
a Match the adjectives and definitions.

friendly /frendli/ funny generous lazy shy talkative

Adjective Opposite
A person who talks a lot s ... talkative

A person who likes giving presents is.

A person who never does any work is

A person who makes people laughis ..

A person who s open and nice s ...

A person who s nervous and uncomfortable meeting new people i ...

b Complete the Opposite column.

extrovert hard-working  mean

Ikwaiot/ _serious siorios/ _unfriendly
¢ Cover the Adjective and Opposite columns. Look at the definitions and say the adjective and its opposite.

Opsé

2 Opposite adjectives
2 Match the words and pictures 1-8.
Opposite
boring i
crowded /kraodid/
dangerous /demdzaras/
far
modern

noisy.
polite /pa'lait/
polluted

-

Match these adjectives with their opposites in a.

clean empty exciting/interesting near old quiet rude safe

¢ Cover the words and look at the pictures. Remember the adjectives and their opposites.
d Put the adjectives with the correct prefix to make opposites.
comfortable /kamflobl/ happy un :
healthy /hel0i/  patient /'perfont/ im

polite possible tidy /"taudi/

o

Test a partner. A say an adjective. B say the opposite.

QO par

MultiROM - www.oup.comy/elifenglishfile/pre-intermediate
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[image: image10.png]PRON

@ © Focus on the adjectives, and elicit / explain that 1—4 are

b e

Elicit that un- is by far the most common negative
prefix. Explain also that im- is used before adjectives
beginning with p or m, e.g. impossible, immature, and
ir- before adjectives beginning with r, e. g. irregular.

Finally, focus on the instruction ‘Can you remember
the words on this page? Test yourself or a partner’.

Testing yourself

For What are they like? SS can cover the list of adjectives
1-16 and read the definitions and try to remember the
words. They uncover, one by one, to check. For
Opposite adjectives SS can cover the words in the list
and remember the opposite adjectives and for Negative
prefixes they can cover the chart and look at the
adjectives in the list to remember the prefixes.

Testing a partner
See Testing a partner p.17.

. ) SS can find more practice of these words

the MultiROM and on the New English File
Intermediate website,

Tell S§ to go back to the main lesson on p.15.

Tell SS to close their eyes and try to remember
adjectives of personality they have just learnt. Then
tell them to open their eyes and write down the first
three that come to mind.

Now tell SS that in fact this is a personality test! This is
what the adjectives they have chosen mean: the first
adjective they wrote is how they see themselves, the
second is how other people see them, and the third is
what they are really like (This activity is based on a
real personality test.).

z

N prefixes and suffixes

grouped according to their endings, and that 5 is
adjectives with negative prefixes. Get SS individually or
In pairs to practise saying the adjectives, and to underline
the stressed syllable. Do not check answers yet.

Play the tape / CD once for SS to check and
check answers. Drill the pronunciation.

CD1 Track 11

1 jealous ambitious generous

2 sociable reliable

3 responsible sensible

4 competitive talkative aggressive sensitive
5 unfriendly insecure impatient

Now play the tape / CD again pausing after each group
for SS to repeat. Elicit that neither the endings (or
suffixes) -ous, -able, etc. nor the prefixes (un-, im-,
etc.) are stressed. You could point out the schwa sound
in the endings -ous = /as/, -able and -ible = /abl/.

Now give SS time to practise saying the adjectives
correctly. |

Focus on the question, and get a show of hands for
each position in the family to create class statistics to
see how many oldest children, etc. there are.,

11> Focus on the instructions and the chart. Point
out that they should listen for four more adjectives for
each column, and that they will hear the recording at
least twice.
Play the tape / CD once the whole way through,
pausing between sections if necessary.

Get S to compare with a partner. Then play the tape /
CD again, pausing after each kind of child for SS to add
to / check their answers and to listen for more details.

Check answers, and ask SS for extra examples /
information.

CD1 Track 12

C = Continuity announcer, P = Presenter, N = Norah

C  It’s eight o’clock and time for Breakfust Time.

P Good morning, everyone. Our guest this morning
is the American writer Norah Levy. Norah’s here in
Britain this week promoting her new book ‘We are
Jfamily’, which is all about how our position in the
family affects our personality. Welcome Norah.

N  Thank you.

P Now is this really true, Norah? That our position in
the family affects our personality?

N  Sure. OK, other factors can influence your
personality too, but your position in the family is
definitely one of the strongest.

P So tell us a bit about the oldest children in a family
— the first born.

N  Well, the oldest children get maximum attention
from their parents and the result is that they’re
usually quite self-confident people. They make
good leaders. The famous Prime Minister, Winston

Churchill, was a first born child. They’re often

27
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ambitious and they’re more likely to go to university
than their brothers or sisters. They often get the top
jobs too. Oldest children are also responsible people,
because they often have to look after their younger
brothers or sisters. The downside of this is that
sometimes this means that when they’re older they
worry a lot about things. They can also be quite bossy,
and even aggressive, especially when they don’t get
what they want.

What about the middle child?

Well, middle children are usually independent and
competitive.

Competitive?

Yes, because they have to fight with their brothers
and sisters for their parents’ attention. And they’re
usually sociable, they like being with people,
probably because they have always had other children
to play with. However, on the negative side middle
children are often jealous of their brothers and sisters
and they can be moody.

And youngest children?

If you’re the youngest in a family, you’ll probably be
very charming, very affectionate, and probably quite
a relaxed person. This is because parents are usually
more relaxed when they have their last child. On the
other hand, youngest children are often quite lazy.
This is because they always have their older brothers
and sisters to help them. And they can be quite
manipulative — they use their charm to get what they
want.

OK, that’s all very interesting. Now, I'm an only
child. People often have the idea that only children
like me are spoilt. Is that true?

Well, of course it’s true! Only children are the only
ones — they don’t have to share with anyone — so
they’re often spoilt by their parents and their
grandparents. As a result they can be quite selfish.
They think of themselves more than of other people.
OK. Well, that sounds like a good description of me!
Is there any good news?

Yes, there is. On the positive side, only children are
usually very organized and responsible, and they can
be very imaginative too.

Well, thank you, Norah, and good luck with the
book. And now it’s time for the news headlines...

r:J- rq Bl e o= w il ufe TN TN PUIE

If there’s time, you could get SS to listen again with the
tapescript on p.122 so they can see exacily what they
understood / didn’t understand. Translate / explain any
new words or phrases.

d e Focus on the instructions. Demonstrate the activity by

telling SS about yourself and someone in your family,
and saying if the information is true for you or not.
Then put SS in pairs and get them to do the same.
Monitor and help with vocabulary if necessary. Don’t
over-correct but encourage SS to communicate.

Get feedback from a few pairs asking if they agree with

what the psychologist said.

YNIG We are family

This song was originally made famous in 1979 by the
group Sister Sledge. If you want to do this song in class,
use the photocopiable activity on p.207.

28

SS can find a dictation and a Grammar
quiz on all the grammar from File 1 on the MultiROM
and more grammar activities on the New English File
Intermediate website.

CD1 Track 13
We are family

Everyone can see we're together

As we walk on by

And we flock just like birds of a feather
[ won’t tell no lie

All of the people around us they say
‘Can they be that close?’

Just let me state for the record
We’re giving love in a family dose
We are family.

[ got all my sisters with me

We are family

Get up everybody, sing

We are family

I got all my sisters with me

We are family

Get up everybody, sing

Living life is fun and we’ve just begun
To get our share of this world’s delights
High hopes we have for the future

And our goal’s in sight

No we don’t get depressed

Here’s what we call our golden rule
Have faith in you and the things you do
You won’t go wrong, oh no

This is our family jewel

We are family..., etc.
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Workbook pp.10-12
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| _do yoga every morning. (do yoga)

My parents . (not work)
What time lunch? (you / have)
meat. (not eat)
When to go shopping? (you / want)
Jim elevision every morning. (watch)

My mother and |

very well. (get on)

to the gym every day? (they / go)

Excuse me, here? (you / live)

She always a shower before breakfast. (have)
How much coffee ? (you / drink)

We ~at work. (not smoke)

He by plane very often. (not travel)
Why at 6.007 (Linda / get up)

They sometimes a taxi home. (get)
He work at 5.00. (finish)

What kind of music ? (you / listen to)
The | away at the weekend. (not go)
She him very often. (not see)

W me? (your father / not like)

Bank (Student's Book p.726). Then ask your teacher for
another photocopy and do the exercise again at home.
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Graphic Organizer 
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[image: image14.png]1 VOCABULARY family and adjectives
a Complete the chart.

g ?
father mother
uncle

niece

brother-in-law

son

wife

b Complete the opposites.

talkative — ____quiet
iy . —
generous —

friendly —
hard—workihg —
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2 GRAMMAR present simple
Write negative sentences. |
1 Ilike New York. " Idon’t like New York.
2 She wofks in the city.

3 He has red hair.

4 You smoke.

5 We often go out.
6 They have lunch at one.

b Complete the questions with do or does. |
1 When __do__ British banks open and close?

2 this bus go to the shopping centre?
3 this shep open on 'Su‘ndeys?

4 your sister work in that shoe shop?

5 Which supermarket ___ you usually shop at?
6 ___ your parents like shopping there?

A true friend is someone who is there for ybu
when he / she would prefer to be somewhere else.

Len Wein, Amer/can comic book ”r/ter'

C Complete the text with the correct form of the
verbs in the box.

bring notlike notsee werk do stay
nothave notgetup geton live notget have

My mother 1___works
in a bank, and she
2. home unti

about 7.00 in the evening —

she's very hard-working, and
sheoften3_____ her
laptop home and

4 some more

work after dinner.

My father's unemployed, so he s at |
the same timeasmy mum-he6___ in bed
till 9.00.

My brother's two years ’older than me. He's really into
computers, he7__ ajobwitha comp'uter
company. We8___ the same interests at all —
he9 __ sport, butllove it. |

My grandfather and 110 really well,

althoughwe 11_____ each other very often — he

12__._____ in Scotland.

Stgsﬂées&tfe Book p.126 Grammar Bank 18

3 PRONUNCEATEON -S

a Clrcle the verb W1th a dlfferent sound

V4 17

works lives | leaves runs | knows | teaches

laughs | does | dresses | starts | rains | cooks

@ relaxes | washes | thinks | likes misses.





Lesson 5
Family Conflicts

Date: 19.12.2014

Topic:  Family Conflicts

Duration of Lesson:  90 minutes
Learning Objectives: 

By the end of the class, students will be able to (SWBAT):

	LO1
	· Develop a basic knowledge of “Teenager”

	LO2
	· Recall information about reading material

	LO3
	· Develop a basic knowledge of present perfect tense

	LO4
	· Use the present perfect tense 

	LO5
	· Demonstrate an understanding of verb phrases 


Materials:

· Whiteboard

· Marker

Procedures: 

1. Warm-up: “Brainstorming” ( LO#1
2. Presentation: “Verb Phrases”, “Present Perfect Tense” ( LO#2,3

      3. Practice/Assessment: “Exercise”, “Do you remember?”  ( LO#4,5
      4. Wrap-up: “Problems with your teenage children?”” ( LO#2

WARM UP

1. “Homework Check” (10 minutes)

a. Ask Ss to get in pairs and check the homework together

b. Then, discuss the common mistakes as a whole class

2. “Brainstorming” ( LO#1  (5 minutes)

a. Write the word “TEENAGER” on the blackboard
b. Ask the Ss to brainstorm words connected with teenager
c. Find out how many of them have teenage children

PHASE I – PRESENTATION

1. “Verb Phrases” ( LO# 2 (10 minutes)

a. Distribute the handout to Ss and ask them to get in pairs  (appendix 1)

b. Ask them to focus on the title of the article, and explain what they understand 

c. Then, tell them to read the article and fill in the missing words

d. Check the exercise as a whole class

e. Ask them the following question: Which of these things are a problem in your house and why?

· Housework

· The TV/computer

· Pets

· Food

· The bathroom

· Homework

2. “Present Perfect Tense” ( LO#3  (15 minutes)

a. Explain the present perfect tense deductively on the blackboard
b. Distribute the handouts, play the recording and tell the Ss to match the dialogue to the pictures (appendix 2)
c. Then, play the recording again and ask them to complete the missing words
d. Check the exercise as a whole class

PHASE II –PRACTICE/COLLABORATION AND ASSESSMENT

1. “Exercise” ( LO#4  (20 minutes)

a. Distribute the handouts (appendix 3)

b. Tell the Ss to do the exercise individually

c. Then, ask them to do pair check

d. Discuss the common mistakes on the blackboard

2. “Do you remember?” ( LO#5  (20 minutes)

a. Distribute the handouts (appendix 4)

b. Explain the Ss that in the picture is the Max’s room

c. Then, tell the Ss to look at the picture for one minute and try to remember what’s in it

d. Then ask them to write down individually 9 things that he has already done or he hasn’t done without looking to the picture

e. Write some useful phrases on the blackboard

· Make the bed

· Wash up his coffee cups

· Tidy his desks

· Pick up towels

· Take the dog for a walk

· Turn off computer

· Put his clothes in the cupboard

· Have a shower

· Have breakfast

                   f .  Now, tell them to work in pairs and compare the sentences with their partner

                   g.  Then, ask them to look at the picture again and compare the results

WRAP-UP/REVIEW/CONNECTIONS

1. “Problems with your teenage children?” ( LO#2  (10 minutes)

a. Distribute the handouts to Ss (appendix 5)

b. Tell them to read the paragraphs and put them in order

c. Discuss the unknown words

2. Application – Homework

a. Tell the ss to read the article at home again because the next lesson will start with the listening about the text

b. Give them handouts with 2 exercises (appendix 6)
Appendix 1
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1 VOCABULARY verb phrases

a Read the magazine article and complete it
with these verbs.

changes cleaned does (x2) leaves
makes take tidies

Parents of teenagers wrote in
to tell us what drives them mad.

G present perfect simple + yet, just, already

Family conflicts

Here are some of the top ‘hates’.

1 He never makes his bed. If I make it, I find.

strange things in it like dirty socks, CDs
without their boxes.
2 He never his room — it's always a mess.

‘The floor is covered with empty Coke cans,
more dirty socks....

3 She_ wet towels on the bathroom floor
‘and doesn’t pick them up.

& She walks around the house eating food without
2 plate, usually just after I've the floor: She
then says Sorry’ with an angelic smile.

5 He has breakfast, lunch, and dinner at home,
buthe never __ the washing up.

8 When she comes into the living room she aiways
the channel on the TV — usually when I'm
‘watching my favourite programme.

7 We bought a dog for him, because he

promised to it for a walk every day.
Guess who always does it?
8 She always her homework at the fast

‘minute — usually late on Sunday night This
means she needs the Internet, juse when her
sister is ‘chatting’ with her friends.

Idapted from o Britsh mogazine

Have you tidied your room yet?
Yes, Ive just done it

b Cover the text. Can you remember the eight bad habits?

< In pairs, say which of these things are a problem in your
house and why. What else is a problem?
housework food
the TV/ computer  the bathroom
pets (e.g. a dog) ‘homework

2 GRAMMAR present perfect + just, yet, already
a (48" Listen and number the pictures 14,

b Listen again and complete the dialogues with a past partici

Have you
No, not yet
‘Well, hurry up! I'm going to be late for work.

yett

a towel on the loor.
Well, I haven't finished yet.

A

B

A

A You've
B

A Well,don't forget to pick it up.
A

B

A

A

A

‘When are you going to do your homework?
Pyealready —_it.

Really? When?

1did it on the bus this evening.

Can you get a plate for that sandwich?
Pyejust — the floor.

OK. Oops - sorry. Too late.

C]

Look at the conversations and underline just, yet, and alre
What tense is the verb with them? What do you think they
mean?

© p.132 Grammar Bank 4B. Read the rules and
do the exercises.

a
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1 VOCABULARY verb phrases

a Read the magazine article and complete it
with these verbs.

changes cleaned does (x2) leaves
makes take tidies

Parents of teenagers wrote in
to tell us what drives them mad.

G present perfect simple + yet, just, already

Family conflicts

Here are some of the top ‘hates’.

1 He never makes his bed. If I make it, I find.

strange things in it like dirty socks, CDs
without their boxes.
2 He never his room — it's always a mess.

‘The floor is covered with empty Coke cans,
more dirty socks....

3 She_ wet towels on the bathroom floor
‘and doesn’t pick them up.

& She walks around the house eating food without
2 plate, usually just after I've the floor: She
then says Sorry’ with an angelic smile.

5 He has breakfast, lunch, and dinner at home,
buthe never __ the washing up.

8 When she comes into the living room she aiways
the channel on the TV — usually when I'm
‘watching my favourite programme.

7 We bought a dog for him, because he

promised to it for a walk every day.
Guess who always does it?
8 She always her homework at the fast

‘minute — usually late on Sunday night This
means she needs the Internet, juse when her
sister is ‘chatting’ with her friends.

Idapted from o Britsh mogazine

Have you tidied your room yet?
Yes, Ive just done it

b Cover the text. Can you remember the eight bad habits?

< In pairs, say which of these things are a problem in your
house and why. What else is a problem?
housework food
the TV/ computer  the bathroom
pets (e.g. a dog) ‘homework

2 GRAMMAR present perfect + just, yet, already
a (48" Listen and number the pictures 14,

b Listen again and complete the dialogues with a past partici

Have you
No, not yet
‘Well, hurry up! I'm going to be late for work.

yett

a towel on the loor.
Well, I haven't finished yet.

A

B

A

A You've
B

A Well,don't forget to pick it up.
A

B

A

A

A

‘When are you going to do your homework?
Pyealready —_it.

Really? When?

1did it on the bus this evening.

Can you get a plate for that sandwich?
Pyejust — the floor.

OK. Oops - sorry. Too late.

C]

Look at the conversations and underline just, yet, and alre
What tense is the verb with them? What do you think they
mean?

© p.132 Grammar Bank 4B. Read the rules and
do the exercises.

a
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4A
a Write sentences or questions with the b Right (v) or wrong (x)? Correct the wrong sentences.
present perfect. He's got up late this morning. ¥ He got up lae this m
he/ever / be there ? Has he ever been there? 1 We've been to Ireland last year.
1 you/ ever buy / clothes from that shop? 2 Have you ever gone to Paris? =
2 1/ not read/ the newspaper today. 3 Jane’s gone to the bank. She’ll be back soon.
3 We/ never be /1o the new shopping centre. [ e your shoes, Where did you buy them?

4 your brother / live abroad / all hs life?

e : = AT
5 They / go / to live in South America. T

& She e el oo 6 I spoke to him a minute ago. >
el momest i vt gamy) 7 My sister's a writer. She's written fivenovels. ©
8 you/ eat/ in this restaurant before? 8 World War II has ended in 1945.
48
a Order the words to make sentences. b Write sentences or questions with already, just, or yet.
1 made have you yet your bed? he/arrive (already)  He' already arrived.
ipne diea D ROEK 11/ have / breakfast (just) 5 they / get married (just)
i A i 2 you/ finish your homework? (yet) 6 Youre toolate. He / go home (already)
: w“’l“:‘:lﬁ an‘;::‘(’:";ﬂ 3 the film / start (already) 7 you ! speak to him? (yet)
2 i it v v 41/ not meet/ his girlfriend (yet) 8 1/ ot read his new book (yet)
4ac
Wit comparitive semiencés! b Rewrite the sentences so they mean the same. Use as... as.
Lindon s crpemsvi TN ichiater Milke is stronger than Jim, i isn't as rong as Mike
London is more expensive than Manchester. 1 Cindy is taller than Kelly. Kelly isn't _
1l oy saterta i 2 Your case is heavier than mine. My case isn't &
2 Vi sy i it | Tt 3 MexicoCity i biggerthan London. ~ London isn'
3 Cambridge s/ fa from London / Oxford, # football s more populer i
4 1did the second exam / bad / the first. thun tennksy fennis isn't
5 Chelsea played / well/ Arsenal, RAchl e b Sl
2 DA 2 than adults. Adults don't £
2 themen el ‘/":“_“"’;“/ ""'ﬁ’ Hhewomen. 6 you work harder than me. Ty e N
6tmy;acw jebiiskboring Ayl onc 7 France played better than England.  England didn't =2
4D
a Complete the sentences with a superlative. b Wite sentences with ever.
Is this the noisiest city in the world? (noisy) it/ hot country /T be to
| Yoteaywns GiyoFtheyeas(boy) 1 the hottest country I've ever been to.
2 Thisis _ time to drive through the city centre. (bad) | :/ 5""2 f‘":]/ Tsee ;
3hes  personintheclass. (friendly) ; “‘/’h:'r‘d ‘;’;",Y/"':i"(;‘o’ HacEt
Tty - patofthe e {(mportant) 4 they / expensive shoes / she / buy
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6165 cityin the world. (polluted) 6 she / beautiful girl /1/ sce
7 The  Tveever flown is to Australia. (far) S ey
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3A Where are you going on holiday? Students A+B

FUI (| KeNYA

Goona two- or fourweek
safriforthe experience of
Iietime. In 2 4x4 you willsee
lions, zebras, and elephants in
thei natural habitat

Spend two or four weeks in
the South Pacic with tropical
beaches,sun, wter sport, et
An unfrgetiable experence

Departure 1t June
Return 15th or 30th June. Return 15th or 30th June

Fly British Airways (via London) or Air France (via Paris) Fly British Airways (via London)

Hotels Blue Lagoon (small beach hotel) O KLM (via Amsterdam)

‘Tropics (modern luxury hotel) Accommodation in luxury campsites or in hotels

Departure 1 June

Now find a partner who has planned exactly the
same holiday as you:

A Where are you going?

B T Fil

A Me too. How are you getting there?

B I'm flying with Air France.

A I'm fying with British Airways, so we can't go together.

-

Read the adverts and choose a holiday. Decide:

»

Where are you going?
How are you getting there? =
‘When are you leaving? -l
Where are you staying? =
When are you coming back?

| 4B Has he done it yet? Students A+B
“ Look at the picture for one minute and try to remember what's init. © p.14
|
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PRONUNCIATION & SPEAKING

457 Listen and repeat. Practise saying the sentences.

He hasn't helped with the housework today. |

Jim's just joined a judo class.

© Communication Has he done it yet? p.116.

48" Listen. What's just happened?

READING

Answer the questions in pairs.

1 At what age do young people usually leave home
in your country?

2 What do you think is the right age for a young person
o leave home? Why?

Read the paragraphs and put them in order.
Number them 1-5.

Now read the whole article
best summary, A, B, or C.
A Mr and Mrs Serrano argued with their children.
‘The children decided to leave home:
B Mr and Mrs Serrano argued a lot. Their children
were unhappy so they left home.
C Mrand Mrs Serrano argued with their children a lot.
“They told their children to leave home.

order. Choose the

In pairs, underline any words or phrases you
don't know. Try to guess their meaning. Then
check with the teacher or with your dictionary.
Choose five to learn.

Do you think Mr and Mrs Serrano were right
or wrong? Why? Do you think the story has
a happy ending?

477 Listen and check.

Problems with your
teenage children?
Why not throw them out?

[AT_] What did the Serrano’s boys do? In fact they didn't
g0 very far from home. The oldest boy David went o live
with his girlriend and has just started work in her father's
construction company. The youngest son has rented a flat
near the family home (his mother paid the first month's
rent only).

B]_] So Maria and Mariano asked their sons toleave.
the family home in Zaragoza in Spain. But the two boys
didn't want to go. Then, Mr and Mrs Serrano took an
unusual decision ~ they went o court,

(€T Do you have rude and moody teenage children
livingin your house? Have you ever secretly wanted to
throw them out? A Spanish couple. Mr and Mrs Serrano,
from Zaragoza in Spain, have done exactly that.

(07 Maria and her husband Mariano lived with their
two sons, David, 20 and Mariano, 18. ‘The situation was
impossible,’ said Maria. ‘We were always arguing, our
children were treating our house like a hotel, and they
weren't contributing anything. Also they weren't studying
orlooking for work. They were complaining all the time
and insulting us. They didn't respect us. love my
children, but in the end it was ruining our lives.

E_| Normally, under Spanish law parents do not have
the right to make their children leave home: But in this
case the judge decided that the situation in the Serrano
family was ‘intolerable’. He gave Mr and Mrs Serrano the
right o telltheir children to go.

Elzabeth Nash, The Independent 18/10/99
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when you will be happy to hear that the phone is for you.

Fran Lebowitz, American humorist

1 VOCABULARY verb phrases

Complete the expressions with these verbs.

change clean do make spend

take #Hdy use

1 tidy your bédrdom, your desk

the bed, a noise

the washing up, housework

the channel on the TV, your clothes

a computer, the Internet

out the rubbish, the dog for a walk

time, a lot of money

e NN Ul W N

the house, the floor

2 GRAMMAR present perfec;t + just, yet, already

a Write sentences with already or yet in the correct
place.

1 T’ve washed the floor. already
Dve already washed the floor.

2 Have you seen this film? yét

3 Daniel has made his bed. already

4 My parents haven’t learnt to use the Internet. yet

5 You've made a mistake. already

6 We've been to New York. ali'eady |

7 Has the film started? yet

8 Edward has found a new job. already

b Complete the sentences for each picture. Use just.

buy fat do miss win wake up

He s iust'fallen off his bike.

1

2 She the washing up.

3 They | __the championship.
49 ;

5 ‘We___ , a new computer.

6 ‘Sorry. You it

Student's Book p.132 Grammar Bank 48 |

3 PRONUNCIATION /j/ and /d3/

Write a word beginning with the sound;in,the pictures..

A colour. - yellow

C

The day before today.

Twelve_months;

A place people study.

'Thg opposité of old.:

6 Three months which start with this sound. .

7 Aklnd of short coat.

8 Like trousers.

o

The oppOsyiite} of mean.

10 A sport in which two people fight each other.




 

Lesson 6
Families in different cultures 

Date: 22.12.2014

Topic:  Families in different cultures

Duration of Lesson:  90 minutes
Learning Objectives: 

By the end of the class, students will be able to (SWBAT):

	LO1
	· Recall information of listening

	LO2
	· Demonstrate learning of present perfect tense

	LO3
	· Demonstrate a basic knowledge of “culture”

	LO4
	· Recall information of reading text


Materials:

· Whiteboard

· Marker

· Tape 

Procedures: 

1. Warm-up: “Problems with teenage child”, “Practicing present perfect tense” ( LO#1,2

2. Presentation: “Culture”, “Listening- What is a culture?” “ ( LO#1,3

3. Practice/Assessment: “Reading- 3 cultures” ( LO#4

4. Wrap-up: “Happy hour?”” ( LO#4
WARM UP

1. “Problems with teenage child” ( LO#1  (15 minutes)

a. Ask to SS to answer the following questions from the previous text

· Do you think Mr. and Ms. Serrano were right or wrong? Why? Do you think that the story has a happy ending?

b. Then, play the recording and ask them to listen to the ending of the story

c. Compare the Ss ideas with the listening

2. “Homework Check” (5 minutes)

a. Ask Ss to get in pairs and check the homework together
b. Then, discuss the common mistakes as a whole class

3. “Practicing present perfect tense” ( LO#2  (15 minutes)

a. Ask Ss to get in pairs and distribute the handout (appendix 1)

b. Ask the student A and B to sit in front of each other

c. Ask the S A to read his/her question and tell the B should to choose the best answer from the sheet and answer to the A’s question

d. When A’s ask all his/her questions, tell the Ss to swap the roles

e. Discuss the answers as a whole class

PHASE I – PRESENTATION

1. “Culture” ( LO#3  (10 minutes)

a. Write the word “CULTURE” on the whiteboard and ask the SS to brainstorm words that refer to culture

b. Come up with a class definition of culture

c. Initiate a class discussion about culture. What is culture? What are beliefs? What are values?

2. “Listening- What is a culture?” ( LO#1  (15 minutes)

a. Pay the video and ask the Ss to watch what is a culture short movie  (https://www.youtube.com/watch?v=NSCFxDKJWwo)

b. Ask them to write down the unknown words

c. Discuss the words as a whole class

d. Now, tell them to compare their definition with the one in the video

PHASE II –PRACTICE/COLLABORATION AND ASSESSMENT

1. “Reading- 3 cultures” ( LO#4  (20 minutes)

a. Divide the whole class into 3 groups

b. Distribute the handouts (appendix 2)

c. Tell them that each group should read their story very carefully

d. After reading, tell them to rearrange the groups and in turn tell to each other their stories 

e. At the same time put the 3 stories on the blackboard
WRAP-UP/REVIEW/CONNECTIONS

1. “Happy hour?” ( LO#4  (10 minutes)
a. Distribute strips of paper to each Ss (appendix 3)

b. Ask them to stand up and ask their question to a pear, after getting the answer tell them to swap the roles

c. Then, tell them to exchange their strips and do the same action until they interviewed 5 people

d. Tell them if they do not know the answer, they can go and read from the stories on the blackboard

e. Ask the Ss to share some responses with a whole class

2. Application – Homework

a. Tell the Ss to prepare 3 minute presentation about another culture (you can offer some examples, or ask them to choose themselves)
Appendix 1
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Would you like to see

Answer B’s questions with a phrase from the box.

Sorry, I can’t. I haven’t been to the bank yet. T haven’t read it yet.
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Appendix 2

Maya 

The Maya are an indigenous ethnic group of people whose traditional homelands are in parts of Mexico, Belize, Guatemala, Honduras, and El Salvador. In ancient times, the Maya had many large cities controlled by kings, and they built many large temples. In the 16th century, the Spanish conquered Maya lands that are now integrated within contemporary Latin American nations. The Maya traditionally practiced slash- and-burn agriculture; growing crops of corn, beans, and squash as staples along with fields of chilies, pumpkins, sweet potatoes, tomatoes and avocados. Turkeys, chickens, and rabbits are also available foods in this region. In ancient times, Maya women wore cotton blouses called huipiles and wrap-around skirts. Men wore loin cloths and cotton capes draped over the shoulders. Many Maya women today still wear huipiles and wrap-around skirts, while most men wear jeans and t-shirts. There is no single Maya language, but there are twenty-one related languages. 

Hmong

Hmong means “free man” or “free people” in the Hmong language. The Hmong live in mountainous areas of Southeast Asia, primarily in China, Laos, North Vietnam, and Thailand. It is thought that the Hmong originally came from Mongolia, Siberia or Tibet, and lived in China for almost 3,000 years. The Hmong were persecuted in China, and so many of them left for the highlands of Laos and Vietnam. At the beginning of the 20th century, some moved in to the highlands of Thailand. In the 1960s and 1970s, the Laotian civil war and the Vietnam War disrupted their home life. During the Vietnam War, many Hmong fought alongside the United States against the Communists. When the Communists took control of Laos in 1975, many Hmong had to flee into Thailand by crossing the Mekong River. They stayed in refugee camps in Thailand, and many later came to live in the United States. Others went to Australia, Europe, and French Guyana. Some Hmong settled in Providence, Rhode Island. In Southeast Asia, the Hmong use “slash-and-burn” agriculture, clearing the land for farming by cutting down trees and burning them. The Hmong grow rice, yams, potatoes, corn, and squash. They also grow hemp and cotton for textiles. The Hmong typically live in small villages, made up of approximately 8 families or households, although these households are quite large — some can have as many as 50 people! Entire villages move every few years since slash-and-burn agriculture quickly strips the soil of its nutrients. 
Kiowa and Comanche –

Although many Kiowa and Comanche people live today in the Southern Plains of the United States, neither group started out there. In the seventeenth and eighteenth centuries, the Kiowa lived in present-day Montana. They then moved to the Black Hills in South Dakota and into the Southern Plains — Oklahoma and Northern Texas — by the 1820s. The Comanche lived in the Rocky Mountains of Colorado, along the Arkansas River. Kiowa and Comanche tribes were nomadic people and hunted bison as their primary food source. In 1867, the United States government assigned the Kiowa and Comanche people to a reservation in Southwestern Oklahoma. Their entire way of life changed. The government sent children to schools where they were not allowed to speak their own languages or dress in traditional ways. The government built houses for them instead of letting them live in tipis and they had to give up hunting bison to become farmers. The United States government closed the reservation in 1906, yet many Kiowa and Comanche people still live in the Southern Plains region. 

Appendix 3

1. Where is the traditional homeland of Maya?

2. Who was the controller of the Mayas in ancient times?

3. What kind of agriculture did Maya practice?

4. What kind of dresses did Maya women wear?

5. Is there a single Maya language?

6. What does it mean Hmong?

7. What kind of agriculture do Hmong use?

8. What does it mean “slash-and-burn” agriculture?

9. Where do typically live Hmong people (households)? 

10. What is the primary source of food for Kiowa and Comanche tribes?

11. How did the life of Kiowa and Comanche tribes change?

12.   Were the children of Kiowa and Comanche tribes allowed to speak their own languages?
13.  What kind of people were Kiowa and Comanche tribes?

Lesson 7
Holiday- how people celebrate New Year in different countries

Date: 26.12.2014

Topic:  New Year in different countries

Duration of Lesson:  90 minutes
Learning Objectives: 

By the end of the class, students will be able to (SWBAT):

	LO1
	· Develop a basic knowledge of presentation skills

	LO2
	· Recall information about New Year

	LO3
	· Demonstrate understanding by watching a video

	LO4
	· Recall information about reading text

	LO5
	· Present their findings of 3 cultures to the class


Materials:

· Whiteboard

· Marker

· Flipchart

· Projector

· Speakers

Procedures: 
1. Warm-up: “Presentation Skills” ( LO#1

2. Presentation: “New Year”, “Listening- Christmas in different countries” ( LO#2,3

3. Practice/Assessment: “Reading- 3 cultures” ( LO#4

4. Wrap-up: “Presentation” ( LO#5
WARM UP

1. “Presentation Skills” ( LO#1  (30 minutes)

a. Because the students are going to do presentation tell them a few tips for making successful presentation

· Talk naturally

· Make eye contact

· Use visuals

· Vary your tone

· Do not read

· Have fun

b. Then, ask them to do their presentations 

c. At the same time listen carefully and give written feedback by using presentation rubric 

d. As a whole class discuss the presentations 

PHASE I – PRESENTATION

1. “New Year” ( LO#2  (15 minutes)

a. Ask the Ss what do they know about Ney Year? How people celebrate New Year in different countries?
b. Write the following words on the whiteboard “New Year Eve, New Year Resolution” and ask Ss to brainstorm
c. Initiate a class discussion about New Year Resolution and New Year

2. “Listening- Christmas in different countries ( LO#3  (15 minutes)

a. Pay the video and ask the Ss to watch how people celebrate new year in different countries   (https://www.youtube.com/watch?v=Ts0hU7gHOt4)
b. Ask them to write down the unknown words
c. Discuss the words and video as a whole class

PHASE II –PRACTICE/COLLABORATION AND ASSESSMENT

1. “Reading- 3 cultures” ( LO#4  (20 minutes)

a. Divide the whole class into 5 groups

b. Distribute the handouts and flipcharts with markers (appendix 1)

c. Tell them that each group should read their story very carefully and prepare 5 minutes presentation about their topic by using flip chart and markers 

WRAP-UP/REVIEW/CONNECTIONS

1. “Presentation” ( LO#5  (10 minutes)

a. Tell the Ss that they should use all the presentation skills and make maximum 5 minutes presentations
b. Listen carefully and give written feedback by using rubric (Appendix 1)
Appendix 1

Armenian New Year- The ancient Armenians had been celebrating the coming of the New Year on the 21st of March. That date is not only the first day of the spring, but also the birthday of the mythical God Vahangn, in whom believed the pagan Armenians about 10 thousand years ago. On this day the Armenians prepared huge feasts to welcome and celebrate the zenith of the nature. During the 18th Century, January 1st was accepted as a beginning of the New Year. In spite of this change, Armenians in many regions of the country, like Suni, Artzah and Udik, continued to celebrate New Year on Navasard. Gradually at the end of the 20th century all Armenians adopted the 1st of January as the official first day of the New Year. In Armenia it was a custom that on New Year's Eve, children gathered in-groups and went around their village, singing songs and greeting the New Year by singing to their neighbors. They usually received lots of fruit as present. Decorating a New Year's tree was not one of the customs in the past. Within the family, it was a custom for the family members to exchange presents, but, a wife never received a present from her husband, as this was considered a disgrace. Children in the family, the youngest ones following the elderly, would go to their father, who had the presents hidden in his coat, and after kissing their father's hand everyone would receive their present. Parts of the traditional New Year's meal like various dried fruits, raisins, different kinds of nuts, gahin and others would have been previously prepared, but the pastries, cakes and harisan would have been prepared on the 30th of December. The most important among the pastries was the Darin, which was presenting the New Year. Darin is a big flat bread, which has a coin hidden in it. The person who found the piece with the coin in it was considered the 'lucky' member of the family for the New Year. But the most remarkable meal is the dolma, which is prepared with rice and grape leaves. Armenian women cook Darin for their family. The bread is kneaded with luck and good wishes pressed into the dough before it is cooked. And there was no New Year celebrated without Kata, which is made of wheat flour, butter.

Indian New Year- The Indian New Year festival is called Diwali and is a festival of lights. The festival is celebrated differently in the various districts of India. The Hindus of the north, Diwali is the end of the old year and the start of the new. For three days in late October early November every town and village shines and glows with thousands of lights. Their homes are decorated with little oil lamps known as diwa. These little lights are found in temples, houses, along window ledges and along garden paths. In cities electrical lights are used to light up buildings. These are used to drive out evil and is replace evil with goodness.People try to finish of any uncompleted work as Diwali marks the end of the year. Businesses pay of all debts and new account books are blessed before the New Year. It is a time for new beginnings. People buy new things such as things for their homes or new tools, or even new clothes those who can afford to.People give cards and gifts are exchanged. They make new years resolutions and forget all quarrels for this time of year is a time to be happy and generous. Even the animals who have been worked are washed, groomed and decorated for the festival. Diwali is also a religious festival. Hindus believed in the god Prince Rama. He lost his kingdom and his wife was stolen away by a demon named Ravana. After many battles with the demon helped by the monkey warrior Hanuman, overcame Ravana and rescued his wife. The Hindus celebrate the happy ending of this story. They recall the sadness and triumph of Rama, and of him being crowned King. Good winning over evil, light over darkness.Lakshmi the goddess of wealth and good fortune is also honored at this time. The lit lamps show her the way to homes, so that she can bless and grant them success through the year. In temples and shrines of people’s homes, images of the gods are decorated in flowers and fruit is placed at the feet of the statues of the gods as offerings and a prayer is said. This is known as offering puja.In temples there are also ceremonies where the story of Rama and his wife is read a month before the New Year festival. Bhajans sacred songs are sung and dancers perform a ceremony called arti, which is where a lamp is swung before the images of the gods.

United States of America New Year- American New Years Customs such as Dance parties are thrown on New Year's Eve to see in the year. Times Square in New York City has a ball drop hosted by the television celebrity Dick Clark. This is broadcast all over the United States. At the stroke of midnight on New Year's Eve people will kiss or honk car horns. Paper blowers and whistles are blown. A soul food of black-eyed peas and rice called Hoppin' John is eaten by some. Other foods that are eaten at New Year are cake and champagne. In the US they believe that black-eyed beans are lucky. They also watch the Championship football games in stadiums or on their televisions. They also in New York's Time Square they watch for the moment when a giant brightly colored electric apple is lowered to the ground at which time they start saying Happy New Year. In South America Ano Viejo the New Year festival is celebrated by creating a fake person or dummy. The scarecrow looking person is completely dressed and stuffed with old newspapers and firecrackers. The dummy is usually placed outside the home. The scarecrow represents something that has happened during the last year. At midnight each family lights the dummy on fire. As the dummy goes up in smoke the firecrackers also go off to add to the festivities. The old year is forgotten and the New Year begins. In Puerto Rico South America children enjoy throwing pails of water out the window at midnight. Some believe that this rids their home of any evil spirits. In Bolivia families make beautiful little wood or straw dolls to hang outside their homes to bring good luck.

Swaziland New Year- In Swaziland the harvest festival is called Newala or "first fruits" ceremony and takes place at the end of the year. It is a celebration of kingship, traditional has it that the king of Swaziland, the Ngwenyama or "Lion", has powers that are mystical and is believed to embody the Swaziland prosperity and fertility, and therefore it is said that he must have many wives and father many children.The ceremony consists of many events, which last for up to a month, these include the gathering of foam from the tops of waves, the collection of water from the major rivers by a group of Bemanti or Swazi water officials. The day before they leave to collect the water and foam the king goes into seclusion. Boys who have reached puberty gather lusekwane which is a type of acacia that is considered sacred, and bring it to the cattle pen.The end of Newala occurs when warriors, chanting sacred songs, dance around the nhlambelo, the king's sacred enclosure, persuading him to rejoin his people. Eventually the king emerges with a face blackened with medicines, he wears a headdress of large black plumes, and a silver monkey skin belt, bright green grass covers his body. He does a dance that is improvised before his people, and at a point in the dance he eats part of a special pumpkin calledLuselwa and then he throws the rest of it the warriors. This is supposed to mean that it is time for the new crops to be eaten. A bonfire is held at the end of Newala, which is suppose to represent the burning of the previous year. It is also believed that rain will fall to quench the flames.

Jewish New Year- The Jewish New Year Festival is called Rosh Hashanah. The date varies each year, as they have their own calendar, which is lunisolar in nature.The New Year is on the first two days of the seventh month; this was done so that the farmers could visit Jerusalem before the winter rains came. The first ten days of this month are the most holiest.Tradition speaks of a symbolic book in heaven which was said to have records of those who did good and bad deeds and on Rosh Hashanah all people must account to God for their behavior during the past year. However, all people are given ten days before the New Year and the Day of Atonement or Yom Kippur to show they are sorry for any wrong doings they may have done.They undo all wrong doings by performing good deeds and by thinking about how to live a better life in the future. If they are sincere, God was suppose to forgive them and on Yom Kippur he sets down and foretells each person's fate for the next year in the book. He will write them down for a good year.They send each other cards with the traditional message "May you be written down for a good year." They exchange the same greetings the day before Rosh Hashanah, when they attend prayers at the synagogue before returning to their homes for a special New Year Eve meal.The New Years Eve dinner has, festival candles which are lit and the table is decorated with fresh fruit of the season, especially grapes. Other foods that are served are bread known as Challah, honey cake and honey jar as well as fresh fruits. Fish is also served as it symbolizes fruitfulness and plenty.A special service is held on New Year, which ends in the blowing of the shofar. During the service, 100 separate notes may be blown on the shofar. This is the most important ritual to the people who are too ill to attend the service try to find someone to come to their place and blow the shofar for them.At the end of the ten days the period ends with a repentance culminating on Yom Kippur with a 24 hour fast, which ends at sunset with a final note on the shofar, signifying the closing of the Book of Life.

Lesson 8

Strange Traditions 

Date: 26.01.2014

Topic:  Strange Traditions

Duration of Lesson:  90 minutes
Learning Objectives: 

By the end of the class, students will be able to (SWBAT):

	LO1
	· Develop a basic knowledge of the word “Traditions”

	LO2
	· Recall information about the listening 

	LO3
	· Collect data about strange traditions

	LO4
	· Compare and contrast the native and foreign traditions


Materials:

· Whiteboard

· Marker

· Projector

· Speakers

Procedures: 

1. Warm-up: “Tradition” ( LO#1

2. Presentation: “Listening- Strange traditions around the world” ( LO#2

3. Practice/Assessment: “Strange traditions- Cons and Pros” ( LO#3

4. Wrap-up: “Discussion” ( LO#4
WARM UP

1. “Tradition” ( LO#1  (15 minutes)

a. Write the word “TRADITION” on the whiteboard and ask the SS to brainstorm different words that refer to tradition

b. After brainstorming, come up with the class definition of “Tradition” (A system of beliefs, values, and practices passed down to people through the people who come before them)

c. Initiate a class discussion about strange traditions

PHASE I – PRESENTATION

1. “Listening- Strange traditions around the world” ( LO#2  (30 minutes)

a. Play the video and tell the Ss to watch about top 5 strange traditions around the world (https://www.youtube.com/watch?v=gAH6uCaDw_g)
b. Ask them to write down the unknown words
c. Discuss the words and video as a whole class
d. Play the video again, and ask them to watch carefully
e. Discuss the strange traditions as a whole class

PHASE II –PRACTICE/COLLABORATION AND ASSESSMENT

1. “Strange traditions- Cons and Pros” ( LO#3  (30 minutes)

a. Stick the 5 strange traditions on the walls (appendix 1)

b. Ask the Ss to stand up and read each one carefully

c. Encourage them to take notes

d. Then, tell them to write down on a piece of paper the cons and pros of each tradition

e. Take the papers and tell them you will give them feedback during the next lesson 

WRAP-UP/REVIEW/CONNECTIONS

1. “Discussion” ( LO#4  (15 minutes)

a. Discuss the strange traditions as a whole class

b. Give chance to each S to express her opinion 

2. Application – Homework (5 min.)

a. Tell the Ss to write a reflection about customs and traditions in their dialogue journal

Appendix 1
Fingerly Snippets, a Series of Unfortunate Events


The Dani Tribe found in the fertile highlands of Papua New Guinea have a barbaric tradition of snipping the ends of their fingers off. When a member of the tribe dies it is believed in order to appease the spirit of the deceased, a female relative must have their finger cut off mid-knuckle.

The ritual begins while at the funeral when string is tightly wrapped around the finger and left for 30 minutes. Once blood circulation has stopped, the finger is sliced off, dried and burnt as a sacrificial offering. The ashes are then buried on sacred ground. In the early 20th century, Christian missionaries tried to stop this horrific tradition but even today it’s possible to see tribe elders with severed fingers on both hands.

Danish Spice Weasels


Imgur
In Denmark it is tradition to spray people in cinnamon on their 25th birthday if they haven’t yet been married. That’s right cinnamon and not just a puff either. We’re talking large bags of cinnamon to cover the poor single-sods from head to toe.

Then five years later, on their 30th birthday, if they still haven’t been married the spice is upgraded to pepper and once again they are doused from head to toe.

There is a little bit of tradition to this spice marinading madness that kind of explains things a little bit. The tradition goes back to the spice salesmen of the 16th century who were too busy travelling the land selling spices to find a suitable mate and settle down, so they became known as Pebersvends, translating literally as Pepper Dudes.

So next time a friend turns 25 or 30 why not spray them with exotic spices? Just tell them you’re trying to expand their cultural horizons – it’s a Danish tradition!

Baby Throwing


Klikmetro
At a sacred temple in Maharashtra India, babies are dropped 50 feet off a tower-ledge where they bounce off a sheet held taut by a group of onlooking men. Before the ceremony takes place the parents must pray and take a vow to Baba Sheikh Umar Saheb Dargah before their child can be tossed off the edge of the temple. Most mothers would consider this one of their worst nightmares but for a select group of Hindus and Muslims it is a high honour and said to bring good luck and abundant health to the falling child. The tradition has been practiced for over 500 years and it’s been claimed that in that time no baby has ever been injured – physically. I’m sure there has been some psychological trauma instilled in there somewhere. ‘I’m not really sure why I’m scared of heights. Oh it might be that time Mum threw me off a 50 foot balcony.’

Butts, Whips and Vodka


Girlinczechland
In the Czech Republic and Slovakia a very odd tradition takes place on Easter Monday. The day, known as ‘flogging Monday’ or Dyngus, begins when young men visit their female friends and whip their butts with sapling branches. The whip, known as a Pomlázka, is a selection of fresh pussywillow branches with coloured ribbons attached at one end. The Pomlazka symbolises fertility. Considered as part of a traditional courting ritual the young men demand treats and vodka before they whip the girls. In some regions it is even customary to douse the girls in cold water too. Oh Eastern Europe, maybe go easy on the vodka?

Silly Faces a Gurnin’


Bjanecarp
Gurning is a Great British tradition that dates back hundreds of years. Basically, to Gurn one simply pulls the most ridiculous face possible – bugs eyes, jaw forward, duck lips that sort of thing. Traditionally Gurners frame their face with a horse collar, known as ‘Gurnin’ through a braffin’.

The World Gurning Championships takes place at Crab Fair in Egremont, Cumbria where the contestants are judged on how distorted they can make their mug. Four time championship winner, Peter Jackman took the tradition so far that in 2000 he had all his teeth removed just so he could pull sillier and more grotesque faces. His signature look is known as the ‘Bela Lugosi’, named after the Hungarian-American actor who played Dracula in the classic 1931 film.

Mug-a-lug!

Lesson 9
 Traditional Food

Date: 30.01.2015

Topic:  Traditional Food, Food Items

Duration of Lesson:  90 minutes
Learning Objectives: 

By the end of the class, students will be able to (SWBAT):

	LO1
	· Evaluate foreign restaurants

	LO2
	· Recall information about the reading text

	LO3
	· Demonstrate understanding by answering to the given questions

	LO4
	· Identify appropriate responses for statements


Materials:

· Whiteboard

· Marker

· Tape

Procedures: 

1. Warm-up: “Foreign Restaurant” ( LO#1

2. Presentation: “Food-Fuel or Pleasure?”” ( LO#2

3. Practice/Assessment: “Comprehension Exercise ”, “Food Quiz” ( LO#3

4. Wrap-up: “Agree, Disagree, Undecided” ( LO#4
WARM UP

1. “Foreign Restaurant” ( LO#1  (15 minutes)

a. Write “Foreign Restaurant” on the whiteboard 

b. Elicit from SS the different kinds of foreign restaurants in town, e.g. Chinese, Italian, French and write them on the whiteboard

c. Then, ask them if they think food from their country is popular abroad, and if yes, which dishes in particular

d. Initiate a class discussion 

PHASE I – PRESENTATION

1. “Food-Fuel or Pleasure?” ( LO#2  (20 minutes)

a. Ask the Ss the following questions:

· Is food a pleasure for you?

· What do you normally eat in typical day?

· Do you ever ear “unhealthy” food? How do you feel about it?

· Are you trying to cut down on anything at the moment?

b. Then, distribute the handouts (appendix 1)

c. Tell the Ss to get in pairs and read the interview with Alice and Jacqueline and match the questions with their answers

d. Ask them to highlight the unknown words

e. Then, as a whole class discuss the meaning of new words 

PHASE II –PRACTICE/COLLABORATION AND ASSESSMENT

1. “Comprehension Exercise  ” ( LO#3  (15 minutes)

a. Distribute the handouts (appendix 2)

b. Tell the Ss to read the interviews again and answer the questions

c. As a whole class, check the exercise 

2. “Food Quiz” ( LO#3  (10 minutes)

Divide the class into teams and do the quiz by asking the following questions:
Can you think of…..?

· 1 red fruit, 1 yellow fruit, 1 green fruit

· 2 things that a strict vegetarian doesn’t eat

· 3 kinds of food which are made from milk

· 5 things people have for breakfast

· 6 vegetable you can put in a salad

· 7 things which are usually on a table in a restaurant

a. Ask them to write their answers on the paper

b. Discuss the right answers as a whole class

WRAP-UP/REVIEW/CONNECTIONS

1. “Agree, Disagree, Undecided” ( LO#4 (25 minutes)

a. Stick the words “ Agree, Disagree and Undecided” on different parts of the room 

b. Write the useful expressions on the whiteboard  “ For example, I agree, I don’t agree,  I think it’s true, I don’t think it’s true, It depends,” and discuss them with the SS

c. Tell the Ss that you are going to read the statements, if they agree with the statement they should go to the part “agree”, if they disagree they should go to the part “disagree” and if they are undecided about the statement they should go to the part “undecided” 

· Women worry more about their diet than men.

· Young people today eat less healthily than ten years ago.

· Men cook as a hobby; women cook because they have to.

· Vegetarians are healthier than people who eat a lot of meat.

· You can often eat better in cheap restaurants than in expensive ones

· Every country thinks that their cooking is the best. 

d. Tell them, that you are going to discuss their choice and they should be ready to answer to your questions. 

2. Application – Homework (5 min.)

a. Tell the Ss to prepare a dish for the next time and be able to present its recipe

b. Next time, you are going to have a presentation and put-lock party.  
Appendix 1                                                         Appendix 2
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Lesson 10
Food Recipe Presentation (Put-lock party)

Date: 02.02.2015

Topic:  Food Recipe Presentation

Duration of Lesson:  90 minutes
Learning Objectives: 

By the end of the class, students will be able to (SWBAT):

	LO1
	· Develop a basic knowledge of “Rubric”

	LO2
	· Critique on teacher’s presentation

	LO3
	· Present their food recipe 

	LO4
	· Identify the common mistakes of presentation


Materials:

· Whiteboard

· Marker

Procedures: 

1. Warm-up: “Presentation- Rubric” ( LO#1
2. Presentation: “Modeling-Brownie Recipe” ( LO#2

1. Practice/Assessment: “Comprehension Exercise  ” ( LO#3

2. Wrap-up: “Discussion” ( LO#4
WARM UP

1. “Presentation- Rubric” ( LO#1  (15 minutes)

a. Introduce the presentation rubric to SS an dell them that you are going to give them feedback according to the rubric

b. Remind them about presentation skills

c. As a whole class discuss presentation skills

PHASE I – PRESENTATION

1. “Modeling-Brownie Recipe” ( LO#2  (10 minutes)

a. Tell the SS that you will be the first presenter
b. Go to the whiteboard and present a recipe
c. Ask the SS to pay attention to the skills (eye contact, body language, poise, voice) you have used during your presentation 

PHASE II –PRACTICE/COLLABORATION AND ASSESSMENT

1. “Comprehension Exercise  ” ( LO#3 (60 minutes)

a. Tell the SS that now they are going to present their recipes while the others at the same time can taste the dish

b. During the presentation fill in the rubric

WRAP-UP/REVIEW/CONNECTIONS

1. “Discussion” ( LO#4 (5 minutes)

a. After the presentations discuss the common mistakes as a whole group

b. Then, give them their rubrics 

2. Application – Homework

a. Tell the Ss to a write an food recipe via e-mail  

Lesson 11
Fears and Phobias

Date: 06.02.2015

Topic:  Fears and Phobias

Duration of Lesson:  90 minutes
Learning Objectives: 

By the end of the class, students will be able to (SWBAT):

	LO1
	· Develop basic knowledge of phobia

	LO2
	· Demonstrate learning by matching the sentences

	LO3
	· Recall present perfect tense

	LO4
	· Recall information about the reading text

	LO5
	· Develop a basic knowledge of cat phobia


Materials:

· Whiteboard

· Marker

· Tape 

Procedures: 

1. Warm-up: “Brainstorming”, “Matching Exercise” ( LO#1,2

2. Presentation: “Present perfect+ for and since” ( LO#3

3. Practice/ Assessment: “We are all afraid ”, “Listening” ( LO4, 5

4. Wrap-up: “Form a sentence” ( LO2

WARM UP

1. “Brainstorming ” ( LO#1  (15 minutes)

a. Write “PHOBIA” on the board and ask SS the following questions “ How do you feel if you have a phobia of something? Do you have phobias? “

b. Elicit from SS some examples of common phobias and write them on the board, ex. Flying, spiders, high places etc.

c. Ask them if they know the medical name for certain phobia, e.g. agoraphobia-fear of going outside

2. “Matching Exercise ” ( LO#2  (10 minutes)

a. Give the handouts to SS (appendix 1) and ask them to get in pairs

b. Ask them to match the pictures with words

c. Check the answers as a whole class by asking, “What’s picture 1?”

PHASE I – PRESENTATION

1. “Present perfect+ for and since” ( LO#3  (15 minutes)

a. Tell the SS that we use for with a period of time, while we use since with a point in time
b. Highlight that we tend to use since when we want to be exact, e.g. I have lived here since October 2003, while we tend to use for when we are approximating, e.g. for about 4 years… 
PHASE II –PRACTICE/COLLABORATION AND ASSESSMENT

1. “We are all afraid  ” ( LO#4  (20 minutes)

a. Tell the SS to get in pairs and read the article and complete each paragraph with a word from exercise A
b. Also, tell them to underline the unknown words

c. As a whole class check the answers and discuss the unknown words

2. “Listening ” ( LO#5  (20 minutes)

a. Tell the SS that they are going to listen to Scott, a doctor talking about his cat phobia

b. After listening for the first ask them the following questions:

· Do you like cats?

· Are you afraid of cats? Why?

c. Then tell them that they are going to listen the dialogue for the second time, encourage them to take notes

d. After listening discuss the following questions

· What’s the medical name of his phobia?

· How long has he had his phobia?

· How did it start?

· Does his phobia affect his work?

· What treatment is he having?

· Does he think his phobia will disappear? 

WRAP-UP/REVIEW/CONNECTIONS

1. “Form a sentence” ( LO#2  (10 minutes)

a. Put the strips of paper in 2 columns (one for fears and one for time indicators) Appendix 2

b. Ask each student to take one strip from each column

c. Give the students 1 minute to form a sentence combining the information form 2 strips

d. Ask them to respond one by one

Appendix 1
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a few minutes she came back to life again. It can be
a real problem when she's making a film. For example,
in some of the scenes in Alien /i, she had to go in
a boat and she was terrified.

o

a

Underline the four words in the text
related to being afraid.

2 GRAMMAR present perfect + for

and since

Read about Winona Ryder again and

answer the questions.

When did she begin to be afraid of water?
iy Sk

Is she afraid of water now?  YESINO

Rupert Grint, British actor

Rupert Grint has been afraid of _ since he was

a child. In ths respect he isfike the character he played
i the Harry Potter films, Ron Weasley, wha is also
frightened of them. Rupert had a very hard time in the
second Harry Potter film where he and Harry had to
fight a giant one (the size of an elephant) with very.
hairy legs!

-

Complete the answers with a year or a
number of years.

How long has she been affaid of water?
She has been afraid of water since

Dennis Bergkamp, ex-intemational footballer
She has been afraid of water for —_ years.

Dennis Bergkamp has been afreid of __ since 1994.
He was on a plane in the USA with the Dutch national
team during the World Cup. A journalist said that there

Complete the rule with for and since.

Use —_ with a period of time. was a bomb on the plane (there wasn'), and everybody
Use — with a point in time. started to panic, including Dennis. He decided never to
travel by plane again. Because of his fear Bergkamp.
d © p.138 Grammar Bank 7A. Read the could not play in many important matches for Holland,

rules and do the exercises. Inter Milan, and Arsenal.




 


Appendix 2
 (for/since 2 years)                              (for/since last year)                              (for/since 12 days)

(for/since a long time)                       (for/since 1994)                                    (for/since childhood)

(for/since last spring)                         (for/since 10 years)                              (for/since several years)

(for/since 2012)                                  (for/since last summer)                        (for/since a month)

To be afraid of dogs 

To be afraid of water 

To be afraid of insects 

To be afraid of height 

To be afraid of darkness

To be afraid of pain

To be afraid of noise

To be afraid of snow

To be afraid of accidents
To be afraid of snakes 

To be afraid of horses
To be afraid of cats

Lesson 12
Do men or women have more phobias?

Date: 09.02.2015

Topic:  Do men or women have more phobias?

Duration of Lesson:  90 minutes
Learning Objectives: 

By the end of the class, students will be able to (SWBAT):

	LO1
	· Make a discussion on the topic Gender and Phobias

	LO2
	· Recognize the unknown words in the given context

	LO3
	· Recall information about the listening 

	LO4
	· Classify types of phobias with their definitions

	LO5
	· Recall information about the reading text

	LO6
	· Match the questions with the answers


Materials:

· Whiteboard

· Marker

· Tape 

Procedures: 

1. Warm-up: “Brainstorming”, “Matching Exercise” ( LO#1,2
2. Presentation: “Present perfect+ for and since” ( LO#3
3. Practice/ Assessment: “We are all afraid ”, “Listening” ( LO4, 5
4. Wrap-up: “Form a sentence” ( LO2

WARM UP

1. “Brainstorming ” ( LO#1  (5 minutes)

a. Write the question “Do men or women have more phobias?” on the whiteboard and ask the SS to brainstorm and make a discussion as a whole class.

PHASE I – PRESENTATION

1.  “Vocabulary Activity” ( LO#2 (15 minutes)

a. Elicit the unknown or comparatively difficult words from the video before the class

b. Write them on the board and discuss them with the class

2. “Listening Activity” ( LO#3(15 minutes)

a. Listen and watch the video (You can do it twice or stop at some points and discuss with class)(Appendix 1)

b. Ask the students to identify the unknown words from the video while watching

c. Ask the students to match the types of phobias with their definitions  (Appendix2)

PHASE II –PRACTICE/COLLABORATION AND ASSESSMENT

1. Listen and Fill (LO#3,4 (15 minutes)

a. Watch the video once again

b. Make a discussion on the video

c. Ask the students to fill in the chart with 5 facts about phobias, mentioned in the video (Appendix3)

PHASE III-PRESENTATION

1. Reading activity ( LO#5 (15 minutes)

a. Ask the students to read the passage about Phobias and Gender (Appendix 4)

b. Ask them underline the unknown words

c. Discuss the words with them

PHASE IV –PRACTICE/COLLABORATION AND ASSESSMENT

1. Read and Discuss ( LO#5 (10 minutes)

a. Read and discuss the passage as a whole class for a better understanding
WRAP-UP/REVIEW/CONNECTIONS

3. “Find Your Partner” ( LO#6  (15 minutes)

a. Based on the reading passage form 4-5 questions with answers (Appendix5)

b. Print them and divide to the students so that each one will have 1 item (either a question or an answer)

c. Ask them to walk around the class and find their pair (the one with their answer or question)

Appendix 1

http://www.today.com/video/today/48812243#48812243
Appendix2
	Specific Phobia
	Fear of social situations

	Social Phobia
	Fear of being trapped in an inescapable place

	Agoraphobia
	Fear of particular objects


Appendix3
	Fact 1
	

	Fact 2
	

	Fact 3
	

	Fact 4
	

	Fact 5
	


Appendix 4

Understanding The Co-Relation Between Phobia And Gender

While discussing the relationship between phobia and gender, it can be stated that phobias are more noticeable in women of all ages.
According to a survey based on phobia and gender: 
· Women have double chances of suffering from panic disorder or social phobia when compared to men 

· Women are three times more likely to have agoraphobia, which is the fear of being trapped in an inescapable place
· Women have higher risks of specific phobias - like fear of a particular situation or object 

· About ten to fourteen percent of women have chances of suffering from post-traumatic stress disorder or PTSD. In the case of men, the occurrence is confined between five to six percent 

· Around 6.6% of women suffer from generalized anxiety disorder whereas only 3.6% of men are victims of this condition 

The three major reasons why women suffer from phobia are: 

1. Several hormonal factors 

2. Huge responsibility to look after the needs of other people, thereby neglecting their individual requirements 

3. Even after they come to know that they have phobias, they do not usually agree on seeing psychologists for a proper cure of the condition 

Appendix 5

Questions and answers on the Reading

1. What is the 2nd major reason why women suffer from phobia?

Huge responsibility to look after the needs of other people neglecting their individual requirements.

2. What is agoraphobia?

              The fear of being trapped in an inescapable place
3. What is the 3rd major reason why women suffer from phobia?

              Even after they come to know that they have phobias, they do not usually agree on seeing psychologists for a proper cure of the condition.
4. What is the percentage of women suffering from generalized anxiety disorder?

             Around 6.6% of women suffer from generalized anxiety disorder.

5. What does PTSD stand for?

              Post-traumatic stress disorder or PTSD

Lesson 13
Empowering Women 

Date: 13.02.2015

Topic: Empowering Women

Duration of Lesson: 90 minutes
Learning Objectives: 

By the end of the class, students will be able to(SWBAT):

	LO1
	· Develop basic knowledge of “Famous women that changed the world”

	LO2
	· Recall Simple Past Tense

	LO3
	· Practice new vocabulary

	LO4
	· Create a visual representation of story using simple past tense


Materials:

· Whiteboard

· Marker

· Flipchart

Procedures: 

1. Warm-up: “Brainstorming ”( LO#1

2. Presentation: “Past Tense” ( LO#2

3. Practice: “Activity-past tense”, “Regular or irregular” ( LO#2,3

4. Wrap-up: “Learn and Share” ( LO#4

WARM UP

1. “Brainstorming ”( LO#1  (15 minutes)

a. Write “Famous women that changed the world” on the board and ask SS to brainstorm

b. Elicit from SS some examples of famous women and initiate a class discussion about famous people

PHASE I – PRESENTATION

1. “Past Tense”( LO#2 (15 minutes)

a. Tell the SS Malala’s story by drawing a timeline of her life and using Past Tense.
b. Try to draw the attention of the students to the tense form you use

PHASE II –PRACTICE/COLLABORATION AND ASSESSMENT

1. “Activity-past tense” ( LO#2 LO#3 (20 minutes)

a. Highlight the past tense forms in the story of Malala and distribute it to the students (Appendix 1)

b. Give them some time to read the text for themselves and highlight the unknown words

c. Write them on the board and explain them to students

d. Read the text as a whole class

2. “Regular or irregular” ( LO#2 (20 minutes)
a. Divide the board into 2 columns
b. Ask the students to recall the highlighted past tense forms from the text indicating which verb is regular and which is irregular
c. Ask the students to tell the present form of each verb

WRAP-UP/REVIEW/CONNECTIONS

1. “Learn and Share”( LO#4  (20 minutes)

a. Divide the whole class into 3 to 4 groups and give each group a flipchart 

b. Give ach group one of the biographies (appendix 2)and ask them to read carefully and make a timeline of the women’s life on a flipchart

c. After 15 minutes, tell each group to hand the completed timeline to another pair (clockwise) round the room

d. On receiving the diagram tell the SS to write a short story based on the timeline 

e. After finishing the story, ask the SS to hand their stories clockwise again

f. Now, tell the Ss to prepare 5 minutes presentation based on the timeline and story about that person’s life

g. After the presentation write down the common mistakes and discuss as a whole class

Appendix 1


Malala Yousafzai was born on 12 July 1997. She is a Pakistani activist for female education and the youngest-ever Nobel Prize laureate. She is known mainly for human rights advocacy for education and for women in her native village.


Her family runs several schools in the region. In early 2009, when she was 11–12, Yousafzai wrote a blog for the BBC detailing her life under Taliban occupation, their attempts to take control of the village, and her views on promoting education for girls in the Swat Valley. The following summer, journalist Adam B. Ellick made a New York Times documentary about her life. Malala became famous, giving interviews in print and on television, and she was nominated for the International Children's Peace Prize by South African activist Desmond Tutu.


On the afternoon of 9 October 2012, Malala took her school bus in Swat. A gunman asked for her by name, then pointed a pistol at her and fired three shots. One bullet hit the left side of  Yousafzai's forehead, travelled under her skin through the length of her face, and then went into her shoulder. In the days immediately following the attack, she remained unconscious and in critical condition, but later her condition improved enough for her to be sent to the Queen Elizabeth Hospital in Birmingham, England, for intensive rehabilitation. 

 
Later in 2014, Malala was announced as the recipient of the 2014 Nobel Peace Prize for her struggle against the suppression of children and young people and for the right of all children to education. At age 17, Malala is the youngest-ever Nobel Prize laureate. 

Appendix 2

   1.  Diana, Princess of Wales

Diana, Princess of Wales was born on 1 July 1961. She was the first wife of Charles, Prince of Wales.  Diana became Lady Diana Spencer after her father later inherited
 the title of Earl Spencer in 1975. She became a public figure with the announcement of her engagement on 6 February 1981.

Her wedding to the Prince of Wales on 29 July 1981 was held at St Paul's Cathedral and seen by a global television audience of over 750 million.  From 1989, she was the president of Great Ormond Street Hospital for children, in addition to dozens of other charities
. 
Unfortunately, her marriage ended in divorce
 on 28 August 1996. 


On 31 August 1997, Diana was fatally
 injured in a car crash in the tunnel in Paris.

2. Mother Teresa

 
Mother Teresa was born on 26 August 1910. She was a Roman Catholic religious
 sister who lived most of her life in India. She left home at 1928 to join the Sisters of Loreto as a missionary
. She took her first religious vows
 as a nun on 24 May 1931. She took her formal vows on 14 May 1937. She began her missionary work with the poor in 1948.


In 1952 Mother Teresa opened a home for those suffering from a disease known as leprosy.  In 1955 she opened a Children's Home, as a haven for orphans and homeless youth.


On 13 March 1997, she stepped down from the head of Missionaries of Charity. She died on 5 September 1997.

3. Hillary Clinton


Hillary Diane Rodham Clinton was born on 26 October, 1947. In October 11, 1975 she married Bill Clinton, thus becoming the First Lady of Arkansas. 


In 1997 and 1999, Clinton played a leading role in advocating
 the creation of the State Children's Health Insurance Program and Adoption and Safe Families Act. From 2009 to 2013, she was the 67th Secretary of State. From 2001 to 2009 she represented New York in the U.S. Senate. Before that, as the wife of the 42nd President of the United States, Bill Clinton, she was First Lady of the U.S. from 1993 to 2001.  


In the 2008 election, Clinton was a leading candidate for the Democratic presidential nomination.
Lesson 14

The Mothers of Invention

Date: 16.02.2015

Topic: The Mothers of Invention

Duration of Lesson: 90 minutes
Learning Objectives: 

By the end of the class, students will be able to(SWBAT):

	LO1
	Make a discussion on the topic “Things invented by Women”

	LO2
	Use Passive Voice in a given context

	LO3
	Arrange the words using a correct grammatical form

	LO4
	Recall information about the reading text

	LO5
	Recall inventions made in their country 


Materials:

· Whiteboard

· Marker

· Tape/computer

Procedures: 

1. Warm-up: “Brainstorming ”( LO#1  

2. Presentation: “Listen and Fill in the Gaps”, “Passive Voice”, “Form sentences”( LO#2, 3

3. Practice/Assessment: “Read and Discuss”( LO#4

4. Wrap-up: “What’s it famous for” (LO#5  

WARM UP

1. “Brainstorming ”( LO#1(10 minutes)

a. Write “Invention” on the board and ask SS to brainstorm “What is invention?”

b. Elicit from SS some examples of inventions made by women and initiate a class discussion

PHASE I – PRESENTATION

1. “Listen and Fill in the Gaps”( LO#3(25 minutes)

a. Show the students handouts (Appendix 1) and ask to guess which 5 things from the list were invented by women
b. Then ask the students to listen to the recording (Appendix 2) and see whether they were right or wrong
c. Ask the students to listen again and fill in the gaps in exercise (b) (Appendix 1)
d. Ask the students “Which of these 5 inventions was the best for them?” and initiate a class discussion

2. “Passive Voice” ( LO#2 (10 minutes)
a. Draw the Ss attention on the exercise B (Appendix 1)

b. Ask them to find differences between 2 sentences

c. Based on that example introduce Passive Voice to the Ss and with the help of simple sentences practice a little (E.g. I broke the glass. – The glass was broken.)

3. “Form sentences” ( LO#2 (10 minutes)

a. Distribute the 2nd exercise to the students (Appendix 1)
b. Ask them to form 5 true sentences using the words in the chart
c. You can give them a helping hint my modeling the first one

PHASE II –PRACTICE/COLLABORATION AND ASSESSMENT

1. “Read and Discuss”(LO#4 (20 minutes)

a. Distribute the reading exercise to the students (Appendix 3)

b. Write the words from the exercise on the board and explain the unknown ones to the students   

c. Ask them to read the text in pairs and fill in the gaps with appropriate words

d. Check the exercise by reading aloud in turns as a whole class

e. Ask the students which of the facts from the text was the most surprising for them

WRAP-UP/REVIEW/CONNECTIONS

1. “What’s it famous for”( LO#5  (15 minutes)

a. Tell the SS to get in pairs and distribute the handouts  (Appendix 4)

b. Quickly go through sentences describing them and making sure that SS understand what they are going to do

c. Then, tell the SS to discuss each sentence and try to write the name of a building, person, book etc. 

d. After finishing join 2 pairs together to discuss what they have written

e. Then, as a whole class discuss the results

Appendix 1
[image: image30.jpg]G passive
V verbs: invent, discover, etc.
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Itwas invented by a woman.

LISTENING

Look at the photos. Five of these things were invented by women.
In pairs, decide which five you think they are.

®

o

1 Now listen to a radio programme about inventions.
‘Were you right? Complete the sentences with the invention.

1 was invented by Josephine Cochrane in 1886.

2 _ were invented by Mary Anderson in1903.

3 ‘were invented by Marion Donovan in 1950.

4 _ was invented by Bette Nesmith Graham in 1956,
5 wasinvented by Stephanie Kwolek in 1966.

o

Listen again and answer the questions.

1 What happened after Josephine Cochrane’s dinner partiest

2 What was the problem with cars in 1903 when it rained or snowed?
3 How many disposable nappies are used every day?

4 What was Bette Nesmith Graham's job?

5 What was special about the material Stephanie Kwolek invented?

‘Which of the five inventions do you think was the best?

2 GRAMMAR passive

a Make five true sentences using the words in the chart.
‘The dishwasher is called Tippex today.
Disposable nappies was invented | by Marion Donovan.

More than 55 million nappies | are protected | every day. e bek groot Vet
Mrs Grahanys invention were invented | by the bullet-proof vest.
Policemen all over the world | are used by an American woman.

the vacuum cleaner

a

The dishwasher was invented by an American woman.

-

Look at these two sentences and answer the questions.
a An American woman invented the dishwasher

b The dishwasher was invented by an American woman.
1 Do the sentences have the same meaning?

2 Do the sentences have the same emphasis? Y ]
3 Which sentence i in the passive? =

S ockion ¢ © p.138 Grammar Bank 7D. Read the rules and do the exercises.

windscreen wipers





Appendix 2

“The New English File” Ch.7, Track 7.11

Appendix 3
[image: image31.jpg]3 READING & VOCABULARY

a Complete the text below with the correct verb in the right form.

base create design (x2) discover invent mame use write

Did you know..

Text-messaging was 'invented_ by the Finnish company Nokia. They
nted to help Finnish teenagers, who were very shy. They found
it easier to text their friends than to phone them.

by two Frenchmen. twas®
atomic bomb was first tested.
would have a similar effect

on men as a bomb exploding
Light bubbs are - spedially o last onlya certain number
of hours. It would be possible to make light bulbs that lasted forever,
but then the manufacturers wouldn't make so much money.
‘The first Harry Potter book was > in a café in Edinburgh.
JK Rowling was unemployed, and she didrt have enough money
10 pay for heating, 5o she wrote it in the café where it was wamer.
Although penicilin was & by Alexander Fleming he didn't know
how to make it nto a medicine. t was fist made into a medicine:
ten years later, by an Austalan scientist Howerd Florey.

Spiders were ______ as  cure for toothache in the 17th century.

They were first made into a paste, and then put on the bad tooth.
Sherlock Holmes, the great detedtiye was & by witer
Arthur Conan Doyle. Holmes was " on a real person —

Doyle's teacher at medical school, who was famous for saying to
his students, What can you tell me by just observing the patient?”

b Read the facts again. In pairs, say which one is the most surprising.

4 PRONUNCIATION -ed, sentence stress

EL

) g ;
a How is the ~ed pronounced in these past participles? | (3 45
Put them in the right column.
bascd  designed directed  discovered _invented
named  painted  produced used |

b €212 Listen and check. Underline the stressed syllable
in each multi-syllable verb.

© 413 Listen and repeat the sentences. Copy the rhythm. Which words are stressed?

1 The film was based on a true story. 4 My sister was named after our grandmother.
2 These clothes were designed by Armani. 5 These pictures were painted by my aunt.
3 This wine is produced near here. 6 Garlicis used a lot in French cooking.

5 SPEAKING

© Communication Passives quiz A p.111 B p.115. Make sentences for your partner
10 decide if they are true or false.




Appendix 4
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A building in your town which was built more than 200 years ago.

A film which was directed by somebody from your country.

A competition which was won by a person or team from your country.

Something which was invented by a person from your country.

Something which is made in your town / region.

A famous picture which was painted by somebody from your country.

| Afamous dish which is eaten a lot in your town / regidn.

A building which was designed by someone from your country.

A well-known film which was filmed in your country.

| Afamous book which was written by someone from your country.

A place which was discovered by somebody from your country.

A wild animal or plant which is only found in your country.

A piece of music which was composed by somebody from your country.

A fictional character who was created by somebody from your country.

A well-known song which was written by someone from your country.





Lesson 15
Transportation and Travel

Date: 20.02.2015

Topic:  Transportation and Travel

Duration of Lesson:  90 minutes
Learning Objectives: 

By the end of the class, students will be able to (SWBAT):

	LO1
	· Record observations about most popular means of transportation

	LO2
	· Recall information about the reading text

	LO3
	· Develop a basic knowledge of comparative and superlative adjectives

	LO4
	· Demonstrate learning about degree of adjectives

	LO5
	· Collect data about the safest means of transportation

	LO6
	· Create role play 


Materials:

· Whiteboard

· Marker

· Handouts

Procedures: 

1. Warm-up: “Quick Quiz” ( LO#1

2. Presentation: “Transportation and travel, Comparatives and Superlatives” ( LO#2,3

3. Practice/Assessment: “Comprehension Exercise, Interview your partner” ( LO#4,5

4. Wrap-up: “Role Play” ( LO#6

WARM UP

1. “Quick Quiz” ( LO#1  (10 minutes)

a. Write the following questions on the whiteboard

· How do you get to class?

· How long does it take you?

· Do you normally have a good or bad journey?

b. Get SS to ask the questions to the SS sitting nearest them. Remind SS that they can say “by car/train/ underground, etc. or on foot”

c. Then, as a whole group finds out which is the most popular form of transport and who has the shortest/longest journey, who has the best or easiest journey and who has the worst.

PHASE I – PRESENTATION

1. “Transportation and Travel” ( LO#2  (15 minutes)

a. Distribute handouts to the SS (Appendix 1)
b. Write on the whiteboard the following words and explain their meanings:
· Cut price airline- a cheap airline which sells tickets on the Internet
· Set off- to start a journey
· Boarding- the act of passengers getting aboard, leaving
· Take off- begin flight 

· Queue- a line of waiting people

c. Then, tell the SS to read the text and put the paragraphs in order
d. After finishing check the answer as a whole class

2. “Comparatives and Superlatives” ( LO#3  (10 minutes)

a. Write a few sentences with comparatives and/or superlative adjectives from the text on the whiteboard

b. Explain the SS how comparative and superlative adjectives are formed in English and ask them to bring some examples
PHASE II –PRACTICE/COLLABORATION AND ASSESSMENT

1. “Comprehension Exercise  ” ( LO#4  (10 minutes)

a. Distribute the handouts (appendix 2) and tell the SS to do exercise 3

b. Then, check the answers as a whole class

2.  “Interview your partner” ( LO#5  (15 minutes)

a. Tell the SS to get in pairs and do the next exercise

b. Tell them first to decide which is the safest of the three forms of transport ex.  Travelling by car is the safest

c. Then, tell them to compare again using each of the other 2 adjectives

WRAP-UP/REVIEW/CONNECTIONS

1. “Role Play” ( LO#6 (25 minutes)

a. Ask SS to get in pairs and distribute  (appendix 3) and 
b. Tell them that they are going to do role play based on the situation described in their handout
c. Give them 5 minutes to prepare and then tell them to do the role play
d. You can then, ask a few volunteers to do their role play for the whole class. 

2. Application – Homework (5 min.)

a. Distribute the handout to the SS and tell them to do the exercises (appendix 4)
Appendix 1

[image: image33.png]G comparatives and superlati
V transport and travel
P stress in compound nouns

1 When was the last time you travelled...?
bytrain bycar by plane

Where did you go?
How long did your journey take?
Did you have a good journey?

2 In general, which of the three forms
of transport do you prefer? Why?

Read the introduction to the article, Race to the sun. Answer the questions
with by car, by train, or by plane.

Which journey do you think was...? - ™ very year thousands of British tourists -
the quickest the most comfortable ~ Bmtravel to the South of France for their
the cheapest the most convenient B - summer holiday. But what is the best way

| - to get there, by car, train, or plane?
You're going to read about the first two journeys, but the paragraphs - A British newspaper sent three of its
are not in the right order. Find the first paragraph for the plane journey, ~ journalists to find out. They had to travel
and then the other three. Do the same for the train journey. Then compare from their homes in London to Avignon.
with a partner. Al three travellers set off one Saturday
The plane The train | |
1 2__ 3. 4 1 2.3 q4_

Now read about the two journeys again carefully in the right order.
Answer the questions with T (the train) or P (the plane).

On which journey...? Which journey was...?
1 did the traveller have to get up earlier 7 quicker
2 could the traveller have somethingtoeatordrink [ ] 8 cheaper
3 was the traveller more stressed L 9 more comfortable [
4 could the traveller see beautiful scenery 10 more convenient N -
5 did the traveller have a meal when he arrived [
6 did the traveller arrive earlier than expected

to get to school?
Use take (+ person) + time (+ to get to)... to talk about the duration
of a journey.

Ask and answer the questiOns in pairs;

HOW long does it take you to get to work / school?

How long does it take to get from your house to the centre?

abycar  bbybus/underground ¢ on foot
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~and followed the Exit signs. It was great not
o have to wait ages for r my luggageorto
~ worry about gettrng a bus or taxr to the, - :f' -
‘ "ﬁ"crty centre .

e boarded Because there are no seat

n,;numbers on these flights, everybody tries to
~ getonas quickly as they can. | sat next to a
- friendly Frenchman. We took off and soon

] was Iookrng down on London

When I got to securrty l saw that there was
jjjan enormous queue Ibegan to worry that
I might miss my flight, because the boardrng o
~ limit is 40 minutes before take-off. Ihadto
 runto gate 48 and I arrrved completely out
of breath - ,

: ;There was .

Nelcome
to

2 LISTENING

a

Listen to Martin talking about his journey from
London to Avignon by car. Number the pictures 1-7.

b Listen again. Mark the sentences T (true) or F (false).

1 There’s a lot of traffic in London on Saturday mornings.

2 Petrol is more expensive in Britain than in France.

3 There are two ways to cross the English Channel by car.

4 You can’t drive through the Channel Tunnel.

5 The journey through the tunnel takes an hour.

6 Drivers must sit in their car when they go through the tunnel.
7 The speed limit on French motorways is 120 km/h.

8 French motorways aren’t free.

9 It’s 970 kilometres from Calais to Avignon.

Listen to Martin talking about his journey and ﬁll in the By car
column in the chart. Now compare the information with your answers in 1a.

London to Avignon

By car

How much dld it cost?
Comfort / 10
Convenience /10

d Think of a town / city in your country. How many different ways are
there of getting there? Which do you think is the best? Why?





Appendix 2

[image: image35.png]3 GRAMMAR comparatives and superlatives 5 PRONUNCIATION & SPEAKING stress in

a Read the sentences. Are the highlighted phrases compound nouns

right or wrong? Put a tick (¢/) or a cross (X)), a Listen and repeat the compound nouns.
and correct the wrong sentences. Which word is usually stressed more?
1 What’s the quicker way to get to the South traffic lights pedestrian area

of France? | | boarding pass road works
2 Driving is more boring than going by train. car park rush hour
3 Petrol h car crash seat belt

etrol isn’t as cheap in Br,ltam | t N an in France. cycle lane speed camera

4 Does the plane cost the same as the train? parking fine speed limit
5 Going by train is less expensive as flying. traffic jam ticket office

6 It was the more comfortable hotel I've ever
stayed in.

7 The worst month to travel through France In your n / City.

is August. -

Ask and answer the questions in pairs.

8 Do the British drive more carefully than the
French?

Read the rules and

do the exercises.

¢ With a partner compare the experiences below
using the bold adjectives.

4 VOCABULARY transport and trave

a Put the words into the correct column.

buffetcar  checkin gate  motorway
platform  rushhour speed limit
station  take off

train car plane

Transport and travel.




 

Appendix 3

1. At the airport 

At the airport A – You work in the check-in at Heathrow Airport. Today all the flights are cancelled because all of the pilots are on strike. You have to explain to the passengers that there will be no flights for at least three days

At the airport B – You reserved your flights 6 months ago to travel to Australia for your best friend’s wedding. You arrive at the airport early and go to the check-in. You are very excited and you only have two weeks off work so you plan to arrive just the day before the wedding and then you will travel around Australia.

3. At the train station

At the train station A – You work for British Rail. You arrived at work this morning and your boss told you that all trains are cancelled today because of important engineering work on the tracks. You have to tell the passengers the news!

B – You arrive at Paddington train station in the centre of London. You have paid a lot of money for a ticket to Edinburgh where you have a friend waiting for you. Your friend doesn’t have a mobile phone and will be waiting for you at the station

Appendix 4
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from one place to another by car,
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3 A __is when you go

somewhere by plane.

4 A | is when you go
somewhere, either for a holiday
or on business, stay there, and
come back again.

an you remember the words on
his page? Test yourself or a partner.





Lesson 16
The World’s Friendliest Cities 

Date: 23.02.2015

Topic:  The World’s Friendliest Cities

Duration of Lesson:  90 minutes
Learning Objectives: 

By the end of the class, students will be able to (SWBAT):

	LO1
	· Recall Passive Construction

	LO2
	· Develop a basic knowledge of big cities around the world

	LO3
	· Recall information about the listening text

	LO4
	· Demonstrate an understanding of comparative and superlative adjectives


Materials:

· Whiteboard

· Marker

· Handouts

· Tape /Computer

Procedures: 

1. Warm-up: “Revising Passive Voice” ( LO#1

2. Presentation: “Read and Answer” ( LO#2
3. Practice/Assessment: “Listen and Answer  ” ( LO#3
4. Wrap-up: “Write the correct form” ( LO#4
WARM UP

1. “Revising Passive Voice” ( LO#1  (20 minutes)

a. Distribute the handouts (Appendix1) to the students and ask them to mark each sentence as active or passive voice.

b. After this easy task ask them to pass to the next exercise, and rewrite the Passive Voice sentences in Active Voice.

PHASE I – PRESENTATION

1. “Read and Answer” ( LO#2  (20 minutes)

a. Distribute handouts to the SS (Appendix 2)
b. Ask them to read the introduction of the text in pairs and answer the 3 questions 

c. After that ask them to read in pairs about what happened in 3 cities and answer the questions following that passage.

d. While reading ask the students to highlight the unknown words and describe them to the SS

PHASE II –PRACTICE/COLLABORATION AND ASSESSMENT

1. “Listen and Answer  ” ( LO#3 (25 minutes)

a. Distribute the handouts (Appendix 3) and tell the SS to listen to Tim Moore talking about Parris and answer the questions

WRAP-UP/REVIEW/CONNECTIONS

1. “Write the correct form” ( LO#4  (25 minutes)

a. Ask the students to recall comparative and superlative forms of the adjective from the previous lesson

b. Distribute the handouts (Appendix 4) to the SS and ask them to do the exercise choosing the correct form of the adjective

c. Discuss the right answers as a whole class

Appendix 1

1. The bus driver was hurt.                 2. Bingo is played in Britain.          3. Steven likes to play baseball.

Active Voice                                     Active Voice                                        Active Voice                                        

Passive voice                                   Passive voice                                     Passive voice

4. These cars are produced in Italy.         5. A letter was written.                      6. French is spoken in Niger.

        Active Voice                                          Active Voice                                      Active Voice

        Passive Voice                                       Passive Voice                                    Passive Voice

7. Lots of houses were destroyed.            8. They often read e-mails.                9. They are listening to their music.

      Active Voice                                            Active Voice                                        Active Voice        

      Passive Voice                                         Passive Voice                                     Passive Voice

1. The club was founded by Ron and Peggy.

2. The president was elected by the people.

3. The bag was packed by his mother.

4. The child was hit by a car.

5. Coffee is sold by Marie.

6. The telephone was invented by Alexander Graham Bell.

7. The computer is used by Patrick.

8. This book was written by an Irishman.

9. The exercise is completed by the teacher.

10. Football is played by the children.

Appendix 2
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1. My house is (big) …  than yours.

2. This flower is (beautiful) ….  than that one.

3. This is the (interesting) … book I have ever read.

4. Non-smokers usually live (long) … than smokers.

5. Which is the (dangerous) … animal in the world?

6. A holiday by the sea is (good) … than a holiday in the mountains.

7. It is strange but often a coke is (expensive) …  than a beer.

8. Who is the (rich) … woman on earth?

9. The weather this summer is even (bad) … than last summer.

10. He was the (clever) … thief of all.

Lesson 17
Changing your Life

Date: 27.02.2015

Topic:  Changing your life

Duration of Lesson:  90 minutes
Learning Objectives: 

By the end of the class, students will be able to (SWBAT):

	LO1
	· Recall information about their favorite country

	LO2
	· Demonstrate an understanding of listening text by participating to the discussion

	LO3
	· Identify appropriate response for the given questions

	LO4
	· Recall information about the reading text

	LO5
	· Demonstrate learning by telling the text


Materials:

· Whiteboard

· Marker

· Tape/Computer

Procedures: 

1. Warm-up: “Discussion” ( LO#1

2. Presentation: “Changing Life” ( LO#2

3. Practice/ Assessment: “Listen and Answer ” ( LO#3

4. Presentation, Practice/ Assessment: “It was just a holiday, but it changes my life” ( LO#4

5. Wrap-up: “Follow-up activity” ( LO#5

WARM UP

1. “Discussion” ( LO#1  (15 minutes)

a. Write the following sentences on the blackboard and discuss them with the SS

· If you could spend a year working in another country, which country would you choose? Why?

· What would you like to do there?

· What problems do you think you might have? 

PHASE I – PRESENTATION

1. “Changing Life” ( LO#2  (15 minutes)

a. Distribute handouts to the SS (Appendix 1)
b. Ask them to focus on the photos and read the four lines bout Karen (explain took year off=stopped working for a year)
c. Then, tell the SS that they are going to listen to Karen talking about her life in Beirut (find NEF Intermediate, listening 2.6)
PHASE II –PRACTICE/COLLABORATION AND ASSESSMENT

1. “Listen and Answer  ” ( LO#3  (20 minutes)

a. After listening discuss the following questions as a whole class
· Why did she choose Beirut?

· Why did she want to take a year off?

· Who is Omayma?

· Why does Karen say Arabic is a difficult language?

· How long has Karen been teaching belly dancing?

· How do her students feel about an English woman teaching them belly dancing?

· What does she like most about living in Lebanon?

PHASE III – PRESENTATION, PRACTICE/COLLABORATION AND ASSESSMENT

1. “It was just a holiday, but it changes my life” ( LO#4  (20 minutes)

a. As whole classes discuss the following question “ Can you think of one way that a holiday could change your life for the better? “

b. Then, ask the SS to get in pairs A and B, distribute the handouts (appendix 2) and ask them to read their texts silently 

c. After reading, ask them to take turns and tell their partner about the woman in their texts 

WRAP-UP/REVIEW/CONNECTIONS

1. “Follow-up activity” ( LO#5 (20 minutes)

a. Write on the blackboard the following questions:

· What is she doing now?

· What was she doing before?

· What made her change her life?

· How does she feel now? 

b. Now tell the students A to ask the questions to student B and vice versa

c. As a whole class discuss the life of 2 women and the following question:

· Whose life do you think has changed the most? Which of the 2 holidays would you choose?

Appendix 1                                                                        Appendix 2
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V strong adjectives: exhausted, amazed, etc.
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LISTENING

a Answer the questions in pairs.

1 If you could spend a year working or studying in another
country, which country would you choose? Why?

2 What would you like to do there?
3 What problems do you think you might have?

b Read about Karen and describe what you can see in

the photos.

Listen to Karen and answer the questions.

1 Why did she choose Beirut?

2 Why did she want to take a year off?

3 Who is Omayma?

4 Why does Karen say Arabic is a difficult language?
5 How long has Karen been teaching belly dancing?

6 How do her students feel about an English woman
teaching them belly dancing?

7 What does she like most about living in Lebanon?

d Compare your answers with a partner. Then listen

-again to check.

2 GRAMMAR present perfect continuous

with for / since

Listen and complete these questions and
answers from the interview with Karen.

here?

1 How long have you been
2 T’ve been and ____ since I was little.
3 What have you been
4 T’ve been

here since you arrived?
classes with her since October.

5 I've been

belly dancing for about six years.

b Look at sentences 1-5 and answer the questions.

C

1 Are the verbs action or non-action verbs?

2 Do they refer to single actions or continuous / repeated
actions?

3 Do they refer to a completed action or one which is still

happening?

. Read the rules for present
finished actions. Do exercise a

only.

few months ago, I decided to change my ife. I took
jear off and went to live in Beirut with my husband,

dim a primary school teacher.
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two women. Answer these questions.

6 the London underground

What is she doing now? 7 very tasty
What was she doing before? | 8 asked for (in writing)
What made her change her life? 9 burning brightly
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d Read the text that you didn’t read before. Did f Whose life do you think has changed the most? Which of the
your partner leave out any important information? two holidays would you choose?

e
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Lesson 18
Right Place, Wrong Time

Date: 02.03.2015

Topic:  Right place, wrong time

Duration of Lesson:  90 minutes
Learning Objectives: 

By the end of the class, students will be able to (SWBAT):

	LO1
	· Discuss their last holidays

	LO2
	· Recall information about reading text

	LO3
	· Arrange text with photos

	LO4
	· Recall information about listening

	LO5
	· Demonstrate an understanding of listening text

	LO6
	· Collect and present information about their friend’s holidays


Materials:

· Whiteboard

· Marker

· Tape/Computer 

Procedures: 

1. Warm-up: “Brainstorming” ( LO#1

2. Presentation: “In the right place, but at the wrong time” ( LO#2

3. Practice/Assessment: “Matching Exercise” ( LO#3

4. Presentation, Practice/Assessment: “Ibiza- Listening” ( LO#4,5

5. Wrap-up: “Find someone who” ( LO#6
WARM UP

1. “Brainstorming” ( LO#1  (15 minutes)

a. Tell all the SS in one minute to write down 5 things they like doing when they are on holiday e.g. swim, sunbath, go sightseeing 

b. Then, write the “MY LAST HOLIDAY” on the whiteboard and ask SS to tell about their last holiday and the things they like to do.

c. Also, tell SS that they have 2 minutes to find out from you as much as possible about your last holiday. E.g. Where did you go? When did you go? etc. 

PHASE I – PRESENTATION

1. “In the right place, but at the wrong time” ( LO#2  (20 minutes)

a. Distribute handouts to the SS (Appendix 1)
b. Tell them to focus on the title of the text and ask SS why they think people might go on holiday to “the right place” but at a wrong time. E.g. bad weather, political crisis
PHASE II –PRACTICE/COLLABORATION AND ASSESSMENT

1. “Matching Exercise” ( LO#3  (15 minutes)

a. After discussion, ask them to focus on the photos, read the text and match each one with a photo (1-A, 2-C, 3-B)
b. Check the answers as a whole class

PHASE III – PRESENTATION, PRACTICE/COLLABORATION AND ASSESSMENT

1. “Ibiza- Listening” ( LO#4, LO#5  (25 minutes)

a. Tell the SS that they are going to listen to the story about Sean’s uncle and aunt (NEF Pre-Intermediate, listening 2.3)
b. Then, distribute the handouts (appendix 2) and ask them to focus on sentences, as all of them are wrong
c. Play the tape again and tell them to correct the wrong information
d. Check the answers as a whole class

WRAP-UP/REVIEW/CONNECTIONS

1. “Find someone who” ( LO#6  (15 minutes)

a. Distribute the handout to SS (appendix 3)

b. Tell the SS to go around the room and ask yes/no questions from the worksheet to different SS

c. Tell them, that if a student answers “yes” to the question, he other student writes the classmates’ name on the worksheet.

d. Explain SS that they cannot use the same person for more than one question!

e. After they interview, discuss the results as a whole class. 

Appendix 1

[image: image43.jpg]V holidays

P -ed endings, irregular verbs

Right place, wrong time

1 VOCABULARY holidays

a In one minute, write down five things you like doing when you're on holiday.

b © p.47 Vocabulary Bank Holidays.

When did you go there?
| went when | was 17.

The Holiday Magazine

In theilr"irgrht place... but at the wrong time!

Last week we asked you to tell us about a holiday when the destination was perfect
but, for some reason, the time wasn't right... Here are some of your replies.

| Tim, 20, student from

| When | was a teenager | went on

| holiday with my parents to Brittany
in France. My parents rented a
lovely house on the beach, and the.
weather was great. But | was 17,
and | didn't want to be on holiday
with my mum and dad and my
little brother. | wanted to be with
my friends. We went to the beach
every day and sunbathed and we
‘went to a fantastic seafood
restaurant for my birthday. But |
was miserable and | hated every
‘minute of it. | didn't smile once in
two weeks. What really made me
furious was that my parents let my
older sister, who was 19, go to
‘Spain with her friends.

Gabriela, 28, i g
from Rome
fm from Rome and the summer here is
really hot. 5o last year my husband and |
decided to g0 to Sweden, to escape from
the heat. We booked a 10-day holiday in
Stockholm, where the temperature in the
summer is normally about 20 degrees.
But when we got to Stockholm there was
a heatwave and it was 35 degrees every
day. t was awful because there was no
air-conditioning anywhere. We couldn't
sleep at night ~ it was boiling in the hotel,
and in the shops and museurns too. We
didn't want to go shopping or go
sightseeing or do anything — we were too

| hot. We just sat in cafés and argued all

day. We didn't need to go to Sweden to
do that!

[ elly, 26, TV journalist from Belfast
Three years ago | broke up with my
boyfriend and | decided to go on holiday on
my own to the Seychelles. My travel agent
told me that it was a wonderful place. But
he didn't tell me that it was also a very
popular place for people on their
honeymoon. Everywhere I looked I saw
couples holding hands and looking
romantically into each other’s eyes! The
travel agent also said it was always sunny
there  but the weather was terrible - it was
cloudy and very windy. To pass the time |
decided to do a diving course (one of my.
Iifetime ambitions). But t was a complete
disaster because the firs time | went under
the water | had a panic attack.| couldn't
escape from the island s0 | spent an
incredibly boring (and expensive) two weeks
in ‘paradise’



 

Appendix 2

1. Sean went to Ibiza

His aunt and uncle went to Ibiza.

2. They are about sixty.
3. They wanted an exciting holiday.
4. They usually spend their holidays abroad.
5. They knew it was “The Party Island”
6. They first went there in 1950.
7. They booked the holiday at a travel agent’s.
8. The hotel was in a quiet part of town.
9. They’re going to abroad again next year. 
Key

[image: image44.png]3 After verbs ending in /t/ or /d/ the pronunciation of
-ed is /1d/, e.g. hated, decided.
o The difference between 1 and 2 is very small and only
occasionally causes communication problems. The
most important thing is for SS to be clear about rule 3.

b e Put SS into pairs. Give them a minute to practise
saying the verbs in the past. Draw three columns on
the board for the sounds. |

e Play the tape/CD for SS to hear the verbs. Then elicit
which column they go in and write them on the

board.

CD1 Track 23

asked smiled
hated stayed
needed talked

d e Focus on the verbs. Tell SS to say them out loud in
pairs to find the ones with a different sound. Check
answers and ask for the infinitives. Practise the
pronunciation.

® Focus on the photo and ask SS if they know where it is
(Ibiza). Focus on the question and the three answer
options. Play the tape/CD once. Check answers.

CD1 Track 24

(tapescrlpt in Student’s Book on p.119)

P = Presenter host, S = Sean

P Hello and welcome to today’s Holiday Programme.
Today we’ve asked you to call in with your holiday
horror stories — holidays where things went wrong.
Our first caller today is Sean from Belfast. Hi Sean.

S Hello.

So where was this holiday?

Well, this didn’t happen to me, it happened to my

aunt and uncle, last summer.

Where did they go?

To Ibiza. |

A fantastic place for a holiday

Yes, fantastic place if you’re seventeen — but they’re

nearly seventy!

Oh ...

$ And they wanted a quiet holiday, a relaxing holiday
— you know. They like walking in the countryside,
sitting on quiet beaches, things like that. They don’t
go abroad very often, but they wanted to do
something different.

P So why did they choose Ibiza? It’s the party island.

v =

w Ry W g

)

30

S Yes, it is now but they didn’t know that. You see,
they first went to Ibiza in the late sixties, when it was
a beautiful, peaceful island with traditional cafés and
restaurants, deserted beaches. And this was exactly
what they wanted. So they looked on the Internet —
my uncle loves his computer — and they booked a
hotel for a week in the same part of the island where
they’d been before. And they found some cheap
flights. It all seemed so perfect.

P So what happened?

S You can imagine. It was a complete disaster. Their
hotel was in San Antonio, a resort that’s full of bars
and discos. There was music until 5.00 in the |
morning, noise of car doors opening, motorbikes,
and people shouting. They couldn’t sleep at all. They
were too tired to do anything during the day. They
tried to get some sleep, but they couldn’t because it
was too hot. When they came home they were in a
state of shock.

P Oh dear. What are their plans for this year?

S Idon’t know. I think they’ll probably stay at home
this year ... and next year ... and probably the year
after that.

P Thank you Sean. And now ...

b e Now focus on sentences 1-9. Tell SS they are all wrong
and give them a moment to read the sentences. In
pairs, SS try to remember the correct information.

e Play the tape/CD again. Give SS time to compare their
answers in pairs and then check answers.

a o Focus on the questions and elicit what words are
missing (did you in all questions except the fifth,
where SS have to change be to were you). Drill the
complete questions quickly round the class.

b e Put SS into pairs, A and B. Focus on the instructions
and give SS time to plan their questions. SS could talk
about another holiday they remember well. Or they
could talk about a holiday where they were in the right
place at the wrong time.

@ As speak and answer Bs questions. Momtor and correct.

¢ o SSswap roles.

g}@gﬁ simple regular and irregular p.743
Communicative
Irregular past simple bingo p.187 (instructions p.175)

p.13-14

>
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Lesson 19
Course Evaluation

Date: 09.03.2015

Topic:  Course Evaluation

Duration of Lesson:  90 minutes
Learning Objectives: 

By the end of the class, students will be able to (SWBAT):

	LO1
	· Develop basic knowledge of evaluation 

	LO2
	· Recall information they have learned during the course 

	LO3
	· Demonstrate their learning by producing a poster

	LO4
	· Critique the effectiveness of course

	LO5
	· Evaluate the whole course effectively


Materials:

· Whiteboard

· Marker

· Candles

Procedures: 

1. Warm-up: “Brainstorming” ( LO#1

2. Presentation: “Let’s repeat the topics” ( LO#2

3. Practice/Assessment: “MY BAG”, “Statements”, “Burn the Candle” ( LO#3, 4 

4. Wrap-up: “Questionnaire” ( LO#5

WARM UP

1. “Brainstorming” ( LO#1  (15 minutes)

a. Write the word “Evaluation” (the act of judging or assessing situation or event) on the whiteboard and ask the SS to explain in one word what does it mean

b. As a whole class come up with the definition of “evaluation”

c. Tell the SS that today you are going to evaluate the whole course

PHASE I – PRESENTATION

1. “Let’s repeat the topics ” ( LO#2  (15 minutes)

a. Write the topics you have covered so far on sheets of paper or on the white board (I made colorful fact sheets for every week) (Appendix 1)

b. Discuss the topics with SS, ask them questions to find out what they remember from that classes

PHASE II –PRACTICE/COLLABORATION AND ASSESSMENT

1. “MY BAG” ( LO#3  (25 minutes)

a. Ask SS to form groups of 3 and distribute a flipchart to each group

b. Tell hem to draw a bag in the flipchart and write inside the bag anything they learned during 10 weeks

c. Also tell them to write topics they would like to cover outside of the bag

d. When they finish, ask each group to do a small presentation

e. Take notes!!!

2. “Statements” ( LO#4  (20 minutes)

a. Stick the words “ Agree, Disagree, I do not know and I do not want to talk” on different parts of the room 

b. Tell the Ss that you are going to read the statements, if they agree with the statement they should go to the part “agree”, if they disagree they should go to the part “disagree” and if they are undecided about the statement they should go to the part “undecided” 

c. Tell them, that you are going to discuss their choice and they should be ready to answer to your questions. 

· The course was organized in a way that helped me learn 

· The course instructions (including, manuals, handouts, etc.) were clear

· The course developed my ability to interact with diverse groups of people

· The course developed my communication/presentation skills 

3. “Burn the Candle ” ( LO#4– Optional activity

a. Give each student a candle and ask her to burn it

b. Burn your candle as well, and tell them that now each of you are going to tell something that you didn’t like about the course and turn off the candle

c. This will continue until everyone turned off their candles

d. Then tell them that now you should repeat the same, but in you should tell something that you liked about the course and burn candles again

e. Finish the activity when all the SS have burned candles 

WRAP-UP/REVIEW/CONNECTIONS

1. “Questionnaire” ( LO#6  (15 minutes)

a. Distribute the questionnaire to SS (it is better to make the questionnaire in their native language) (appendix 2)

b. Tell the SS that it is unknown survey, so they can write anything they want

c. Go out from the classroom in order to get more valid data

d. Read and analyze the answers at home

Appendix 1

	Week
	Topic

	Week 1 (December 1-7)


	Getting to Know Each Other

	
	Families of Future, Personalities

	Week 2 (December 8-14)
	Who knows you better?

	
	Personalities 

	Week 3 (December 15-20)
	Family Conflicts

	
	Families in different Cultures

	Week 4 (December 22-27)
	Holiday- how people celebrate New Year in different countries

	
	Strange traditions 

	Week 5 (February 2-6)
	Traditional Food, Food Items

	
	Simulation Game (Food Presentation)

	Week 6 (February 9-13)
	Fears and Phobias

	
	Do men or women have more phobias?

	Week 7 (February 16-20)
	Empowering Women 

	
	The mothers of invention

	Week 8 (February 23-27)
	Transportation and travel

	
	The world’s friendliest cities

	Week 9 (March 2-6)
	Changing your life

	
	Right place, wrong time

	Week 10 (March 9-13)
	Final Project (Presentations)

	
	Farewell party and curse evaluation 


Appendix C

Needs Analysis Questionnaire

Staff Interview Questions
1.  
What is the main purpose for women attending WRCA?

2.  
Why do they need to learn English?

3.  
In which environments do they usually use English?

4.  
Who do you think they will communicate in English with?

5.  
How advanced are the learners in using English generally?

6.  
What else would like to add about the learners, which you consider important?

Interview questions for the learners in WRCA
1.  
What experience do you have for learning English?

2.  
When do you use English?

3.  
Who do you communicate in English with?
4.  
Do you work? If yes, do you use English at work?

5.  
In which situations do you use or need to use English?

6.  
How advanced are you using English generally?

7.  
How confident are you using English in the following situations:

·         Introducing yourself

·         Ordering food in a restaurant

·         Asking for directions

·         Shopping

·         Making general conversations

·         Using the telephone

8.  
What experience do you have for learning other languages?

9.  
What are your main 3 reasons for learning English?

10.  What do you find most difficult when learning English? (speaking, writing, reading, listening)

Questionnaire for the learners in WRCA (main points)

1. Personal information

2. Previous Experience

3. Learning Preferences

4. Information about our course

· What are your interests in doing this class?

· How much homework are you prepared to do per week?

       5. Your expectations from this course. 

Entrance





Bedroom





Kitchen














� Inherit – receive (money, property, or a title) after the death of parents or relatives


� Charity - the voluntary giving of help, mainly in the form of money, to those in need


� Divorce- the break up or the legal dissolution of a marriage


� Fatally - causing death


� Religious - relating to or believing in a religion


� Missionary - a person sent on a religious mission, especially one sent to promote Christianity in a foreign country


� Vow- religious promise


� Advocate - publicly recommend or support
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