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Abstract

This bachelor thesis deals with teaching adults in one-to-one courses. It is divided into two parts: theoretical and practical. The theoretical part is concerned with the advantages and disadvantages of one-to-one courses, some selected methodological matters and also deals with the importance of building rapport between a teacher and a student. The practical part consists of three case studies. The selected students are analysed and possible approaches to their teaching in order to best develop their language skills are suggested. Examples of tailor-made exercises created or adapted by the author are presented as a demonstration of these approaches. 

Anotace

Tato bakalářská práce se zabývá výukou dospělých v individuálních kurzech. Práce je rozdělena do dvou částí: teoretické a praktické. V teoretické části jsou popsány výhody a nevýhody individuálních kurzů, dále některé vybrané metodologické otázky a autorka se také zabývá budováním vztahu mezi učitelem a studentem. Praktickou část tvoří tři případové studie, ve kterých jsou vybraní studenti analyzováni a na základě těchto analýz jsou navrženy a využity způsoby výuky vedoucí k optimálnímu rozvoji jejich jazykových dovedností. Součástí případových studií jsou příklady cvičení, která byla přizpůsobena potřebám studentů a které autorka sama vytvořila nebo upravila z dostupných výukových materiálů. 
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1. Introduction

I have been involved in the teaching of one-to-one lessons for several years. Through this experience I have learnt that a common trait of these lessons is that each student is an individual with very different requirements, skills, motivational levels, talents and dispositions to learn. On the other hand, the students have all shared the same or similar expectations, i.e. to improve their English-language skills. 

Since one-to-one lessons have come into increased demand in not only the private sphere, but also in the area of business, it should consequently become an important item of interest to teachers. Apart from a few work-shops I have attended at the language school I work for, I have never come across any seminars or courses specialized in preparing language teachers for one-to-one lessons. Therefore, I decided to dedicate this thesis to the topic of one-to-one teaching. Not only did I want to learn as much as possible from the limited number of accessible literature dealing with one-to-one teaching and from applying the acquired knowledge into my own lessons, but I also wanted to suggest how to create aid material for anyone who is interested in this topic and desires to learn more about it. Lastly, I wanted to point out the fact that one-to-one lessons are extremely individual and specific and require a teacher’s willingness to prepare the lessons very carefully and according to the student’s real needs.

This thesis comprises two parts: practical and theoretical. The theoretical part deals with some key features of teaching one-to-one lessons. It discusses the advantages and disadvantages of one-to-one lessons as well as the question of textbook use and the creation of a suitable syllabus. It identifies the importance of the teacher’s and the student’s roles in the lessons and stresses the necessity of building rapport between the two people.  It also focuses on some important matters related to the beginning of such a course since the information that the teacher receives then will/should influence the structure and content of that course.

The practical part consists of qualitative case studies of three different students whom I have taught or continue to teach. All three case studies are structured identically and deal with the introduction of the student, his/her assessment, his/her requirements, syllabus matters and course arrangement matters, but the main part of each case study deals with example exercises and activities appropriate for each of these students. These activities are either those created by myself or are activities that are adapted/expanded from several English course books – especially from New Cutting Edge and other teaching sources. Each student’s progress is then assessed in order to learn whether the used methods and approaches have helped the student to improve his/her English skills. Finally, conclusions are drawn so as to assess the course and suggest a possible subsequent learning/teaching strategy.
The practical part is also intended to demonstrate and utilize the facts obtained from the theoretical part.
2. Theoretical Part

2. 1 The phenomenon of one-to-one courses
2.1.1 Why do a one-to-one course?

One-to-one lessons have been requested to a rather large extent in recent years. This has been caused by a growing number of international companies establishing subsidiaries in the Czech Republic or simply by the demand of Czech companies that their managers and assistants speak English in order to efficiently communicate with their foreign partners or clients. Some of the reasons why in-company one-to-one lessons are usually preferred are that these businesspeople require English for specific purposes, and attend the course especially to improve their “management English” (Wilberg 4), and/or are usually too busy to attend a language school. Their level of English often varies too, which means that in-company group courses are not optimal for them either. Having a one-to-one in-company lesson with a tutor is a much more flexible option and therefore, from an organizational point of view, better meets managers’ needs since it is easier for a tutor to reschedule a cancelled lesson. (In contrast, rescheduling a group lesson can be difficult because a teacher must take into consideration the unique schedules of each student.)
In the next chapter, more academic reasons for one-to-one lessons will be discussed. These also apply to all other students of English who decide to attend a one-to-one course in addition to their regular school lessons. These are most often private lessons.
2.1.2 Advantages of a one-to-one lesson

There are a number of advantages of a one-to-one lesson, which is perhaps why this type of lesson has become so popular. In his book One to One: A Teacher’s Handbook Peter Wilberg says that “One-to-one is a unique teaching situation with unique potential. It offers a unique challenge to both teacher and student” (7). Therefore, the advantages may be looked at from both points of view:  the teacher’s as well as the student’s (see table 1).
Table 1 Advantages of one-to-one lessons (Kaye, Meldrum and Clandfield)
	  Advantages for the student
	 Advantages for the teacher

	· constant attention of the teacher

· a lot of feedback

· student may always take the initiative

· work can be done at student’s pace

· faster learning

· syllabus may be prepared according to student’s needs/interests
· student’s weaknesses may be dealt with thoroughly

· peer pressure is avoided

· student is in authentic communication at all times

· student may take breaks at any time if tired
	· no work with managing the class
· teacher also learns from student
· only one level in class

· teacher may use student’s own authentic material

· teacher needs to adapt material only to one person

· possibility to prepare tailor-made lessons which are highly productive

· possibility to build a good relationship with student
· roles of a colleague, ‘mirror,’ friend, authority on language form (Wilberg 6)


2.1.3 Disadvantages of a one-to-one lesson

Despite all the above-mentioned advantages, there are also disadvantages of one-to-one lessons that exist for both teacher and student. The following table demonstrates these shortcomings.
Table 2 Disadvantages of one-to-one lesson (Kaye, Meldrum and Clandfield)
	Disadvantages for the student
	 Disadvantages for the teacher

	· no time to rest; lessons may be exhausting
· less challenging due to a lack of competition

· lesson format may be repetitive and boring

· no variety of English to listen to

	· struggle with low-energy level or upset student

· discussion may be limited due to only two people present

· constant attention is necessary
· preparation is time-consuming

· necessity to adapt course book material to one person only

· necessity to be flexible in case of cancellations


Nevertheless, when we compare the two above-listed pros and cons of one-to-one lessons, it is apparent that the advantages prevail. This may be the reason for the currently increasing demand and popularity of one-to-one lessons.

2.2 Participants of a one-to-one course
This thesis focuses on one-to-one adult courses in which there are always two participants: the student and the teacher. Their roles should not be divided into those of superior and inferior, since the lessons should be perceived as regular meetings of two equal people who are given the opportunity to learn from these encounters. Nevertheless, both participants have their specific roles. 

2.2.1 Teacher

When people speak about their past or present teachers, they often judge them and evaluate their work in their lessons by saying something like “She’s a great teacher” or “I didn’t learn much because my teacher wasn’t very good.” What makes people think that way? What are the criteria by which they judge their teachers that way or another? And what is more, do they have the right to place all the responsibility for their learning on the teacher? The latter question is the most crucial one. The thought of being taught by a teacher and expecting his or her teaching skills to reflect on our learning progress is a very popular belief but a very wrong one, too. Learners are responsible for what they do and how much they learn. It is they who want to be taught the language, and they are also the ones who have to do all the work to reach their goals. The teacher is there only to guide them through their studies, help them, encourage them, talk and listen to them, explain things to them, but not be responsible for what learners do or want to do with their language skills. If all learners realized this, I believe there would be far less misunderstanding, frustration and disappointment when they do not make as much progress in acquiring the language as they expected.

Who is a good teacher? What are the criteria for judging the quality of a teacher? It is a very difficult question to answer. There could be as many criteria as there are students. In his book How to Teach English Jeremy Harmer claims that “good teachers care more about their students' learning than they do about their own teaching” (3). This is one of the fundamental truths and, in my opinion, summarizes all the basic criteria for a good teacher.
Regarding a teacher’s roles in one-to-one lessons, they differ in some way from those of teaching a group of students. In a one-to-one lesson, the teacher is in interaction with only one individual and therefore has to adjust all the teaching skills to one person only. Moreover, the teacher has to tune in to the student’s personality, moods, wants and needs. He/she has to be very flexible and tailor-make the lessons. He/she also must be careful not to be the “one-up” (Wilberg 59) – the one who has more authority and is superior all the time, but rather run the lessons as a type of equal encounters where neither teacher nor student is superior or inferior. He/she may be viewed as a colleague, a friend, a psychologist, an authority on language form (Wilberg 6) or an advisor on learning strategies and styles, etc. Wilberg in comparing the roles of a teacher teaching a group versus one-to-one says:  

One essential difference, however, from classroom teaching is that it is no longer the teacher who initiates all the role changes. The one-to-one teacher’s task is much more to respond to changes of mood and demands imposed by the student, rather than to act as manager and controller of the classroom.

Just as the classroom teacher needs to be aware of why each activity is being conducted in the way it is, so the one-to-one teacher needs to be explicitly aware of the personal role (s)he is fulfilling in relation to the student at any time. (6)
As Wilberg also claims the teacher is the expert on the form, not the content (7). However, according to Tim Murphey, an author of a book called Teaching One to One, the teacher shouldn’t only teach the language form, but also provide the student with other knowledge not concerning the language which will enrich the outcome of the lessons. On the other hand, in order to maintain the equal roles during the lesson, the teacher should be open to learning new things from the student, especially those in which the student is an expert. This leads to another of the teacher’s many roles: being a good listener and a student. 

In the light of the above, it is apparent that the role of a teacher in one-to-one lessons is very complex and important. However, the teacher is only one of the two participants of the course. The student has his/her own great importance too because it is he/she who ultimately determines whether the learning process will be successful.

2.2.2 Student

In recent years, one-to-one lessons have become quite a phenomenon in language learning. Most language agencies and schools have one-to-one lessons among their lists of available courses and record quite a large interest in these lessons. Who are their students?

Most of them seem to be various entrepreneurs, executives, civil servants and office workers – in both the state and private sector – who are in need of the knowledge of English due to their work. Others wish to learn the language for travelling and other personal reasons. Perhaps the Czech Republic’s induction into the European Union has also increased the demand for acquiring the language. Needless to say, many one-to-one course students have good reasons for learning English thanks to their instrumental motivation. However, motivation is not enough to learn the language. A good student also needs to possess certain qualities which will help him/her to acquire the language skills. He/she should be perseverant, consistent, patient, positive, systematic, well-organized and hard-working. Last but not least, the student should be fond of learning the language. If some of these qualities are missing, the teacher should try to help establish some learning rules and strategies as well as motivate the student even more and encourage him/her in further work. 


Harmer suggests that the expectations imposed on the student are different in every culture. In western countries it is expected that the student will be self-reliant, creative and communicative even when he/she has difficulties expressing what is on his/her mind. In other cultures this may, however, cause a learning block. Therefore, it may not always be the student who needs to change his/her learning behaviour. Sometimes it may also be the teacher who needs to reconsider what he/she may expect from the student and perhaps change his/her expectations and attitudes (“Practice of English Language Teaching” 42).

Adult learners have a number of special characteristics which need to be taken into consideration. Since they are capable of abstract thought and learn consciously, the teacher need not rely on activities such as games, songs and rhymes, which are used to quite a large extent when teaching children. All the same, they can be added to the lessons as variegation or used as practice material e.g. for pronunciation and intonation.
Adult learners also have a large scale of life experience from which they can benefit. This may sometimes cause the teacher some trouble, though, especially when the student’s experience with some learning techniques and methods has been less than positive. They may even have experienced criticism or failure when learning the language in the past, which could have caused some feelings of anxiousness or low self-confidence. On the other hand, some students may have good memories of their past learning experience and demand the same or similar teaching methods, or have their own set patterns of learning (McKay 3). All of this needs to be taken into account in the new one-to-one course, and the lessons and teaching methods need to be chosen carefully and accordingly. As Harmer suggests:
As teachers of adults we should recognize the need to minimize the bad effects of past learning experiences. We can diminish the fear of failure by offering activities which are achievable, paying special attention to the level of challenge presented by exercises. We need to listen to students’ concerns too and, in many cases, modify what we do to suit their learning tastes (“Practice of English Language Teaching” 41). 

Many of my students, for example, tend to be rather self-conscious of their language skills. What is more, they often tend to emphasize the importance of grammar and are reluctant to speak the language outside the lesson – when in interaction with a foreigner – due to their fear of making errors or not being able to express themselves. This fear is of course unnecessary, obstructive and therefore needs to be superseded, which is not an easy task for the teacher. 

On the other hand, Harmer suggests that one of the advantages of teaching adult learners is that most of them already possess self-discipline and are able to concentrate even when an activity is boring for them. They are also aware of their goals and actively participate in the lessons even if the goals are rather distant (“Practice of English Language Teaching” 40). Although this is probably true, I do not think that the teacher should rely on students’ tolerance and patience. He/she should always strive to make the lessons interesting and keep the students both satisfied and motivated. The students can even be invited to participate in preparing the lessons, e.g. they can be asked to bring their own materials, which they are interested in, into the lesson.     
As far as common sense and general etiquette is concerned, every student is of course expected to obey the rules agreed upon at the beginning of the course and behave in a professional manner, since this is also required from the teacher. Only in this way will the lessons really be equal encounters.
Every student is an individual with individual needs, wishes, ideas, fears, requirements. As a unique individual, he or she also possesses his/her own level of intelligence, learning styles and level of English. All of these should be discovered and analysed by the teacher at the beginning of a new course, or during the course of it. According to these personalized traits, the teacher then prepares a one-to-one course to best suit the student. This matter is the subject of the following chapters.

2.3 Beginning of a new one-to-one course – first session analysis of the student
2.3.1 Initial interview and didactic test
Before the course starts, the teacher should learn who he/she is going to teach, what this person wants/needs and discuss some organizational matters with the student. Therefore, it is advisable to agree on an informational meeting in which all the necessary information is given and an agreement is made concerning the course time, place, fee, cancellation policy and other matters. This, of course, is not necessary when the student is enrolled in an official language school course, where all the organizational issues are dealt with by the school management, not the teacher. 
However, no matter what type of course it is – private, language school or any other kind – what is essential for the teacher to do during the first lesson/session is to analyze the student in order to find out his/her level of English, his/her previous experience with learning the language, his/her own ideas and wishes concerning the lessons, his/her learning styles, his/her interests and things he/she likes to speak about. It is also necessary to find out why the student wants or needs to learn English, which will be important to the student’s motivation. General rules should be stated during the first lesson, such as mobiles switched off, timekeeping, etc. This may, however, be impossible with some busy business executives, and therefore, the teacher always needs to be very tolerant and patient and make sure that he/she himself observes the given rules.


Language schools sometimes administer the initial didactic test in order to determine the student’s level of English. This, however, may not be very reliable. A student’s written English may be much better than his/her spoken language, or vice versa. Some students, on the other hand, have studied grammar extensively and find “gap-fill” exercises rather easy. When they are asked to talk, however, their level of English appears worse than what the didactic test results suggested. Therefore, I think it is better to analyse the student in a face-to- face interview, and the didactic test should be used as an additional tool for discovering the student’s strong and weak points.

For the initial interview and analysis, different materials may be used. A very good idea is to combine getting to know the student while noting down the student’s level of English, his/her strong and weak points. The student may be given a handout with several personal topics and subtopics from which he/she has a chance to choose and speak about for several minutes. Another example is providing the student with a “personal profile sheet” to be filled in during the first lesson or even prior to the first lesson. This way the teacher receives useful information about the student as well as some material which can be exploited later, either in the first lesson or as a basis for selection of suitable material for the lessons which will follow. The teacher may even exploit the sheet verbally by asking the student questions and filling it himself/herself, which brings more interaction between the teacher and the student into the lesson (Murphey 59). Wilberg gives an example of such a questionnaire in his book (89-92). I created my own questionnaire which is to be found in Appendix 1. 
As far as beginner students are concerned, the language analysis is irrelevant. However, the needs analysis is necessary and can be done in the student’s mother tongue. 

Other basic information which the teacher should search for is what the student’s learning styles are. This issue will be discussed in more detail in the following sub-chapter.

To conclude, for providing a learner-centred English course, it is essential to start by setting rules and analysing the student’s particular needs as well as his actual knowledge of English, which will provide both participants a solid ground for the start of the course. However, the initial analysis is subject to change as the course proceeds and the student’s needs and language skills develop.
2.3.2 Learning styles
To know the student’s learning style is beneficial in order to expedite the learning process and make the lessons more effective. Everyone possesses a mixture of learning styles, not just one in particular. Nevertheless, some of them dominate the others. The information of student’s dominate learning styles may be used effectively in the process of creating the curriculum, preparing for particular lessons and consequently during the lessons, which means that suitable activities are chosen and others, which do not correspond with the student’s dominate learning styles, may be eliminated.
There are eight basic styles of learning: linguistic, logical/mathematical, spatial, musical, bodily/kinaesthetic, naturalistic, interpersonal and intrapersonal. Their characteristics are as follows:  a linguistic learner will learn best by reading, writing and saying what he/she heard or read. A logical/mathematical learner is good at math, reasoning and problem solving, and so he/she will learn best by different categorizing and working with abstract patterns and relationships. A spatial learner will prefer pictures, images and colours as learning aids. Visualizing will be easy for them. A musical learner will find it easy to learn through sound, rhythm and music. A bodily/kinaesthetic learner enjoys moving around and touching things, and therefore they will learn best through bodily sensations and interacting with space. A naturalistic learner will learn best in the terrain, in a natural setting and will be interested in learning how things work. An interpersonal learner enjoys interaction with other people and will learn best when sharing information, cooperating and interviewing others. Last of all, an intrapersonal learner prefers working alone at his/her own pace (“Eight Styles of Learning”). 
These categories in practice mean that some students may like to work with a written text, even when the aims of the lesson or activity are oral. Other students may prefer to listen to the teacher or a CD. Some learners like to be taught grammatical rules, while others prefer to use their common sense and discover the rules by themselves. Some students are satisfied when the teacher is completely in charge of the lesson, while others like to participate in preparation and in the course of the lesson. All of the above mentioned activities reflect the student’s learning styles and the teacher should be aware of the student’s learning preferences. A new student can therefore be asked to do a learning-style test before or at the beginning of a new course and the acquired knowledge may consequently be exploited when planning lessons. Many sources for these tests are currently available free of charge on the Internet.
One of the advantages of one-to-one teaching and learning is that once the teacher knows his/her student’s learning styles, he/she may avoid those learning tasks which may not be appropriate for the particular student and, therefore choose those which will make the student’s learning process much more effective and appealing. 

Studying in one-to-one lessons offers plenty of benefits raging from the content of the lessons, pace and individual approach to creating a relaxed environment and building a new relationship, which are not so possible in a group course and so both the student and the teacher should take advantage of them and make the most of the course.
2.4 Curriculum

After the first session, when the teacher receives the necessary facts about the student he/she has to prepare the curriculum of the course. Curriculum is a basic outline of the course which contains the topics, grammar, functions to be taught, methods, objectives and aims and the evaluation of the outcome. Of course it is not possible to expect that everything that is taught will also be learnt. Therefore, the aims are perhaps more important than the content of lessons, and it should be in the interest of both, the teacher and the student, to reach these aims. 

As mentioned above, each student has different requirements and needs. One of the most difficult teaching tasks is to prepare a curriculum which will meet these requirements and needs and will be effective enough to help the student progress in his English-language skills. For this progress and a feeling of satisfaction, it is vital to teach and learn the language which the student will use, not something that the teacher assumes is good to know because it is an important part of the language, or teach only what the teacher, not the student, is interested in. This theory is the basis of the so-called ‘learner-centred curriculum’ which stands in opposition to the outdated traditional curriculum. 

Although the learner-centred curriculum comprises the same elements as the traditional curriculum (i.e., planning, implementation and evaluation), the main difference is that even though the teacher is the prime agent of curriculum development, the student is also involved in the decision-making process regarding the content of the curriculum and how it is taught. Therefore, the process of creating a curriculum is a collaborative effort between the teacher and the student (Nunan 1-2). As Wilberg says:
The teacher’s job is not to provide the communicative content but find out what it is and then select the language forms that match it. One-to-one allows that teacher to operate in this way. The student provides the content, the input. The teacher provides the form, the language that meets the student’s communicative needs. Instead of ending with communication practice, one-to-one begins with it (3). 
Finally, it is necessary to mention that the curriculum created at the beginning of the course is not definite, especially when a more advanced student is concerned. During the course it is likely that the student’s needs will change, and concurrently, the teacher will get to know the student better too. While interacting with the student, the teacher will encounter many possible topics to be discussed and developed with the student in future lessons and will discover many correct as well as incorrect uses of grammar, lexis and functional language which are present in the student’s speech. This will lead to the unavoidable alteration or supplementation of the already existing curriculum. Nunan even suggests:
… the initial data collection,  … generally provides only fairly superficial information which can be used to make rough predictions about communicative needs. The most useful information, relating to subjective learner needs, can be obtained only once a course has begun and a relationship is established between teacher and [the learner]. It is these subjective needs, derivable from information on [the learner’s] wants, expectations and affective needs which are of most value in selecting content and methodology (6).
Although I strongly agree with the ideas of a collaboratively created and tailor-made curriculum I must say that as far as courses arranged by Czech language schools are concerned, the practice is usually different. Students are usually assigned specific textbooks which have been chosen by the school in cooperation with the company the students work for. Therefore, the above-described methods of establishing the curriculum of a one-to-one course are more likely to be used in private lessons where both the teacher and the student are free to choose what is really the best for the student. In a language-school course, the situation will depend on the school’s (and company’s) attitude and willingness to give the teacher free rein.
2.5 Using textbooks in one-to-one lessons

2.5.1 Disadvantages of using a textbook

When teaching a one-to-one course, many teachers who are not bound by a school’s restrictive textbook-use rules choose to teach without a textbook. The reasons may be the following: they may feel that textbooks “impose learning styles and content on classes and teachers alike …, rely on Presentation, Practice, and Production as their main methodological procedure [or] their choice of topics … can sometimes be bland or culturally inappropriate” (Scrivener 21). Secondly, using a core textbook may be seen as contrary to the learner-centred teaching, since no matter how good a textbook is, it can never meet the needs of a particular student. In addition, many textbooks are designed for group courses, whose teaching is immensely different from one-to-one teaching. 

One randomly chosen reason for the uselessness of textbooks, and which I myself have happened to hear in my teaching career, is the following: when the teacher (a TEFL-certificated native speaker) started teaching one-to-one courses, she was surprised by the fact that her main role appeared to be that of a therapist and gossiper. Her students’ main need seemed to be to speak. Therefore, she claims this was her “justification for ditching the lesson plans [and the use of textbooks] for long chats and spur of the moment grammatical corrections.” Then she adds, “My individual students got to practice for the real world. We could hold discussions as they might with business colleagues, or we could gush the way they would over a beer with a friend. We didn’t speak English for a grade – we spoke it for reality” (Brand).
 
This type of lesson must have certainly been very beneficial. Even Murphey claims this can be the best way to teach English because it is very student-centred and he supports the idea that materials should not dominate the lesson.  He says that “1/1 means one person to one person, and this intensely people-centred interaction is one of its most appealing features” (56).   Nevertheless, he also notes that the teacher should always have a plan and a variety of carefully prepared activities, even if they are never exploited (15).  

Although I understand and agree with the above-mentioned approach to teaching, I think it lacks one important thing: a system. In these lessons a different topic or issue would probably be discussed every time, and there would be no links between them, no review of what has already been taught. This system lacking in these lessons – the coherent syllabus – is one of the main advantages of using a particular textbook in one-to-one lessons. However, Wilberg suggests a possible solution to this problem, which is to file all the materials used in the lessons for a record of what has been done (54). (This will be mentioned in more detail later in this thesis, in the chapter “Personalized handouts”.) One drawback to this solution, however, is that the student does not have a chance to discover what will be taught in the future. 

2.5.2 Advantages of using a textbook

Before listing the benefits of using a textbook in one-to-one lessons I would like to point out that when teaching students with a higher knowledge of English I prefer the methods described in the chapter “Curriculum”. I find the tailor-made lessons much more appropriate for the student’s fast progress. As far as beginner and perhaps even pre-intermediate courses are concerned I think that using a core textbook is the best option.
One of the reasons for this preference of mine is the fact that a textbook provides a coherent syllabus which can work as a guide to beginner students. Apart from this, it also provides teachers with some support, reassurance that even when they are under time pressure, they have some material at hand which they can rely on. Many textbook methodologies contain suggestions and alternatives, extra supplementary activities and resources or links to website material. In addition, the adaptation of a textbook can be perceived as a powerful stimulus for teacher’s methodological development. 

Last, but not least, a major advantage of a textbook is that it provides material which the student can look back at for revision (Scrivener 21), and it can serve as a guide to what the student is going to do in future lessons (Grant 8).

Grant adds that a textbook can help the teacher identify what should be taught or learnt, and the order in which it should be taught and learnt as well as what methods should be used (8). However, this of course is a subject to be considered when preparing for the particular lessons. Whole units can be omitted if the teacher decides they are irrelevant, their order or order of activities can be changed, etc. Grant also suggests that textbooks “can provide, neatly, attractively and economically all or most of the materials needed” (8). I cannot completely agree with this opinion although I understand it was written with regard to group courses. However, even there textbooks should not be accepted as the only material used in the lessons.

 
In one-to-one lessons, as far as textbook use is concerned, the best solution is to follow the student’s wishes. Some students refuse to use textbooks altogether. Others strictly require them. In case the student is rather indifferent in whether to use a textbook or not, it is completely up to the teacher’s discretion. 
Currently, there is an abundant choice of English textbooks on the Czech market. There are general English and ESP (English for Specific Purposes) textbooks, as well as books specified for business English, but there are hardly any textbooks designed for one-to-one courses. One of the few is a book called Business one : one (Oxford University Press) which was written as a general business English textbook. This narrow choice of fundamental teaching material is alarming when compared with the rising interest in one-to-one courses. Nevertheless, until new textbooks are written and published, the only solution regarding textbooks is to use, adapt and/or supplement those that are used for group courses. Fortunately, there are quite a few which can be easily adapted, such as New Cutting Edge (Longman), New English File (Oxford University Press), Inside Out (Macmillan), etc. and for business English e.g. International Express (Oxford University Press). The advantage of these textbooks is that they contain exercises based on the communicative approach to learning, and many of them include pair-work activities, which means that they are perfect for student-teacher interaction. On the other hand, they contain a lot of group work exercises which either need to be omitted in one-to-one lessons or redesigned for one student only. This means “heavier demands on teachers’ organisational abilities” (Grant 14) as well as their creative abilities, and it is very time-consuming.


Ideally, a student should be advised not to buy a particular textbook before the course starts, but wait until his/her initial language needs assessment is made. That way the best-suited book can be chosen and the risk of spending money on the wrong book can be avoided.

When a textbook is analysed and chosen, what Grant (16) suggests that the teacher can do with it, and what can be used here as a final summary of how to work with a textbook, is the following (ideas are adapted with regard to one-to-one lessons):
· choose and exploit some of the methods and exercises as they stand

· adapt either the content, or the method, or both

· replace the content or method used in the exercise with something the teacher considers more appropriate

· omit some exercises if they are irrelevant or inappropriate

· add more material, i.e. from other textbooks or the teacher’s (or student’s) own material 

It is important to remember that no matter what is done with the textbook, the student should always be informed about the reasons for doing so in order to avoid him/her being confused and losing the coherent pattern of the work (Scrivener 21).

How to work with a textbook effectively and create student-centred lessons will be demonstrated in the practical part of this thesis.

2.5.3 Personalized handouts

For some students using a textbook in their lessons can be seen as an unwanted obligation, and therefore they are not going to work with it willingly. In this case it is best to compromise with the student or to avoid using the textbook altogether and find other materials. Although Murphey advocates the idea of teaching without materials as explained in the sub-chapter “Disadvantages of Using a Textbook”, students often need to have some tangible proof of what has been done in the lessons. For this, in event that the textbook is not a satisfactory tool, different personalized handouts which have been adapted from various printed or online materials or even created by the teacher are another excellent option.   

Wilberg’s idea of an ideal textbook is a collection of adapted and tailor-made material which the student collects throughout the course. He even goes a step further when he suggests that at the end of the course the student should be provided with the same unfilled handouts and use them as a retrospective course book which can be reworked and revised (54). This could also be done at the end of a week or month to check whether some progress has been made. However, in the Czech environment this idea, no matter how appealing, seems rather far-fetched due to the omnipresent lack of financial means. 
Finally, the personalized textbook should consist of material culled from a variety of English textbooks as well as material contributed by the student himself/herself, or material created by the teacher on the basis of the authentic material provided by the student. Depending on the student’s language needs, other authentic sources may also be appropriate, such as newspapers, magazines, emails, brochures, posters, website texts, etc. Not all the materials necessarily need to be in print. Podcasts, recorded conversations between the teacher and the student, various tutoring videos and presentations, etc. may prove to be useful aids, too.  

2.6 Some key methodological matters
2.6.1 Beginner one-to-one courses
As mentioned above, in beginner courses it is perhaps better to use a textbook as the main source of the studied language. Absolute beginner students have no option of contributing with their own input in the lessons since they have no language skills. They need to learn everything from the very beginning and a good beginner level textbook is the best source of such language. Apart from that it provides the student with a certain structure and organization which is so important in language learning. 
Although the language is very limited in beginner courses, Wilberg suggests that authentic communication is still possible. This is due to the fact that beginner students are more interested in the lexis than the “function” words. For this, reformulation is the key, and if the student is an absolute beginner, reformulation from the mother tongue is necessary. This means that the teacher has to interpret what the student wants to say, using the simplest language possible. This conversation of single-word utterances and its interpretation by the teacher may be recorded and the student can be asked to transcribe the recording. This transcription can be used later as a text which is authentic and personalized at the same time. All of this can, of course, be done as a frequent supplementary activity to go along with the textbook content, but it is especially appropriate for a short intensive course, where a step-by-step structural approach is impossible due to a lack of time (43).

Regarding the learning preferences, an absolute beginner who has no previous experience with learning English, or any second language, cannot provide the information to the teacher.  In this case it is the teacher’s responsibility to elicit the student’s preferences through exploiting a variety of methods, materials and approaches during the lessons and carefully monitoring the student’s reactions to them. Under no circumstances should the student be forced to engage in learning activities which he/she objects to. The student needs to be taught and led to his/her own learning autonomy, and therefore all his/her learning experience should be positive, encouraging and motivating (Nunan 45-46). That is also why the textbook which is used during the course should be adapted in a way to interest the student, and such activities which correspond with his/her learning styles should be chosen or added to the textbook. 

2.6.2 Use of a lesson plan

The lesson plan could be considered the actual beginning of a lesson for the teacher. However, once the lesson starts, the teacher has to be very flexible, and regardless what he/she has already planned, he/she has to be ready to satisfy the student’s demands, adapt to the student’s moods, etc. This means that the lesson plan is not the ultimate tool for the lesson and may be adapted, altered or ignored completely. The student may, for example, ask the teacher to devote the lesson to the preparation of a work presentation that is due in a few days. It would certainly be very unprofessional to refuse such a request only because it does not correspond with the plan. The teacher can view this situation as a challenge and a great opportunity to improve his/her teaching skills. If the teacher is really creative, he/she may even manage to implement some of the planned topic and objectives into this improvised lesson, too. However, it requires a lot of past experience, quick-wittedness and good improvisational skills.

2.6.3 Other matters in addition to the lesson plan
Besides all the elements of the lesson plan, there are many other issues which need to be taken into consideration before and during the lesson. These are:

· how to check the student’s understanding

· when to correct the student’s errors and mistakes and when to ignore them

· how to correct the errors and mistakes

· what attitude to address the subject of the lesson with

· what the seating arrangement will be
· how to pace the activities and when to replace demanding activities with less demanding ones

· how to motivate the student
· how to build rapport

· how and when to teach the student the independent study techniques to gain self-autonomy in learning the language

· how to create enough space for the student’s input through which he/she will practice the language best and which may also bring the element of surprise for the teacher (Deller 1) 

· remember that TTT (teacher talking time) should be limited to the minimum
All of the above mentioned points would be worth a deeper and more detailed

examination. However, due to the length limitations of this thesis, I will focus on only a few of these points, which I selected in order to provide the essential and most valuable information especially for beginner teachers of one-to-one courses.
2.6.3.1 Error correction

Making mistakes is one of the ways to learn new things. Although this is a well-known fact, many students often feel embarrassed by their mistakes and tend to apologize to the teacher. In my own lessons I often experience moments of students’ “self-humiliation” when they respond to my corrections with apologies like “I’m so stupid, sorry.” It is necessary to remind students that it is really important that they make these mistakes, because otherwise teachers would not be needed and students would not have anything to learn from. Error correction is an inevitable and significant part of every lesson, but it must be done sensitively and with tact in order to avoid insulting or ridiculing the student. It should not be perceived as “a negative reflection on the student, but rather a critical pedagogical feedback tool” (Goddess).
This sub-chapter will highlight several important matters of error correction that all teachers should bear in mind.

Error versus mistake

When speaking about error correction, first of all, it is necessary to be able to distinguish an error from a mistake. Teachers tend to call everything that students do not say or write correctly a “mistake” although these are not always mistakes. A “mistake” is anything that the student has learnt before, but uses incorrectly. For this reason, when the mistake is pointed out by the teacher, the student should be able to detect and correct it himself/herself. An “error”, on the other hand, is a piece of utterance that the student produces incorrectly because he/she has not studied it before and therefore is unable to correct it.

The importance of mistakes 
Mistakes are an important learning tool. Depending on the type of mistake and where it was made in the speech, it can be perceived by the teacher as a learning step in the student’s development. Some of the mistakes are clear signs that the student is successfully learning the language. However, to achieve this in the lessons, it is essential that the teacher’s primary interest is in the student’s linguistic development, not flawless language skills, and that the student is aware of this (Edge 14). In addition, when all of the above-mentioned is clear to the student so he/she is not afraid to speak, many of the student’s mistakes can be used as an important tool to raise his/her awareness of the correct use of the language and to practise self-correction. In conclusion, Edge suggests to “think of correction as a way of giving information, or feedback, to […] students, just when it will support their learning” (17). 

When to correct a mistake/error
Edge’s suggestion above is rather broad. Therefore, mentioning particular instances for error correction will be more practical. Error correction is appropriate when:

· working on a drill exercise when inaccurate learning must be prevented. If it is not, fossilized mistakes are later difficult to be remedied. 
· the same error is made frequently

· the teacher wants to raise the student’s awareness of his mistakes

· the teacher decides that accuracy is at that moment more important than fluency

· the error hinders understanding or when the student says something different than what he/she means to say

The invaluable truth is that error correction should be balanced with “error neglect.” Many students – and based on observation during my teaching experience, Czechs especially – require the teacher to correct their mistakes. This is considered a vital part of the teacher’s job, and students often complain when the teacher fails to do so. Nevertheless, no matter how important error correction is, excessive correction may be viewed as counter-productive because it may cause uneasiness and discourage the student from communicating. It is also inappropriate when the aim of the lesson or activity is to practice fluency. If the teacher continually interrupts the student’s speech, there is no chance of producing a fluent stretch of language. 

There are many techniques of error correction, and the use of some of them will be described in the practical part of this thesis.

2.6.3.3 Building rapport
From the point of view of both the teacher and student, starting a new one-to-one course means meeting a complete stranger and having to spend some time with him/her alone on regular basis. This may appear a rather uneasy situation which does not occur much in our everyday life, and therefore we are not accustomed to it and do not know how to deal with it very well. As the teacher is the one who officially “leads” the course, it is his/her responsibility to create a comfortable and amicable atmosphere, which will be pleasant and encouraging enough to study in.

However, being friendly is far from enough. First of all, the teacher needs to keep in mind that he/she should avoid any negative feelings connected with first impressions. First impressions may be inaccurate, and therefore unreliable. They may not give us any relevant information about the student, which is what the teacher needs and can receive only by communicating with the student. That is why the first lessons should be filled with questions about the student, his/her life, motivation, needs, objectives, etc. If the student is a beginner, these can be asked in the native language. 

Secondly, the teacher needs to avoid something Murphey calls “unequal encounters” (2) and Wilberg “one-upmanship” (58). This means that neither of the two people should feel in a weak or strong position towards the other. Bearing this in mind, the student should not be the only one who shares his/her private and professional information. On the contrary, the teacher needs to respond with his/her own information, too. This sharing of information will be the basis for a gradual building of good rapport. For example, in a situation where the teacher feels weaker than the student because the student is a respectable, knowledgeable, high-profile or rich person, the learning atmosphere cannot be motivating and stimulating for the student. On the other hand, the teacher may encounter students who are reluctant to study because of previous bad learning experiences with former teachers. In these situations the teacher needs to demonstrate clearly that their encounter is equal and that he/she is highly interested in the students and their learning progress.

 
The main ingredient for building good rapport is a mutual respect. This will be achieved by the teacher’s attitudes to teaching, his/her professional knowledge of the language, teaching methodology as well as psychology, his/her ability to be responsive and willing to negotiate learning activities if the two of them have different ideas about what is appropriate, etc. It is very likely that the teacher will make judgments of the student, but this is a natural and unavoidable thing. What is important is that the teacher should always “be aware of these judgments as of our feelings towards [the student, for] they can either help or distort and hinder the learning process” (Wilberg 9). Instead, the teacher should ask what he/she can learn from the student in order to equalize the relationship. Every student is an individual who has a lot to teach anyone who listens. Teachers should take advantage of this and learn as much as they can.

When teaching people of different professions, the teacher may sometimes feel weaker because he/she does not possess the student’s extensive knowledge of his/her profession. In this case both the teacher and the student should be aware that the teacher is not perfect and cannot know everything. He/she is there to teach the language, and the student is there to be taught the language, not to be taught about his/her job. 
To conclude, when teaching one-to-one, both participants should understand that they are individuals who meet in order to work together, and both of them have equal responsibilities in the learning process. They should also be aware that the learning process will be most effective if their mutual relationship gradually develops in a positive way, and to achieve this they must show a genuine interest in the other person and respect each other. Since I previously stressed that creating a good atmosphere in the lesson is primarily the teacher’s responsibility, I would like to conclude this sub-chapter with another of Wilberg’s opinions, which I very much agree with and which summarizes the teacher’s roles in building a positive relationship, thus contributing to a successful learning process: “It is the teacher’s attitudes, and the way they manifest themselves to the student, which are probably the single most important influence on the success or failure of the teaching” (45).
3. Practical part
The practical part of this thesis deals with case studies of three students studying English in one-to-one courses. All three case studies are divided into several main chapters: introduction of the student, course arrangements, student’s requirements, assessment of the student’s level of English, syllabus, specifics of the course, student’s progress and conclusion. 
The purpose of the practical part was to describe and analyse the three case studies. 

The analysis was then used as the keystone to determine what type of course should be designed for each particular student, including effective teaching methods, activities and exercises which would lead to a faster progress of the student’s English knowledge and skills. The exercises described in this thesis were either designed by the teacher or adapted from exercises presented in New Cutting Edge (Longman) or other accessible teaching materials, and are provided in the sub-chapter “Specifics of the course”. 

The outcome of the teaching methods based on each student’s needs and requirements are outlined in the sup-chapter “Student’s progress,” and the conclusion summarizes the teacher’s and student’s mutual attempts to teach and learn the language as well as outlines plans for the student’s further improvement. 

3.1 Case study number one – Stáňa

3.1.1 Introduction of the student

The first student chosen as a subject of this thesis is named Stáňa, a friend I have known for about four years. She works for a German pharmaceutical company, where after about a year she was promoted to assistant of the division director. She obtained the job on the condition that she works intensively on improving her English. 

Although it may have seemed bizarre for her to speak to me in English, Stáňa trusted my teaching skills and decided to ask me for English lessons, to which I agreed.

3.1.2 The issue of teaching a friend


As far as teaching friends is concerned, it has its benefits as well as drawbacks. One of the benefits is the fact that the teacher and the student already know each other very 
well, so their communication can be very laid-back. There are many topics that can be discussed, and both people are likely to already know what topics should be avoided. The atmosphere in the lesson may be easy-going and relaxed, although since both of the people find themselves in new roles within the relationship, this may and should also influence the atmosphere in the lesson. In my opinion, the approach is very individual, and it depends on every particular teacher whether he or she will be comfortable with this situation. What is vital for a purposeful course is that both people accept the new roles of teacher and student and behave accordingly. 


It is also advisable to establish certain rules at the beginning of the course and strictly observe them throughout. The fact that the two people are friends cannot mean that they will come to the lessons late, cancel them late, leave their mobile phones on unnecessarily or consider it normal to speak parts of the lesson in their native language as they are used to from their other meetings. I believe that, even in these instances, the teacher has to act professionally as if his/her friend were any other student, and if the student is serious about learning the foreign language, he/she should also modify his/her behaviour and focus mainly on learning the language rather than having another chat with a friend. In my experience this has always worked, and my student-friends were satisfied. Our friendship grew into a new dimension, and we found a new respect for each other, too.

3.1.3 Course arrangements


Stáňa’s lessons were paid for by her company. Since she did not want to invest any of her own money into the lessons, I allocated the length of the course to seventeen lessons, according to her company’s budget. As Stáňa’s boss urged her to improve her English as quickly as possible, we agreed on two 60-minute lessons a week, according to my availability. She was allowed to have one of the lessons during her work hours. The other lesson had to be taught after Stáňa finished work which meant having it outside the company. Although I do not normally agree to teach private lessons in my flat, we both thought this would be a convenient place for our other lesson. It was fair too because none of us would need to travel to the lessons more than the other, and the place was quiet, comfortable and familiar to Stáňa. The course started in May 2010 and, after some holiday breaks, finished in September the same year. 

3.1.4 Student‘s requirements

Stáňa’s requirements and expectations regarding the course were very specific and clear. She wanted to focus on expanding her vocabulary concerning her job description and improving her written and spoken English skills. We discussed this before the course started during one of our “informal” meetings. 

Her new job position was that of a director’s assistant. I needed to learn what her scope of employment was, though, and I asked her to show me some examples of English texts that she was expected to deal with on a regular basis. Therefore, at the beginning of the course, she provided me with some example e-mails and other texts. She told me that she was expected to communicate in English with employees at the German headquarters and needed to translate some texts written by her boss, usually from English to Czech. Among these texts were brief e-mails from her boss to all his branch subordinates, action plans, memos, etc. Stáňa’s boss is a Pole whose second language is English and third is Czech, which means that he prefers to communicate in English. Also, his Czech grammar and spelling is rather poor, so he relies on Stáňa to deal with the Czech versions of all the in-company bulletins, reports, etc. Unfortunately, his English is not perfect either, so at times it was rather difficult to recognize the exact message he was trying to convey, especially when it concerned specific business phraseology. In this case I had to apologize to Stáňa for not being educated enough in this field to help her with these translations. She agreed that she would try to carefully explain to her boss that he should try to write his notes in a more comprehensible way, but as far as I know she never managed to resolve to this. 

3.1.5 Assessment of the student’s level of English

In the past, besides studying English at secondary school for four years, Stáňa attended several English courses including a one-month course in England. She has always enjoyed learning English although she had some objections to the teaching methods, demeanour and attitude of some of her teachers, which discouraged her from continuing some of the courses. She felt that the teaching methods of some of her teachers were very old-fashioned, they did not give students enough space for their own output and therefore the lessons were boring. She was really fond of her secondary school English teacher, though, and apparently this was one of the reasons she gained a good basic knowledge of English. 

In order to determine Stáňa’s current level of English, it seemed appropriate to learn about this through talking to her and having her write a short description of her new job. On the basis of this initial interview I determined her level of English as intermediate. 

Stáňa’s trouble was that she was not confident about her English skills due to some embarrassing past experience of job interviews in English and she blamed her failure to get the positions on her insufficient knowledge of English. Her other problem was her natural shyness and introverted personality. She was afraid of making mistakes when she spoke, although she hardly ever made any. She needed to become more confident and less sceptical about her English skills. I realized that she needed a lot of encouragement as well as the possibility to observe immediate improvement. This could be possible if she could immediately exploit some of her newly acquired knowledge in her work. 

Stáňa’s motivation was great. She was very enthusiastic about her new work and definitely did not want to lose her new boss’s trust in her abilities. Thanks to her ambitious personality, she was willing to work hard and contribute to the lessons with her own authentic material to make the lessons as effective as possible. Stáňa appeared to be a study type and seemed to have a talent for learning languages. When she spoke English, she knew that she needed to simplify her utterances in order to make herself understood. She spoke slowly but clearly. During our lessons I usually made notes mainly about new vocabulary and some pronunciation problems as she hardly ever made any grammatical mistakes or errors. When she did, however, she either realized it and corrected herself or, after I had corrected her, asked me immediately for a clarification of the grammar. 

3.1.6 Syllabus 
On account of my observations of Stáňa’s current language skills and her requirements of practicing unfamiliar grammatical structures we encountered during our lessons, I made notes suggesting some possibilities of expanding her English skills, which became the immediate syllabus for our forthcoming lessons. This way of choosing topics for our lessons appeared more practical and efficacious than structuring the course at the very beginning, also due to the limited number of lessons. 

As Stáňa’s main concern was to improve her speaking skills and, as mentioned above, our lessons were rather laid-back, it is needless to say that a part of our course consisted of Stáňa conveying to me the latest news from her private as well as work life. However, the lessons were always goal-oriented and carefully planned, so she was never allowed to speak for too long.

3.1.7 Specifics of the course

Stáňa’s German experience and its exploitation in the course

A part of Stáňa’s initial job training was to go to Germany to participate in an on-the-job training. The whole stay lasted several days and Stáňa met many colleagues from other European branches. They were of different nationalities which gave Stáňa an opportunity to practice her English in a personal interaction. She also listened to a variety of lectures held in English. After her return to the Czech Republic she was thrilled about the fact that she had been able to understand most of the speeches and had been able to communicate without any major difficulties. This helped her gain more confidence in her skills. She also made notes of some vocabulary items that she had either heard or read there and brought them into our lesson. Unfortunately, she could not remember in what context she had heard them, which could have rendered it easier for her to memorize the words. Nonetheless, I appreciated her effort, and since it was obvious that they were the types of words Stáňa would possibly come across more often in her work, I decided to utilize them in our lessons. 

Sample vocabulary exercise

For our next lesson, I prepared an exercise based on these words consisting of simple definitions of the words as well as example sentences in which the vocabulary items were used, and I cut them into separate slips. I also distinguished the definitions from the example sentences by two different colours to make it easy for Stáňa to identify what was what. For the definitions, the Cambridge Online Dictionary was used since it has proved to provide the simplest and clearest definitions and is aimed at learners of English as a foreign language. Its important feature is example sentences. I used those or my own ideas. My intention was to create personalized sentences that would be potentially usable in Stáňa’s work or related to her life. 

During the next lesson, Stáňa was asked to match the definitions to the vocabulary items. The example sentences were provided as a context in which the vocabulary items could be used and enabled her to recognize the meaning of the words. This exercise seemed to be rather difficult for her. In the allotted time, she managed to match five words to their definitions. The words were participate in, collaborate, current, divide and mandatory.  She was then asked to use these words in her own sentences. She was able to use only one vocabulary item, which was participate in. Therefore, I decided to prompt her by having a short conversation with her regarding her work. The record of the conversation follows below: 

Stáňa:
 Last week I participated in a training of a website management in Germany.

Teacher: Was the training mandatory?

Stáňa: It wasn’t mandatory but voluntary… My company is divided into many 
departments.

Teacher: And what is your current position in your department?

Stáňa: My current position is a division director assistant.

Teacher: Who do you collaborate with in your job?

Stáňa: I collaborate with all of my colleagues.

This short conversation, although not completely natural, was a good way of practising the given vocabulary items in concurrence with the topic of Stáňa’s work. I also praised Stáňa for her effort to answer my questions in whole sentences in order not to avoid the practised vocabulary items. She did this without me prompting her, which appeared as more proof of Stáňa’s natural understanding of how to learn a language. 

The rest of the exercise was assigned as Stáňa’s homework. The following lesson she showed me the outcome of her effort, but was still unsure of some of the words. I therefore tried to explain these words in a different way, which eventually helped her, and she was able to finish the exercise. As a follow-up activity, I asked Stáňa to choose the words she considered most useful and think of her own appropriate sentences. For the following lesson, I prepared a gap-fill exercise formed of the above-mentioned example sentences and asked Stáňa to fill them in with the appropriate words. The initial letter of each word was given (Appendix 2). This exercise provided her with some additional practice and fortification of the language.

E-mails – one of an assistant’s job features

A part of Stáňa’s work responsibility is writing, replying to and translating e-mails. I therefore decided to integrate a practice on writing e-mails into our lessons. Stáňa provided me with some of her authentic e-mails, which I used as material suitable for teaching some of the typical phrases and style as well as other useful words that Stáňa was often likely to encounter. The types of activities she was asked to do are as follows:

· Look at the highlighted expressions in the e-mail and translate them from English to Czech. Write them down in Czech and without looking at the e-mail, translate them back into English (this was done in the course of the same lesson when she could still remember the context of the e-mail)
· Use the highlighted words in your own sentences

· Fill in the gaps of the e-mail with a translation of the word/expressions given in the brackets

· Match the synonyms

· Fill in the gaps of the e-mail with an appropriate word

· Translate the following sentences/expressions/phrases

· Correct the errors in the e-mail

· Rewrite the e-mail in a formal/informal style

· Translate the whole e-mail into English

A selection of these exercises could be done with a single e-mail of approximately 100 to 150 words. The repetition of the practised vocabulary items and whole sentences ensured the fortification of the language. Although it is not possible to publish the e-mails here, in respect to the company’s privacy policy, it is possible to mention some examples of the taught language. The focus was largely on phrases such as I am very happy to confirm … ; please find attached the report …; with regard to …; if you have any further questions, please do not hesitate to contact me…; we look forward to hearing from you, etc. Among the taught vocabulary items, there were 
expressions such as provide a support, common goal, enable an access, increase profit, reach the goals, be available, offer a course, the meeting takes place, cancel a training, launch an advanced web shop, kick off the meetings, be involved, purchasing behaviour, strong points, etc. From this account it is obvious that the focus was on different verbs including phrasal verbs, and collocations. Since many of the e-mails were written in a neutral style, I considered it useful to teach Stáňa some synonyms to verbs such as get, tell, think, give, ask for, etc. which would make her written style more sophisticated. I drew her attention to these words in the e-mails we read together and later when she had studied the given words, I created some useful exercises in which she was, for example, asked to replace the underlined words with their synonyms (Appendix 3) or translate vocabulary items from English to Czech or vice versa.
Linking words exercise
Aside from these lexical words, it was vital to teach Stáňa some of the linking words that would make her own e-mails more cohesive. For this and for some typical e-mail phrases, I chose to use a book called Email English written by Paul Emmerson and published by Macmillan. This book provides a range of useful vocabulary and grammar, and teaches the specifics of the style, whether formal, informal or neutral. It is suitable for use in the classroom as well as for self-study, which suited our purpose well. Other materials that I used for teaching Stáňa the use of linking words were English Grammar in Use (Cambridge), FCE Organizer (Cambridge) and some online sources such as ESL Tower.com. I also attempted to expand some of the ideas found in the above-mentioned sources for Stáňa to gain more practice. One such example of the further exploitation of a conjunctions exercise is to be found in Appendix 4: after Stáňa learnt the types of conjunctions and their use, she was asked to join sentences together with an appropriate conjunction. As a clue, she was given the type of conjunction (i.e. correlative, coordinating or subordinating).
Some time later, Stáňa informed me that she had successfully used some of the linking words (e.g. the correlative “either … or”) in her work e-mails and was very pleased about it. 

Error correction exercise
Stáňa also supplied me with some e-mails that she had received from the German headquarters. When perusing these e-mails, I discovered that although they were written in good English, there were still some inaccuracies in vocabulary as well as some grammar and punctuation mistakes. I decided to take advantage of these flaws and prepared error correction exercises for Stáňa. The main purpose of this was to draw her attention to punctuation and linking and the choice of vocabulary, but also to teach her about the importance of proof-reading when writing her own e-mails. 

She found these exercises a little difficult since the language seemed of a relatively high level to her. I helped her by giving her hints on what types of mistakes they were and we discussed the possible differences in the incorrectly used vocabulary and their correct versions. However, in order not to discourage her, I had to point out that even when people make errors and mistakes it is not a problem if they still manage to make themselves understood. In case she failed to choose the right words when communicating in English, there would always be an opportunity for her English-speaking colleagues to ask her to clarify what she meant.

3.1.8 Student’s progress

In summer, which was in the midst of Stáňa’s course, she took a few weeks holiday and went to Spain to visit a friend. When she returned from the trip, I found her a little discouraged in regards to learning English. The reason was that when she attempted to speak proper English with the locals, she discovered that they did not understand her. She had to simplify her language as much as possible in order to be comprehended. This experience disappointed her, for she was hoping to improve her English even more during her stay in Spain. Fortunately, a few days after her return, her enthusiastic approach to studying resurfaced.

Her quick improvement was probably thanks to three main reasons. Firstly, she had strong instrumental motivation, which drove her to quickly improve her English. Secondly, the material we were using in the lessons was authentic, and she was dealing with it at work almost daily. Thirdly, and I believe most importantly, she could use the newly acquired knowledge immediately in her work. 
A month or so after the beginning of her course, she was proud to inform me that the communication with her German counterpart was much easier and that her colleague understood everything that she communicated to her. However, Stáňa admitted to being aware of making mistakes and not always expressing herself in proper English, but she was determined to improve further. 

At the beginning of the course, she also mentioned that her boss sometimes tested her by purposely avoiding Czech and speaking to her only in English. It always made her feel uncomfortable, but after some time she praised herself on her courage to initiate conversations with him in English without his prompting. It was obvious that she was becoming much more confident in her English skills, and in her case this was the most important thing. Once confident she could focus more on further improving all the English-language skills.
3.1.9 Conclusion

This case study has dealt with the particulars of a short-term intermediate-level business English course. Since the Stáňa is a director’s assistant who is required to use English on an almost every-day basis, the focus was placed on the specific vocabulary she comes across in her work. Most of the material used in the lessons was authentic and was provided by the student herself. The teacher took the responsibility of finding a variety of possible ways to use this material for study purposes and created many different exercises, which were completed either in the lessons or at home. A lot of attention was paid to translation as it is one of the student’s job responsibilities. The student’s grammar knowledge was relatively good, and therefore grammar was a marginal issue and was dealt with only occasionally. More attention was paid to sentence cohesion and text coherence when practicing writing e-mails. Conversation practice was also important in order to improve the student’s fluency and raise her self-confidence which had initially caused a block in communication.
The outcome of the course was that the student’s feeling of apprehension when having to speak English was significantly reduced. At the same time, her writing skills were improved, and she became more confident in writing e-mails. The student’s self-autonomy in studying English, as well as her full participation in selecting the content of the lessons, played a major role in her progress. 
The student was recommended to continue studying the language on her own, especially by reading any texts she could find at work. The company regularly publishes its own bulletins and newspapers, which are full of useful vocabulary. She was also recommended to consider the e-mails she received from Germany as a source of study material since the language used in them is standard business English and tends to be repetitive. Therefore, she was advised to imitate the language when writing her own e-mails. This would ensure that the language she uses is appropriate and help her in her continuous progress.

As the student was satisfied with the outcome of the course, she started considering a new course next year – when she would be granted more money for study purposes – that would help her improve even further and prepare her for the English Certificate: First. In this way, she would gain some officially acknowledged recognition of having mastered the language.
3.2 Case study number two – Martin

3.2.1 Introduction of the student

Martin has been my student for over two years. He is a 40-year-old father of four children and works in retail as a logistics manager. He is a rather introverted and sensitive man and enjoys having the same teacher who he can trust. On the other hand, he is also very strong-willed and persistent. Although he does not need to use English on an everyday basis, he acknowledges that it is at times a very useful tool for communication. This motivates him in further attempts to improve his English skills despite his frustration caused by his reduced level of linguistic learning style (see the sub-chapter “Assessment of the student’s level of English”) and the lack of time to which he could devote to proper home study.

In the past, Martin was diagnosed with dysgraphia and finds writing troublesome. However, he does not avoid it since he needs it in his job.

3.2.2 Course arrangements 

Martin’s course was arranged through a language school that Martin’s company cooperates with and for which I work. He chose to have two 60-minute lessons twice a week. If he cancels a lesson in time, it can be re-scheduled for another day. Unfortunately, Martin has recently been so busy that even this option is not possible and many lessons have been missed. 

The length of the lessons suits Martin well. His concentration is not completely exhausted by the end of the lesson, but at the same time due to his full attention and cooperation throughout the lesson, he feels that longer lessons would cause too much fatigue. 

3.2.3 Student’s requirements


Martin is not a demanding student. He is aware of his abilities and, due to his past experience, is convinced that his potential to learn languages is very low. Nevertheless, he also realizes that language skills are vital in the present-day world. He is studying English for professional as well as private reasons. In his work he occasionally has to cooperate with foreign colleagues and so far has mainly relied on the language skills of his subordinates. However, this is not a long-term solution for him. He also realizes that knowledge of English would make his private life easier, especially when he travels abroad.


Martin would like to learn the basics of English in order to communicate in different life situations and reply to business e-mails without the need to rely completely on either Google Translate or his subordinates.

3.2.4 Assessment of the student’s level of English

Before the course started, Martin had attended an intensive English course for several months. The lessons took place three times a week and were three hours long. The course was based on the “Nepustil method” which mainly consists of grammar explanation, drill practice and subsequent reading. Martin was quite satisfied with this method because he found drills very beneficial. I therefore decided to implement a lot of drill exercises into our lessons too. Nevertheless, at the beginning of our course Martin was not even able to introduce himself. I attributed this to the fact that the previous course had taken place long ago and that Martin had therefore lost most of his previously acquired knowledge. Instead of English he remembered some German words, which he confused with English (he had studied German at secondary school for four years). 

Martin’s lack of even the basics of English classified him at the beginning of our course as a beginner. During the first lessons, when it became apparent that Martin found learning English very demanding, I resolved to learn more about his learning styles. After doing a learning styles test (www.ldrc.ca), the results confirmed Martin’s claim of having a good visual memory. His scores showed him to be logical/mathematical, visual/spatial and an intrapersonal learner. This knowledge was essential for including activities corresponding with these learning styles in the lessons.

3.2.5 Syllabus 

The language school’s general English courses are taught mainly from New Cutting Edge textbooks. Therefore, New Cutting Edge Elementary (Longman) was also assigned as the core study material in Martin’s course. There was no reason to change the school’s decision since I find this textbook to be one of the best on the market at the moment. It is well-structured, student-centred with many personalized exercises, is focused on developing all four language skills appropriately, is full of visual material and includes a variety of oral exercises to develop students’ productive skills. It is also teacher-friendly and provides a wide range of supplementary material. Although it was designed as a textbook for group course, it is relatively easy to be used in one-to-one lessons, too. Some adaptation of exercises is necessary, though. 

In company courses, there is usually no specific time allowance for the book to be completed, and therefore the book may be supplemented with a variety of other appropriate study materials. In Martin’s case this option has been widely taken advantage of since he needs an abundant number of supplementary exercises to practise particular grammar, vocabulary and functional language. At the same time, some of the topics such as “animal world” could be omitted and supplemented with more appropriate topics.

3.2.6 Specifics of the course

Types of mistakes and their correction


At the beginning of the course, Martin could not produce even the simplest utterance and understood only very basic phrases such as “My name is …” and “I’m Czech” although he had studied English before, as mentioned above. Currently – after about two years of intermittent work – his productive and receptive skills have improved a little. However, producing even the simplest sentence takes him a very long time and challenges the listener’s patience. In the end he may produce something which is not even very comprehensible because he either confuses words (live – leave, be – have, when – where, now – new, etc.) or since he does not remember the concept of parts of speech that form a sentence (and sentence elements) he often forgets a verb or a preposition – or both – in his utterance. Therefore, instead of saying “I was at the cottage” he says “I were cottage.” 

To solve this problem, and with regard to Martin’s visual learning style, I have been using many different cards in the lessons as an aid for practicing the order of sentence elements as well as a means of self-correction. I have been using Scott Thornbury’s idea of “a substitution table” (99), which is a type of sentence generator. It consists of chains of words forming a sentence. The student is then given a range of word cards which are used for forming new sentences in the same pattern as the first sentence. Later, instead of using prompts, he can try to create his own personalized sentences. This type of activity – thanks to its character of graphs and tables and a classification of particular words – has also helped Martin to remember how to form questions in present and past simple tense. 

I have also prepared simple “sentence elements cards” which I often lay on the table and leave there for the entire lesson. When Martin begins a sentence with the wrong sentence element (object, verb phrase, etc.) or forgets, for example, a subject in his sentence, I can point at the particular card on the table and give him the opportunity to correct himself.

Other examples of Martin’s self-correction are as follows: if he misses a preposition, I repeat what he said with a gap in which the preposition needs to be filled in or I shake my head to signal that his sentence is not correct and let him consider a better version. He is often able to correct himself, but it is necessary to mention that I do not expect or force him to produce perfect utterances. They only need to be comprehensible.

Visual grammar exercise

Another exercise I decided to use regularly in Martin’s lessons is a gap-fill exercise created from sentences that were mentioned in the current lesson or in previous lessons. This provides him with revision as well as focuses on word order patterns.

 One such example is based on an exercise called “After work,” taken from the book Timesaver Visual Grammar (Mary Glasgow Magazines) (see Appendix 5). This exercise is aimed at practicing future with “going to” and uses visuals for teaching particular grammar. The pictures in this exercise describe what two people – a couple – are going to do after work. The exercise was chosen as a supplementary practice of the grammatical item which was dealt with in Module 10 of New Cutting Edge Elementary. 

 
After doing some initial exercises related to the pictures (see lesson plan in Appendix 6), Martin was given sentences printed on separate slips of paper describing the planned activities in each of the pictures (Appendix 7). All the sentences included “going to” structure and one to three words were missing from each. Martin was also given the missing words on separate word cards and was asked to match these with the sentence cards in order to fill in the gaps. When he successfully finished this activity, he was asked to fill in the gaps again, but this time without seeing the word cards. Then he was asked to listen to me read each sentence and repeat it after me. In the end, he was asked to look at the pictures only and say a sentence about each of them. 

The last activity was finished successfully too, but Martin took quite a long time to produce each of the sentences. On the other hand, he was able to produce a meaningful sentence with the structure “going to” for each picture, so the activities served their purpose and a drill supported with visuals proved once more to be the right method for Martin. 

Other drill exercises


The above-described activities facilitated Martin’s ability to produce sentences containing the structure “going to”. However, due to his weak memory, it could be anticipated that he would forget to use the structure again if it were not practised further in the subsequent lesson – although it had already been dealt with in the textbook, too. The textbook’s Module 10 grammar focus was placed on two other structures: “would like to” and “want to.” Since it was necessary to review these too, I decided to create a personalized exercise that would practice all three structures. I hoped that personalization would help Martin to grasp the concept of the grammar even more. 


The exercise consisted of a set of questions about Martin’s life, and each question included one of the grammatical items mentioned above (Appendix 8). Each question was provided on a separate card in order to avoid distracting Martin with the reading of anything else and thereby making it easier for him to concentrate solely on the given question. Bearing in mind Martin’s preferred visual learning style, the grammatical item practised in each sentence was colour coded – highlighted in bright red colour – so that he could see clearly what language he was expected to use in his answer. 


This activity proved to be very beneficial as well, although the grammatical items had to be reviewed before commencing the exercise. In order to implement more drilling into the exercise, Martin drew and answered the same questions twice, and the second time he was asked to note the answers into his exercise book. The following lesson was begun with the same questions. I kept the exercise in the file that I brought to the lessons and from time to time used the questions again for revision. In the event that Martin did not manage to answer them correctly, he could look into his exercise book to see his correct answers, which he then read aloud.
Use of index cards

Apart from gap-fill sentences presented on cards, I was also inspired by Wilberg’s idea of using flip cards as a means of vocabulary/phrase/grammar practice and revision (114-119).  Although he suggests a wide range of possible exercises which can be done with these cards, I have so far used them mainly as bilingual cards – with an English word/phrase on one side and a Czech translation on the flip side – or as collocation cards – e.g. with the verb “listen to” on one side and the noun “the radio” on the other. Most of the content of the cards is the language used in the textbook. I use these cards at the beginning of the lesson as a revision, for example, or refer to them during the lesson when appropriate. If new language is presented in the textbook, I copy it onto the plain cards that I bring to the lessons. Martin then takes the cards home and practices the language for homework. 

Recently this appears to be the only homework he manages to do, and he appreciates the fact that he does not have to create the cards himself.

3.2.7  Student’s progress


Martin’s progress has been very slow due to three main reasons. Firstly, Martin is not linguistically talented. This drawback can be observed in the amount of effort he needs to memorize the simplest words and phrases. What helps him is different graphs and vocabulary charts, which activate his visual memory. Secondly, his short-term memory is better than his long-term memory, and therefore he requires a lot of repetition and revision. Drill exercises are a good tool in this case. Thirdly, in the course of the past two years, there have been several periods of time lasting from a few weeks to a few months when Martin has been too busy to attend the lessons. Recently he has been cancelling every other lesson. Due to his being so engaged at work and at home, he unfortunately has stopped doing homework, too. We have managed to partly resolve this problem by establishing the flip card system.

Martin’s progress has been assessed by means of regular progress tests prepared by the language school with the possibility to adapt them by the teacher according to what the student really studied in the lessons. Martin’s results have been average, although proper revision was done before each test. With respect to Martin’s learning disability, spelling mistakes have never affected his score. He has always been given enough time to finish the test as well.

For an evaluation of his progress, which would be perhaps less discouraging, a self-evaluation form was prepared for Martin. It was divided into a productive skills part and a receptive skills part. The first part was based on all the covered language from New Cutting Edge Elementary up to Module 13 and the second consisted of descriptors borrowed from Language Passport of the European Language Portfolio corresponding with levels A1 and A2 of the Common European Framework of Reference for Languages (Appendix 9).

Despite Martin’s slight improvement and the fact that his self-evaluation did not appear very positive, he has admitted that he has never before made as much progress in learning English. On the other hand, he realizes that his current knowledge is not sufficient and that much more work lies ahead of him.

3.2.8 Conclusion 

The above-described course was chosen for this thesis as an example of teaching a beginner student with some learning disabilities. In order to facilitate the Martin’s learning, his learning styles were examined and the acquired knowledge was exploited by implementing appropriate exercises and activities into the lessons. 

The student’s introverted personality can be seen as an obstacle in his use of English outside the lessons. He does not avoid communicating in English, but when he is required to speak the language in spontaneous interaction, he tends to panic and subsequently is unable to remember the simplest utterances. 

An intensive English course outside the familiar Czech environment could be recommended as one of the steps to further progress. However, with regard to the student’s private life, it is currently not feasible. Therefore, as another resort to the reinforcement of the theoretically acquired knowledge, the student’s self-evaluation will be taken into consideration, and instead of proceeding to the remaining modules in the textbook, the old material will be reviewed and practiced again. Furthermore, more attention will be paid to teaching such language as can be used for travelling, e.g. talking to a hotel receptionist, asking for directions, etc.
3.3 Case study number three – Marie

3.3.1 Introduction of the student

I learnt about Marie thanks to a friend who used to be her colleague. Marie works as the financial manager of a film distribution company. She is about 40 years old and has no children. She has studied English before in a few courses but in the past few years has not had any English lessons. 
3.3.2 Course arrangements
We arranged our first meeting through a phone conversation during which we discussed the length of the lessons, place, time and the price.  We agreed on one 90-minute lesson a week. Although Marie was to become my private student, I decided to teach her at her office in the morning before her working hours. This would allow her to study in a quiet, comfortable and familiar environment. During our first telephone conversation, Marie also warned me that she often works long hours, which was important information as it meant we could not have evening lessons. However, morning lessons are generally much more suitable anyway, because the student’s (and teacher’s) level of concentration is at its peak.
Our lessons are private and are paid for entirely by Marie. The course started in January 2011 and has the perspective of being a long-term course with a no definite date of termination.

3.3.3 Student’s requirements

For our first lesson, I prepared a personal questionnaire for Marie (see Appendix 1) in order to learn about her needs and requirements as well as her preferences concerning our lessons. 

I learnt that Marie wants to improve her English in order to communicate effectively with her two English-speaking colleagues and to break the language barrier when travelling on holidays. She does not need to write e-mails in English nor does she need to make telephone calls or presentations in English and therefore has no specific requirements.

Marie finds speaking the most difficult skill and so the main focus of our lessons was speaking. On the other hand, although she thinks her best English skills are reading and writing, I had to explain it to her that the practice of these skills, including listening, could not be omitted. 

Marie is willing to work with a textbook and decided to lay the responsibility of providing all the study material entirely on me. She is very motivated to improve her English, and although she initially refused to do homework, I later discovered that she is willing to devote some of her free time to studying and doing assigned homework. Currently, she even requires it.

3.3.4 Assessment of the student’s level of English

We accomplished the initial interview in English, which provided me with the first insight into Marie’s level of English. I was pleasantly surprised to find that although she made many mistakes, she found talking to me an enjoyable experience and often answered my questions in quite a comprehensive way. Marie’s listening skills seemed to be on a higher level than her speaking skills, and she understood most of my questions and remarks. As for her preference or learning a new language, she indicated that she best learnt from context.
As far as Marie’s mistakes are concerned, she makes a lot of grammar mistakes (e.g. wrong word order or verb forms), some lexical mistakes (e.g. confusing words such as “when” and “where,” “speak” and “tell” or “watch” and “see”), some mistakes caused by transfer (e.g. answer on the question) and some pronunciation mistakes (e.g. “comfortable” where the second part of the word is pronounced as “table”).  

Marie is very talkative and communicative. Although she has dealt with English for about 10 years already, she has only an elementary knowledge of the language. In the activities described in the following sub-chapter, I discovered that much of her knowledge is passive and needs to be activated. 

3.3.4.1 Activities for the student’s language skill assessment

During the first lesson, I decided to get to know Marie better, but I also wanted to introduce myself to her. If she had been made to speak only about herself and had not learnt anything about me, we would not have been able to start creating a proper and “healthy” teacher/student relationship. Therefore, I prepared a sheet of paper with some of my personal information (e.g. the name of my brother, my favourite actress, the name of the university where I study, the month in which I was born, other languages which I can speak, my hometown, etc.). Marie had to ask me questions in order to learn how the information was related to me. In this way, she could not just passively sit and listen to learn about my life, but she had to actively participate and create questions. Marie enjoyed this activity and even asked me additional questions, and my answers inspired her in sharing some of her own personal information, which helped the purpose of her language assessment.

This led to another activity that I chose to use and adapt from page 170 and 171 of the teacher’s resource book of New Cutting Edge Elementary: a revision board game. This exercise summarizes the lexis and grammar of the elementary textbook and was designed as a group activity. The disadvantage of these board games is that they cannot be played in one-to-one lessons because if they are played only by the student and the teacher, the game loses its competitive feature. Nevertheless, I thought the topics that were presented in this activity were ideal for learning more about Marie and could be used as another aid for assessing her language skills. Therefore, I rewrote the topics onto small, equally-sized cards, and I shuffled them together with the grammar cards, which were already provided in the book. Marie then picked one card after another, read the topics or grammar tasks and answered them. If she drew a topic card, I could then ask her some additional questions. As far as grammar was concerned, I discovered that the following items needed to be reviewed: word order, present simple and present continuous, adverbs of frequency, comparatives and superlatives, past simple and irregular verbs and question words. 

During this activity I also learnt that Marie is a very sensitive person. When she picked a topic that read “the most interesting thing you did in your life,” she hesitated for a moment and then started crying. I was, of course, very surprised. I had seen children cry in lessons, but never an adult. As far as topics and the type of questions that a teacher chooses to ask, he/she should always be tactful and polite. However, even such a harmless question like “What do you like doing?” may trigger sad memories with some students. My reaction was, in my opinion, tactful. I tried to comfort Marie and told her it was not necessary for her to talk about that topic. I also apologized for causing her any discomfort, although it was completely unintentional. She composed herself and gave me a short explanation of her distress. I remembered not to mention the topic again in our future lessons unless Marie wanted to talk about it herself.

3.3.5 Syllabus

As for the grammar questions in the above-described activity, I marked those which Marie had trouble answering, with the intention of using them as the basis for her syllabus. Although all the grammar questions covered the grammar presented and practised in New Cutting Edge Elementary, Marie apparently did not master all of it, although she was aware of the existence of all the given grammatical features and acknowledged having studied them in the past. Therefore, I decided to revise and practise these further before advancing to more complex syntax. In order to avoid focusing primarily on grammar, and also to enlarge her vocabulary and make the lessons more enjoyable, I attempted to blend the grammar structures with some of the topics which were presented on the interview sheet and were indicated as interesting for Marie. 

Based on her job, the initial topics of film business and famous people were selected. This became the initial syllabus of the course with the hypothesis that after remedying the biggest deficiencies in Marie’s grammar knowledge, the following syllabus would be determined by the content of the New Cutting Edge Pre-Intermediate textbook with possible variations, adaptations, omissions and supplementations. Since her knowledge of English is still quite little and she does not have any urgent needs for acquiring particular skills, I thought it appropriate to follow a textbook rather than design each lesson solely according to her interests. The syllabus of the textbook would be a good guide for her through the basic vocabulary, social phrases and grammatical structures. 

3.3.6 Specifics of the course

Feedback

During the first lesson, I noticed that Marie did not make any notes. I therefore decided to provide her with feedback forms with my notes concerning the major errors and mistakes she made during every lesson, as well as new lexis. The purpose was to go through the sheets together at the end of each lesson and provide Marie with a good reflection aid not only for the current lesson, but also for subsequent lessons in which the forms could be used as review sheets. At the same time, they would be a useful tool for Marie’s home study. To exploit the sheets to the fullest and to enable Marie to see some concrete results of her work, I intended to use their content for creating regular progress tests.

During our subsequent lessons, I discovered that when we reviewed some of the older vocabulary items, Marie did remember the context in which these words were used, and so her claim that she learnt best from context was proved to be right. 

Extension, adaptation and creation of exercises

As mentioned above, Marie’s main topic of interest – the film industry – was chosen as a suitable content for the initial lessons. It had the potential for implementing the revision of past simple tense, the use of irregular verbs, the practice of negative sentences and questions. At the same time, it was a good topic for revising and practicing comparative and superlative adjectives, all of which was necessary to be reviewed according to the initial interview analysis of Marie’s English knowledge.

Romeo and Juliet

In New Cutting Edge Elementary, this topic was selected in Module 8. On page 70 the language is focused on past simple negative forms. Students are asked to read very short excerpts regarding five different films, find factual mistakes in them and correct them by using past simple negative. On the following page, 71, there is a picture of a street in Verona where Romeo and Juliet lived. This time, students have to look at the picture, find mistakes in it and say what people 500 years ago did not wear, have, listen to, eat, etc. The verbs are given. In my opinion, these exercises are entertaining enough and effective in the sense of using the particular language item actively. The exercises can be expanded by asking the students to write the sentences they previously said. 

I decided to take advantage of the topic of Romeo and Juliet and expand it into more practice of past simple tense, including the use of regular and irregular verbs. For this I chose another course book called Language to Go (Longman). In the teacher resource book I found the exercise Romeo and Juliet which supposedly focuses on the skill of telling a story and practicing past simple irregular verbs. In my opinion, according to the provided instructions, it focuses more on reading comprehension and the use of irregular verbs. Students are asked to fill in the gaps in the story with the correct irregular verb in past simple and then put slips with parts of the story into the correct order. I did not think the exercise was used to the full extent. Therefore, after having done the suggested activities, I provided Marie with a list of the irregular verbs in the order that they were used in the story and asked her to retell the story using all of these verbs. During our next lesson, I read the story to Marie again, but intentionally made factual mistakes in the story. She had to stop me when she heard a mistake and correct it using the past negative as well as the past form of irregular verbs (Appendix 10). In this way, she practiced not only the past simple while speaking, but also her listening skills. 

Although the exercises could be used with groups of students, they are also suitable for one-to-one lessons. They provide the student with many opportunities to practice the language in both written and spoken form.

Dead Famous
Marie found it difficult to form questions in past simple, too. In order to maintain the topic of culture, although not film in particular, I chose an exercise called “Dead Famous”. This exercise was taken from the Teacher’s Resource Book of New Cutting Edge Pre-Intermediate and it practices past simple yes/no questions and short answers. Again, it was designed for a group of students, but it can be easily used in one-to-one lessons, as well. The teacher chooses a card with a particular dead famous person, and the student asks questions in past simple to find out who the dead person is. This is also a good drill exercise, since the student must continue asking the same type of questions to guess who the different people are. However, although there are 12 different people provided in the exercise, I did not think that all of them should be used in a one-to-one lesson, since the exercise would become quite repetitive and thus tiresome for both the student and teacher. 

In order to demonstrate the activity to the student and to give him/her the opportunity to practice short answers too, the teacher can switch roles with the student while guessing the name of the first dead person. The teacher asks questions and the student answers. 

Surprisingly, Marie enjoyed this activity so much that she asked me to let her guess most of the presented famous people. This provided her with a lot of past simple question practice and led to her being quite confident with using this type of grammar. Marie’s interest in this topic resulted in her effort to provide me with additional information about some of the people, so the exercise spontaneously led to an informative talk about the famous people’s past lives. 

Based on Marie’s interest, I decided to create another sheet of exercises regarding two different dead actors as she appeared to be in need of more practice of regular and irregular verbs in the past simple (Appendix 11). These exercises contained simplified personal facts about the actor/actress and were designed as accuracy practice exercises with the focus on speaking and writing skills. Marie was asked to use the personal facts to speak about the artists’ lives and achievements in whole sentences, using the correct form of the verbs. 

After doing the spoken part of the activity, Marie was surprised and a little reluctant to do the task once more in the written form.  Therefore, it was necessary to explain to her that writing is an essential part of learning the language since it gives her the opportunity to practice spelling, review – in this case – the already-mentioned past verb forms, and is a good means of noticing various errors. Marie eventually understood this and consented to doing the exercise for homework. The following lesson, she submitted her homework, which she had done very precisely – she even searched the Internet and included additional information regarding the actors, which provided her with some reading practice. 

The corrected homework served as a feedback for Marie’s progress in the use of regular and irregular verbs, negative past forms and disclosed some accuracy problems concerning word order and the use of prepositions and indefinite articles. Marie was very attentive during my final comment on the errors and appeared to be thankful to see them clearly. However, I also thanked her for being so precise and putting so much effort into doing the homework and at the same time praised for her work concerning the past simple tense. The exercises already manifested her progress. 

Film posters and a film review
“Film” also appeared to be a good topic for practising comparative and superlative forms of adjectives and I discovered exactly this on page 35 of the textbook Maturita Solutions Pre-Intermediate. There is a lead-in text about Tom Hanks that contains several comparative and superlative forms and three false sentences about the actor that draw students’ attention to this grammar. A practical table with the comparative and superlative adjectives that appear in the text is given there for students to fill in and is followed by several exercises focusing on written and spoken practice of the use of the adjectives. It was not necessary to adapt any of this material, since it perfectly suited our purpose, but I desired to expand it for more practice. Therefore, I brought different film posters to the subsequent lesson. Marie was shown two posters at a time and was asked to compare them using the adjectives we had revised at the beginning of the lesson and also some others which had been dictated to her earlier. Each pair of film posters was chosen carefully so that the films would always be quite different and the range of adjectives from Marie’s list could be used.

As a follow-up activity and an attempt to utilize the posters to the fullest, Marie was asked to choose one of the films and prepare a brief description of the plot. In the end, she was asked to write a review of the film. As an example she was given a short review that I myself had written (Appendix 12). After reading it she was asked to identify the type of information the review contained. In doing so, she obtained the instructions for writing her own review, including some useful vocabulary. 

The review was used in order to change the focus from grammar to something less “serious” for a while, and therefore enliven the lesson and provide Marie with some reading and writing exercise. She was asked to do the written part for homework and to look for the necessary information concerning the selected film on English-language websites to provide her with more reading practice. The checked work can be found in appendix 13. In the following lesson, Marie was asked to correct the indicated mistakes herself.

3.3.7 Student’s progress


Marie is a hard-working student and despite being a rather busy person, she always finds time to complete her homework. In addition, she has been active in using the language at work whenever possible. For instance, when she needed to write an e-mail to her American colleague who speaks Czech fluently, Marie wrote the e-mail in English. She does not avoid the challenge of accomplishing telephone conversations in English either. 

Her attitude to learning the language has been very much appreciated and praised. However, I must be careful not to praise her too much since she tends to be critical of her imperfect skills and requires the teacher to be critical of her performance, too. 


Approximately three months after the course had started, I asked for copies of the feedback forms which I used for designing a progress test. The test comprised two parts: one part focused on vocabulary and the other on grammar. Each part consisted of several different types of exercises (Appendix 14). Marie was given the choice of writing the test either at home or during the lesson. She chose to write it at home after completing a proper review of the collected material. Her result of 82 per cent was quite satisfactory. It indicated that she had learnt most of what had been practised while also pointing out a few problems that still needed to be tackled, especially the use of prepositions and the superlative form of adjectives.
3.3.8 Conclusion


The above-described course was chosen for this thesis as an example of how continuous and a long-term process it can be to “start a course,” i.e. a course where the student’s English skills are still very limited. The first months of the course are dedicated to mainly review and revision of what the student has already studied and which needs to be practised more. At the same time, fossilization is frequent, and therefore it needs to be remedied. Only after all this work do I think it possible to work on new language items and issues which form the chosen syllabus. In Marie’s case it is a clearly structured syllabus of New Cutting Edge Pre-Intermediate. However, it is important that this book will be supplemented with other materials, uninteresting topics will be omitted and the given exercises will be adapted for the one-to-one course if its exercises ever prove to be less than relevant. It is vital that the student learns the language on topics which are relevant to her and which she finds interesting.

The activities that are described in this case study have been selected in order to demonstrate the adaptation and utilization of various exercises which were suitable for the purpose of reviewing and further practicing certain grammar. It is necessary to mention that many other exercises were done during the lessons, such as those from Murphy’s English Grammar in Use (Cambridge) and many spontaneous, friendly conversations were an essential part of every lesson, which provided the student with numerous opportunities to use the language and at the same time to build rapport with the teacher. The methods used during the course have so far shown to have had a positive impact on the student’s development of language skills, and therefore it is most likely that the course will continue in the same manner.


4. Conclusions
This bachelor thesis has dealt with the subject of teaching one-to-one courses. For the theoretical part of the thesis, I have used several publications, Internet sources and also my own teaching experience to describe the key features of teaching one-to-one courses. The theoretical and practical parts are closely linked, as all the described knowledge formed the basis for teaching my own students in one-to-one courses with the intention of creating the best possible lessons for each particular student. 
The practical part comprised three case studies investigating three different adult students. On basis of their English-language skills analyses and the analyses of their requirements and needs, and after considering the syllabi of the courses, various approaches to their teaching were described and a number of appropriate activities and exercises were presented. Some of these were adapted from English textbooks and teacher resource books, and others I created myself. These are to be found in the appendices.
 Although the length of the case-study courses differed, each student’s progress was monitored, and the results were analysed. On the basis of this, new steps for further improvement, including a possible reconsideration and modification of the existing syllabus, were then suggested.  
In light of the fact that each of the three students is a unique individual with different skills and reasons for learning English, it was not possible to find any similarities between them, aside from their nationality, the order in which the courses were organized and the initial student analyses, which were essential for creating the appropriate syllabi. Therefore, designing any patterns for teaching one-to-one courses based on these case studies is completely irrelevant. 
Finally, I would like to conclude with a quote by Eysencks who says in his work Case Studies in Behavior Therapy that “Sometimes we simply have to keep our eyes open and look carefully at individual cases – not in the hope of proving anything, but rather in the hope of learning something!” (qtd. in Flyvbjerg 224). While working on the three case studies, I once again discovered how important it is to put the student’s needs first. This means that the teacher should listen carefully to the student and strive to provide him/her with optimal study conditions. Moreover, as the relationship between the two develops, it may become increasingly difficult for the teacher to find a 
balance between providing too much personal input and being overly restrained. All of this requires from the teacher a lot of patient attention, enthusiasm and determination. However, once these are given, they will ultimately be reciprocated with the student’s positive feedback and, more importantly, with the observable steps to improvement he/she will make in learning the language.
Resumé
This bachelor thesis investigates teaching individual adult courses. Despite the increased popularity of one-to-one courses, language teachers still face the problem of having very limited appropriate methodology and teaching material. The author has therefore decided to research this methodological material and focus on the most important issues of teaching one-to-one courses. This forms the content of the theoretical part. 

The researched theoretical facts are then applied into practice. This process is described in the practical part of the thesis which consists of three case studies.  Aside from the methodology of teaching based on the analyses of the individual students, the beginning and development of their courses is also described and some attention is paid to building rapport between the teacher and the student. 

The aim of the practical part is to present possible approaches to teaching each student after his/he proper analyses. For the demonstration of these approaches, the author presents examples of tailor-made exercises which she created or adapted from various teaching sources. Finally, the effect of the chosen teaching methods on the students’ language improvement is drawn in the conclusions.
Resumé

Tato bakalářská práce se zabývá individuální výukou dospělých. V současné době, kdy je o individuální výuku velký zájem, se učitelé jazyků stále potýkají s nedostatkem vhodných metodologických a výukových materiálů. Autorka se proto rozhodla prozkoumat dostupnou literaturu a v teoretické části se zaměřila na nejdůležitější otázky týkající se individuální výuky. 


Získané poznatky autorka použila v praktické části, kterou tvoří tři případové studie. Jejich součástí je kromě metodologie také popis začátku a průběhu kurzu a důraz je kladen na budování dobrého vztahu mezi učitelem a studentem. 
Cílem praktické části bylo předložit možné způsoby jakými vyučovat jednotlivé studenty na základě jejich řádné analýzy, což má vést ke zlepšení jazykových dovedností studenta. Ty jsou na závěr zhodnoceny. Každá případová studie je doplněna příklady cvičení, které autorka sama vytvořila nebo upravila z různých výukových zdrojů. 
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Appendix 1: A personal questionnaire
1. What do you need English for?

_____________________________________________________________________

2. Who do you speak to in English?

_____________________________________________________________________

3. What do you find most difficult about English?

_____________________________________________________________________

4. Which skills are you best/worst at? (speaking, listening, reading, writing)

_____________________________________________________________________

5. Which skill would you like to work on most?

_____________________________________________________________________

6. What exactly do you need to do in each skill area? (writing emails, telephoning, giving presentations, etc.)

_____________________________________________________________________

7. Do you like working with a textbook?

_____________________________________________________________________

8. Do you expect me to use extra / other material?

_____________________________________________________________________

9. Are you willing to do homework? Do you have time to study at home?

_____________________________________________________________________

10. What are your favourite topics to talk about? 

	Cars
	Job
	Business
	Sports
	Religion
	Fashion

	Recent news
	Films/actors
	Shopping
	Health
	Holidays/travel
	Future

	Food
	Your city
	Politics
	Animals
	Famous people
	Science

	Nature and ecology
	Your life experience
	Education
	Hobbies
	Friends and people you know
	Technology

	Literature
	Arts
	Humour
	Differences between nations
	
	


11. What 11. What do you know a lot about?

______________________________________________________________________

12. What could you give a talk on?

______________________________________________________________________

13. Would you like to bring your own material to the lessons?

_____________________________________________________________________

14. What do you expect to learn in the next 6 months?

_____________________________________________________________________

Appendix 2: Gap-fill vocabulary exercise

1. The client will be heavily penalized in case of d________________ on the contract.

2. The company is located in the p____________ of the underground station.

3. Whole new industry sectors a__________ almost overnight.

4. A s_______________ economic growth is the company’s goal.

5. Our branch is d_______________ into several departments.

6. I got lucky and was given m____________ job offers.

7. Wearing a helmet when riding a motorcycle is m______________.

8. The traffic on the way to work was c______________ this morning. That’s why I’m late.

9. Voters in Texas rejected a m___________ to increase cigarette tax.

10. Employee p______________ in the charity project has risen by 50 per cent.

11. The author and illustrator wanted to c______________ on a book for children.

12. Her feelings of achievement are deeply e______________ in her personality.

13. What is your c_________________ occupation?

14. Air bags are a standard f____________ in most new cars.

15. Getting everyone to use the new technology will be t_______________.

16. S______________ disagree with production being cut after they have invested.

Appendix 3: Synonyms
Replace the underlined words with their synonyms:

1. Because of my absence in the office last week, I’d like to get some information about the client’s needs. Does he ask for any specific service?

2. What is your job?

3. For more information, please contact XY on 776089911.

4. Could you please check the veracity of the information which I got in the email attached below?

5. I’m sorry to tell you that our colleague XY is leaving the company this month. 

6. We promise to give top quality service.

Appendix 4: Conjunctions
Join the following sentences with an appropriate conjunction indicated in the brackets:

1. Karen teaches judo. Karen teaches karate too. (correlative)

________________________________________________________________

2. Sometimes Ms.Glass interviews applicants and sometimes Mr.Santo. (correlative)

________________________________________________________________

3. The boots are not warm. The boots are not waterproof. (correlative)

________________________________________________________________

4. He has raced at Daytona. He has also raced at Indianapolis. (correlative)

________________________________________________________________

5. There are naval bases at San Diego and some are also at Waukegan. (correlative)

________________________________________________________________

6. He is underweight. On the other hand, he is healthy. (coordinating)

________________________________________________________________

7. If we don’t leave now, we won’t go at all. (correlative)

________________________________________________________________

8. I want to swim some laps. Then we will have lunch. (subordinating)

________________________________________________________________

9. I’ll bake a cake. I want to have enough for the bake sale. (subordinating)

________________________________________________________________

10. He has no experience. But I want to hire him. (subordinating)

________________________________________________________________

11. Will you get the phone? I have to leave now. (coordinating)

________________________________________________________________

12. The whole house looks better now thanks to a mowed lawn. (subordinating)

________________________________________________________________

Adapted from:  “Conjunctions“. ESL Tower. esltower.com, n.d. Pdf. 30 August. 2010.

Appendix 5: After work 1
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1 Handy Andy and Funky Fiona are at work at the moment.
What are they going to do tonight?
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Fletcher, Mark and Richard Munns. Timesaver Visual Grammar. London: Mary Glasgow Magazines, 2004. Print.

Appendix 6: Lesson plan

	Teacher: Barbora Hrušková               
	Date:  1.11.10       

Time: 8:00-9:00

	No. of students: 1
	

	
	

	Anticipated problems: The student will need to be given plenty of time to finish all the activities. The student may find it difficult to put words in the correct word order.
	

	Lesson aims:

· To review some common verbs and some   prepositions

· To practise the word order

· The student will be confident to use the structure “going to” without the teacher’s help
	

	Personal aims: Limit TTT to the minimum and give the student plenty of space for his output.
	

	Teaching aids and materials: Timesaver Visual Grammar, cards, slips, New Cutting Edge Elementary, iPod and a speaker
	

	Stages of the lesson: 

1) Warm-up: Dictation – T dictates the following verbs to the S who writes them down in his notebook: take, meet, finish, drive, dance, have a bath, buy, change, eat, walk

2) S reads the verbs, T checks the pronunciation and spelling

3) S matches the verbs to the pictures from Timesaver Visual Grammar – After work
4) S is given 3 sentences, each of them cut into pieces. T asks the S to put the words in the correct order to form sentences. All the sentences refer to 3 pictures in ex.3

5) S is one by one given slips with sentences referring to all the pictures from ex.3. T asks him to fill in the missing words.

6) a) S listens to the teacher and repeats all the sentences from ex. 5 after the T. 
    b) S looks at the pictures from ex. 3 and says all the sentences on his own
7) T asks: What are you going to do tonight/tomorrow afternoon/evening/next weekend? S gives his answers.

8) SB pg. 104, ex. 2. S looks at the filled in table which was done 2 lessons ago. He uses the information to speak about the six people’s plans for the weekend.
	Time allowance:

5 min

5 min

5 min

5-7 min

15 min

5 min

10 min

	Homework: None
	

	Assessment, monitoring: 

The lesson will be focused on drill especially, so T will be pre-reading and mainly checking the S’s output. There will not be much conversation and direct interaction between the S and T.
	

	Reflection after the lesson:

· The student found it difficult to match the verbs to the pictures in the third activity, therefore it took longer to finish it. T had to help with the phrases take a bus and change clothes by eliciting the answers herself.

· Also during the third activity S decided to describe the pictures with the verbs that matched them using present continuous tense. T had to remind him with the correct structure of the tense and then he used it relatively well with the rest of the sentences.

· The fourth activity went surprisingly well. S was able to put the words in the correct word order although he made some mistakes at first. He, however, corrected himself when T signalled a mistake.

· In the fifth activity, S had no trouble with the beginning of all the sentences, but needed to be reminded of how to say the time.

· The lesson went well, the student was focused throughout the lesson. The aim of the lesson was fulfilled and the student was able to use the structure going to without any problems at the end of the lesson. However, because of the very slow pace of some of the activities, there wasn’t enough time to do the last planned activity. Therefore, it will be planned for the consecutive lesson as another review.

· No homework was assigned because the student is currently incredibly busy and doesn’t have time to study at all. 
	


Appendix 7: After work 2
1. Andy’s going _______finish at 6.

2. He’s going to change clothes_______ 6.30.

3. He ________ going to _________to the town centre at 7.

4. He’s ___________ to meet Fiona at 7.30.

5. They’re going to _________ dinner in a restaurant at 8.

6. They _________ going to dance at a night club at 10.30.

7. They’re going to ___________ home at 1 a.m.

8. Fiona __________ going to buy a new dress at 5.

9. She’s going ________ have a bath ______ 6.15.

10. She’s __________ to ______ a bus __________ the town centre at 7.

__________________________________________________________

going

going

catch

have


drive

is

is 

are

to

at


at

to

go

come

Adapted from: Fletcher, Mark and Richard Munns. Timesaver Visual Grammar. London: Mary
Glasgow Magazines, 2004. Print.
Appendix 8: Want to, would like to, going to
	Which country would you like to visit?


	What are you going to do this afternoon?

	What do you want to buy?


	Where would you like to live when you are old?



	Which famous person would you like to meet?


	What are you going to do next weekend?

	What is your daughter going to do soon?


	What would you like to be good at?

	What job wouldn’t you like to do?


	What music are you going to listen to in your car?



	What present are you going to buy your girlfriend for Christmas?


	What present do you want to get for Christmas?




Appendix 9: Self-evaluation sheet
A) PRODUCTIVE SKILLS: (BASED ON THE CONTENT OF NEW CUTTING EDGE ELEMENTARY)

GRAMMAR:

1. I can speak about my daily routine in present simple tense:  





well

quite well

a little

not at all

2. I can speak about things which are happening now in present continuous tense: 


`
well

quite well

a little

not at all

3. I can use comparative and superlative forms of adjectives:





well

quite well

a little

not at all

4. I can speak about my past experiences using regular and irregular verbs:



well

quite well

a little

not at all

5. I can use the words CAN and MUST 








well

quite well

a little

not at all

6. I can ask questions










well

quite well

a little

not at all

7. I can use WANT TO and WOULD LIKE TO







well

quite well

a little

not at all

8. I can speak about my future plans








well

quite well

a little

not at all

9. I can use adverbs of frequency such as USUALLY, ALWAYS, NEVER , etc.




well

quite well

a little

not at all

10. I can express the quantity of things








well

quite well

a little

not at all
FUNCTIONAL LANGUAGE:

1. I can suggest and offer










well

quite well

a little

not at all

2. I can order a meal in a restaurant







well

quite well

a little

not at all

3. I can buy a bus/train ticket









well

quite well

a little

not at all

4. I can talk to a receptionist









well

quite well

a little

not at all

5. I can talk to a shop assistant









well

quite well

a little

not at all

6. I can introduce myself and other people







well

quite well

a little

not at all

7. I can ask politely










well

quite well

a little

not at all

VOCABULARY:

1. I can describe my family









well

quite well

a little

not at all

2. I can explain where I live









well

quite well

a little

not at all

3. I can speak about my work








well

quite well

a little

not at all

4. I can use numbers, tell the time and prices of products 





well

quite well

a little

not at all

5. I can give my personal information 







well

quite well

a little

not at all

6. I can fill in a simple form








well

quite well

a little

not at all

7. I can express my preferences, likes and dislikes






well

quite well

a little

not at all

B) RECEPTIVE SKILLS: (USED DESCRIPTORS FROM THE LANGUAGE PASSPORT OF EUROPEAN LANGUAGE PORTFOLIO)

LISTENING:

1. Rozumím známým slovům a zcela základním frázím týkajícím se mé osoby, mé rodiny a bezprostředního konkrétního okolí, pokud lidé hovoří pomalu a zřetelně.
well

quite well
little

not at all

2. Rozumím frázím a nejběžnější slovní zásobě vztahující se k oblastem, které se mě 



bezprostředně týkají (např. základní informace o mně a mé rodině, o nakupování, místopisu, 

zaměstnání). Dokážu pochopit smysl krátkých jasných jednoduchých zpráv a hlášení.

well

quite well
little

not at all

READING:

3. Rozumím známým jménům, slovům a velmi jednoduchým větám, například na vývěskách,


plakátech nebo katalozích. 

well

quite well
little

not at all
4. Umím číst krátké jednoduché texty. Umím vyhledat konkrétní předvídatelné informace 


v jednoduchých každodenních materiálech, např. v inzerátech, prospektech, jídelních lístcích

a jízdních řádech. Rozumím krátkým jednoduchým osobním dopisům.

well

quite well
little

not at all
SOURCES:  

Bohuslavová, Libuše, et al. Evropské jazykové portfolio pro dospělé studenty v České republice.
Praha: Klett nakladatelství s.r.o.,2007. Print.

Cunningham, Sarah, Peter Moor, Frances Eales. New Cutting Edge Elementary. Harlow: Pearson
 Publication Limited, 2005. Print.
Appendix 10: Romeo and Juliet
Instructions: The teacher slowly reads the story. When the student hears a mistake, he/she stops the teacher and corrects the mistake. He/she must use past negative to negate the sentence and then the correct version of the sentence (e.g. It wasn’t Jenny, it was Juliet). This can also be done in writing. After that the story can be retold.

Many years ago, there was a boy called Romeo and a girl named Jenny. They lived in Spain. Romeo was sixteen and Juliet was twenty. Romeo and Juliet met in the chapel in Juliet’s house. Romeo thought Juliet was ugly. Romeo went to Juliet’s window that night. Juliet was on the roof. He told Juliet he hated her and she said she hated him too. But, there was a problem. Their families loved each other! 

The next day, Romeo and Juliet drove to a church. They were married! Juliet went home. She ate some poison and fell asleep. Juliet’s family found her and thought she was dead. They left her in bed. When Romeo found Juliet, he thought she was dead too. Romeo got drunk. When Juliet woke up, she saw Romeo. She killed herself. It is a funny story.

Adapted from: Maistre Le, Simon, et al. Language to Go Elementary: Teacher’s Resource Book.  Harlow: Longman. 2002. Print.
Appendix 11: Dead famous
1. Look at the following fact files of two famous dead artists. Speak about their lives in whole sentences:

MARILYN MONROE

· Born / Los Angeles / 1926

· † 1962 / age 36 / overdose of drugs

· Famous movie star / 29 films in 16 years

· beginning / model

· Home New York and Hollywood, USA

· Married four times / second husband / famous baseball player

· Love affair / J.F.Kennedy

HEATH LEDGER

· Australian actor

· 1998  -> / USA / better film career

· 19 films / e.g. Brokeback Mountain / ✓many film awards + nominations

· His dream / film director

· † 28 / drug accident

· Last film / The Imaginarium of Doctor Parnassus / half role of Tony => Johnny Depp

2. Use the following verbs to write about the two people’s lives:

Make – live – die – move – want – get married – start/begin – act – be born – have – be – take 

3. Choose another dead famous person and prepare a short speech about his/her life.

Inspired by:

Cunningham, Sarah, Peter Moor, Frances Eales. New Cutting Edge Pre-Intermediate: Teacher’s Resource Book.  Harlow: Longman, 2005. Print.

 “Heath Ledger.”Wikipedia, The Free Encyclopedia. Wikipedia, The Free Encyclopedia, 2 March 2011. Web. 2 March 2011.
Appendix 12: Activity sheet – film review
1. Read the film review. What are the important pieces of information in it? Write them below on the lines.

Finding Nemo was filmed in 2003. It was directed by Andrew Stanton and Lee Unkrich. 

It’s an animated comedy for children and adults.  It stars Albert Brooks, Ellen DeGeneres and Alexander Gould as the animals’ voices.  It’s an adventurous story set in the Pacific Ocean and it’s about Nemo and his father. Sailors catch Nemo and take him to Sydney. Nemo’s shy father swims across the ocean to find him and has many adventures on the way. 

It’s a very exciting, funny and beautifully animated film. I can definitely recommend it!

Inspired by: “Hledá se Nemo.“ IMDb: The Internet Movie Database. IMDb.com, Inc., 
9 March 2011. Web. 9 March 2011.
· The year
                                                                                                      

· The directors                                                                                                                       

· _________________________________                                                                                                                   

· _________________________________

· _________________________________

· _________________________________

· _________________________________

· _________________________________

· ​​​​​​​​​​​_________________________________

2. What is some of the useful vocabulary? Underline it in the text.

3. Choose one film presented on the posters and write a review on it.

Appendix 13: Homework – film review
Coal Miner’s daughter (Havířova dcera) was filmed in 1980. It was 

directed by Michael Apted. 
It’s a film adaptation of the true story of famous singer Loretta Lynn. 

This story wrote Loretta Lynn with George Vescey.



WO

The film is about her journey from a poor young girl from Kentucky



to the rich and popular country music singer who sings in Nashville.

It stars Sissy Spacek as Loretta Lynn, Tommy Lee Jones as hasbund’s 
SP/WO
Loretta Lynn and Beverly D’Angelo as Patsy Cline.

Sissy Spacek sung all songs in this film and she was really great singer. 
G/G
She got an Oscar for this role. This film was nominated for a Oscar for 
G
best film, screenplay, camera, sound and editing.

It’s a film for people who love country music and a good stories.


G
It’s a very interesting story with great actors, great music an I recommend it.

SP
Appendix 14: Progress test
GRAMMAR

 A. Put the words into the correct order

1. doesn’t / he / travelling / like ____________________________________________

2. cats / likes / brother / much / very / my ____________________________________
3. does / what / father / your / do? __________________________________________

4. film / in / 2008 / the / appeared / in / cinemas / the____________________________

5. did / finish / when / the Second World War? ________________________________

6. with / in love / was / Marilyn Monroe / J.F. Kennedy _________________________

7. you / in / live / do / Prague? _____________________________________________

8. love / each / they / other ________________________________________________

B. Irregular verbs. Answer the questions in whole sentences.

1. When were you born? _________________________________________________

2. What time did you come to work this morning?  _____________________________

3. Did you go to the cinema last week? ______________________________________

4. Which film did you see last week? _______________________________________

5. What did you buy yesterday? ____________________________________________

6. What did you read this morning? _________________________________________

7. What present did you give to your boyfriend? _______________________________

8. What did you wear to work yesterday? ____________________________________

C. Comparative and superlative adjectives. Use the comparative or superlative form of the adjectives in brackets.

1. Our house is __________________ (big) than theirs.

2. I am a __________________ (bad) cook than my husband.

3. Tom Hanks is ____________________ (successful) than Jim Carrey.

4. January is _____________________ (cold) month of the year.

5. The Lord of the Rings was __________________________ (expensive) than The King’s Speech.

6. I don’t know who is ____________________ (good) Czech actress.

VOCABULARY
A. What is the noun?

1. My sister’s daughter is my _______________ and her son is my _________________ .

2. T.A.Edison was a famous ______________ . He invented the light bulb.

3. George Harrison died of ________________ . This is a civilizational illness and kills millions of people all over the world. Heath Ledger died of drug _______________ .

4. I live on a very _______________ street. It’s hard to sleep there at night because you can hear all the night traffic.

5. The Třeboň area is famous for its ____________ from which a lot of Czech fish comes.

6. I study very hard because I want to _____________ my English.

7. When somebody crashed into my car at night, I had to contact my ______________  ____________ to pay for its repair.

8. The World Trade Center towers were also called the _______________ .

9. I don’t like watching TV _______________ such as Ulice. I think they are boring.

10. I also hate watching TV ______________ between programmes. They are very annoying.

B. Translate

1. před třemi lety _______________________6. dělat chyby _____________________

2. cestovat letadlem _____________________7. jak daleko? ____________________

3. dívat se na televizi ____________________8. dělat nepořádek _________________

4. poslouchat hudbu _____________________9. stále/pořád _____________________

5. nešťastnou náhodou ___________________10. dětství _______________________

C. Use the following words in your own sentences.

1. tiny ________________________________________________________________

2. remember ___________________________________________________________

3. draw _______________________________________________________________

4. improve ____________________________________________________________

5. boring ______________________________________________________________

6. usually _____________________________________________________________

7. poor _______________________________________________________________
� For further information on how to choose a textbook, see Grant (1987).








