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Introduction

Learning languages is very important nowadays. There are many reasons why children should start learning a foreign language and why adults should improve their knowledge of another language or start learning it. The most important reason is the ability of communication. People need to be able to communicate in another language, to be successful and self-confident in their life today.

In recent years there were developed many methods and approaches how to teach languages – the grammar-translation approach, the audio-lingual method, the direct approach, the communicative approach, the total physical response method, the task-based learning, suggestopaedia .....The tendency was to move from the old fashion memorization of grammar rules and single words to more naturally acquired knowledge and ability to speak. The learner has become the centre of learning and the atmosphere in the classroom changed to more positive. Teachers can choose what is suitable for their students and use different methods as a supplement to teaching materials. 

I decided to write about a very recent approach – the Lexical Approach - that sees the language from a different point of view. The reason why I decided for this approach as a topic of the diploma thesis was that this approach has addressed me as a learner of English. I also realize that endless studying the grammar rules does not improve my ability to be a better user of English.

  The approach was brought to life by Michael Lewis who explains that teaching according to the lexical approach is based on the new view of seeing the language. It does not bring the totally different methods of teaching and learning but it introduces a different side of teaching and different ways of teaching the activities that teachers have already known. My aim is to show that this approach can be incorporated into the lessons without changing coursebooks or starting teaching according to different principles. I think I can use many suggestions and methods based on this approach in teaching English.

In the theoretical part I will introduce the new view of understanding language. I will explain the reasons why teachers should accept this view and how it could help learners to better language acquisition. New terms connected with the lexical approach will be mentioned and explained in this part as well. I will also describe recommendations and practical suggestions how to incorporate the lexical approach into teaching the foreign language. Furthermore, examples of teaching activities based on the principles of the lexical approach will be mentioned and fully described.

In the practical part I will choose three coursebooks that are widely used in primary and language or secondary schools. I will choose certain criteria for the coursebook evaluation. These criteria will be based on the principles of the lexical approach. Each coursebook will be analyzed and then compared with other analyzed coursebooks. I will provide suggestions or ideas that could be implemented into teaching according.
I will use the graphs that will help to see the differences in the results of the coursebooks I hope that this work will help to see the possibilities of the implementation of the Lexical approach into teaching English.

The Theoretical Part

1. The new view of the language

In this chapter I will describe the basic theory concerning the Lexical Approach. I explain 

how the language should be viewed according to recent researches based on the language analysis and introduce terms connected with the Lexical Approach.

1.1. The emphasis on lexis

The author of the Lexical Approach – Michael Lewis – criticizes the standard view of learning languages when the language is divided into grammar (structure) and vocabulary (words).  Instead of this view he offers a theory based on the language research, that the language consists of word clusters – chunks. According to his theory, when these chunks are combined, they produce continuous coherent text.  He shares the opinion that grammar should not be taught separately (Lewis, 1997).


Lewis (1997) claims that the Lexical Approach places communication of meaning at the heart of language and language learning. Lewis points out that vocabulary carry more meaning than grammar. This involves the central orientation on vocabulary.

Lewis (1997:15) says:

The concept of a large vocabulary is extended from words to lexis, but the essential idea is that fluency is based on the acquisition of a large store of fixed and semi- fixed prefabricated items, which are the foundation for any linguistic novelty or creativity. Grammatical knowledge permits the creative re-combination of lexis in novel and imaginative ways, but it cannot begin to be useful in that role until the learner has a sufficiently large mental lexicon to which grammatical knowledge can be applied.

Lewis defines that grammar is rather part of the management of text than the focus of meaning. He explains that language is first about meaning, and meaning is primarily connected with the lexis. His term – lexical chunk – covers all the other terms connected with parts of language: words, collocations, fixed expressions, prefabricated phrases, multi-word phrases. 

We can say that Lewis’s motto is: “Without grammar little can be conveyed; without vocabulary nothing can be conveyed” (Lewis, 2000:8).

Lewis’s theory follows from the language research that was based on the large computer – based corpora (collections of natural written and spoken text). Lewis (2000) says that since then we have a better description of English than ever before. He describes that from these language corpora we can see how words are used, and the patterns which are typical of some types of text.

 Lewis explains that this language description provides the reason of the breakdown of the old distinction between vocabulary and grammar. He follows that the whole vocabulary / grammar distinction needs to be replaced by a spectrum of patterns which are used in different ways and can be generalized according to certain similarities. These patterns are different kinds of lexical items.

Moreover Lewis (2000) claims that every word has its own grammar, which means that words have their patterns in which they are regularly used. Teaching these patterns means to avoid the problems which arise from separating grammar from vocabulary.

Lewis explains that these problems, caused by teaching grammar and vocabulary separated, arise when the learner tries to use the language. According to Lewis, vocabulary and grammar interact at every level of language; separating them violates the nature of language. It also helps to introduce confusion, error and frustration into the whole process of learning a foreign language.

Also Nattinger and DeCarrico (1992) explore the language as a whole. They deal with lexical phrases and comment that lexical phrases provide easy access to the social interactions. These lexical phrases are prepared to be used for particular situations that are frequent and predictable. The certain lexical phrases can be easily recognizable as markers for these situations.

It would be appropriate to teach lexical phrases according to the situations.

The fundamental idea of the language use is that we use prefabricated chunks much larger than single words. The mature native speaker has a stock of many thousands separate items stored and readily accessible for both receptive and productive use. Large number of lexical items are used exclusively or almost exclusively in either spoken or written language (Willis&Willis, 1996).

According to Lewis (2000) it is now recognized that the principal difference between intermediate and advanced learners is not complex grammar, but the greatly expanded mental lexicon available to advanced learners.

This means that the greater learner’s lexicon is the better the speaker is.

The importance of lexis means that the traditional teaching grammar should play a less important role than in the past. Expanding learners′ phrasal lexicon and knowledge of word grammar should be the most important elements of any language course as Lewis (2000) suggests.

Harmer (2001:91) writes : “ A lexical approach would steer us away from an over-concentration on syntax ( with vocabulary slotted into these grammar patters) towards the teaching of phrases which show words in combination, and which are generative in a different way from traditional grammar substitution tables.”

On the other hand Harmer warns against too high concentration on learning or teaching only phrase-book utterances without learning abilities how to combine them or use them in the communication.

Harmer also claims that there has not yet been developed a methodology how to incorporate the lexical approach into teaching. I disagree with him in this point because I think that Michael Lewis in his book “Implementing The Lexical Approach” provides many suggestions as well as practical activities how to incorporate this approach into teaching.

 Finally, Harmer (2001:92) expresses his idea of the lexical approach. He says:

“Indeed it can be argued that learning the system is a vital prerequisite of the ability to string phrases together into a coherent whole.”

1.2. The lexical chunks

Lewis (1997) distinguishes four different basic types of lexical chunks. One of these consists of single words while all the others are multi-word items:

· words

· collocations

· fixed expressions

· semi-fixed expressions

Words

Words are lexical items; they can stand alone and provide their meaning (Lewis, 1997). 

Lewis (2000) explains that words are used in patterns which learners need to notice. Learners should be aware of these patterns, from the text, particularly through the reading. The category of words is the largest but the other three categories provide the novelty in teaching. 

Still it remains true that a central task for learners is the acquisition of a sufficiently large vocabulary in the traditional sense of that word (Lewis, 1997:21)

Harmer (1991) suggests that the students need to realise about vocabulary items is that they have frequently more than one meaning. He explains that students should be advised to try to decipher the word meaning in the context in which it is used. Harmer also advises to make students aware of sense relations which mean that words have meanings in relation to other word (e.g. antonyms, synonyms).

 Harmer continues that what a word means can be changed, stretched or limited by how it is used. We often use words only in certain social and topical contexts, we can choose from formal, neutral or informal style. Students need to recognise metaphorical language use and they need to know how words collocate. Students also need to understand what stylistic and topical context words and expressions occur in. 

Harmer also deals with the term word formation which means that students should know how words are written and spoken and know how they can change their form. He continues that as words change according to their grammatical meaning, so the use of certain words can help to realize the use of certain grammatical pattern. Harmer expresses the idea that knowing a word means more that just understanding its meaning. He explains that teachers should help their students to be aware of meaning and form of the word.

Collocations
According to this idea and also ideas of other authors (Conzett, Hargeaves, Hill, Hoey, Morgan Lewis, Woolard) whose practical contributions were used in the book Teaching Collocation (2000), collocation is the most important category. Collocation is one of the two central specifically linguistic ideas of the Lexical Approach. (Lewis, 1997) Collocation is according to Lewis (2000) about words which occur together more often. Collocations are common or predictable combinations of words.
Lewis (2000:51) suggests that teachers should draw learners′ attention to collocations of different kinds.              

· adjective + noun                    a huge profit

· noun + noun                          a pocket calculator

· verb + adjective + noun        learn a foreign language

· verb + adverb                        live dangerously

· adverb + verb                        half understand

· adverb + adjective                 completely soaked

· verb + preposition + noun    speak through an interpreter

Fixed Expressions
The Lexical Approach highlights a second major category of lexical item – expressions (Lewis, 1997:9). Language teaching, according to Lewis (1997:9), has always recognized some types of fixed expressions. 

The most often examples that have featured in teaching materials:

· Social greetings: Good morning; It’s lovely morning, isn’t it? Happy New Year

· Politeness phrases: No thank you, I’m fine; I’ll have to be going.

· Phrase Book language: Can you tell me the way to ......., please?




        I’d like a twin room for ........... nights, please.

· Idioms¹: Hang on, you’re putting the cart before the horse there.


       You’re making a mountain out of a molehill. 
Lewis (1997) suggests that fixed expressions should be taught without internal analysis. Learners should be introduced to the idea that such expressions exist in their own language and on occasions they should find equivalents in their own language.

Semi-fixed expressions
Lewis (1997) defines semi-fixed expressions as often short, verbless expressions in the spoken language for managing everyday situations. On the other hand there are semi-fixed expressions that occur widely in both spoken and written language. Many different types deserve attention, for example:

· Almost fixed expressions, which permit minimal variation: It’s / That’s not my fault.

· Spoken sentences with a simple slot: Could you pass........, please?

· Sentence heads, which can be completed in many ways: What was really interesting / surprising / annoying was........

· More extended frames such as those for a formal letter or the opening paragraph of an academic paper. For example: There are broadly speaking two views of...... The more traditional, usually associated with..... and his/her colleagues, suggests that...., while the more progressive view, associated.

¹In the Cobuild Dictionary of Idioms we can find that an idiom is a special kind of a phrase where words have different meaning when used together than individually. If learners do not know the idiom they might misinterpret what someone is saying. Idioms have fairly general meanings, they are less often used to convey factual information and more often to convey attitude. They convey evaluations: approval, admiration, disapproval, criticism (COBUILD Dictionary of Idioms, 1995).

Lewis (1997) claims that this is a large and important category which contains a spectrum, from very short to very long and from almost fixed to very free. An important consequence of viewing language from a lexical point of view is that the traditional distinction between fixed vocabulary and generative grammar is recognized as invalid over- simplification. Languages consist of items which occupy all points on the spectrum between these two extremes. 

It is important that learners are able to identify the chunks in the discourse. Students cannot store items of the language correctly in their mental lexicon if they have not identified them correctly. Students cannot learn efficiently from input which they miss-chunk (Lewis, 2000).

1.3. Collocation

As collocations are the most important category in the Lexical Approach, I explore this area more.

The term collocation was explained above but I add some more important facts.

Students of intermediate level usually use simple language to express both simple and complicated ideas. But complicated ideas are very difficult to be expressed by the simple language. Lewis says that expressing more complicated ideas and opinions does not mean using difficult grammar structures but it involves using word combinations, phrases, collocations typical for the subject that is discussed. The word combinations can be immediately used and students do not have to spend time thinking about the form (Lewis, 2000).  

Lewis (2000) explains that the number of words in English, the number of potential combinations runs into many millions. These combinations are stored in the mental lexicon of the typical educated native speaker. This fact of the size of the mental lexicon must dominate all our methodological thinking. Collocation is important because this area of predictability is enormous. Two, three and even five-word collocations make up a huge percentage of all naturally-occurring text, spoken or written. It is possible that up to 70 % of everything we say hear, read, or write is to be found in some form in fixed expression.

 Moreover, collocation allows speakers to think more quickly and communicate more efficiently. Native speakers can only speak at the speed they do because their ready-made language is recorded and stored in their mental lexicons and are immediately available to be used. It is similar with listening and reading because they are constantly recognising multi – word units than thinking about word-by-word. Lewis assumes that the main difference between native and non-native speakers is that the native speaker has met far more English and so can recognise and produce these ready-made chunks, which enabled them to process and produce language at much faster rate (Lewis, 2000). 

Willis (2000) comments that teachers are familiar with the concept of communicative competence, but we need to add to our knowledge the concept of collocational competence. He explains that the lack of competence in this area forces students into grammatical mistakes because they create longer utterances because they do not know the collocations which express precisely what they want to say. Teachers often then focus on correcting the grammar mistakes, failing to realize that it will make no difference – the mistakes are not made because of faulty grammar but a lack of collocations.

This problem expresses the example:

A student easily invents the structure: His disability will continue until he dies. 

The student had to invent this utterance because (s) he lacks the collocation: He has a permanent disability (Lewis, 2000:50).


Lewis (2000) advises teachers re-examining their coursebooks for collocations and adding exercises with collocational focus.


Lewis (2000) suggests how to help students to be able to produce longer chunks. He claims that the more students are exposed to good quality input the more awareness they develop of the lexical nature of language. The great advantage of knowing a large number of collocations and other longer expression is that learners learn the stress pattern of a phrase as a whole.

2. Teaching the Foreign language

This chapter contains explanation of differences between acquisition and learning. There are also identified the advantages and disadvantages of teaching according to the traditional paradigm Present – Practise – Produce, which tends to over- emphasise the practice stage. Instead of this so long accepted orthodoxy the more creative and on the language description based paradigm is introduced. It is explained that the lexical approach values more exploring and experimenting with the language than practicing the language through the given model exercises.

2.1. Acquisition and learning in the foreign language 

In language teaching the great emphasis has been devoted to language acquisition.  Language teaching methods were compared and analysed. Less ambitious studies focused upon the most effective way to teach a particular skill or to sequence structures in a syllabus. The assumption seemed to be that if language teaching methods could be made more efficient, then learning would naturally be more effective (Larsen-Freeman and Long, 1991).

Krashen (1989) explains that we have two independent means of gaining ability in foreign languages. These are acquisition and learning. Acquisition is a subconscious process that is identical to the process used in the first language acquisition in all important ways. While acquisition is taking place, the acquirer is not always aware of it, and (s)he is not usually aware of its results. Learning is conscious knowledge, or knowing about language. Learners have to concentrate on learning something and the learner knows about the results of learning. Krashen explains that in everyday language, when we talk about grammar and rules, we are referring to learning, not acquisition. According to the theory, the practice of error correction affects learning, not acquisition. When errors are corrected, learners re-think and adjust conscious rules. 

Krashen (1989) claims that acquisition now appears to play a more central role. His idea is that our ability to use foreign language comes mostly from what we have acquired, not from what we have learned. He explains that our conscious rules can act only as an editor. This means, that while we are speaking or writing we can stop, scan the output of our acquired system, make correction, using the rules we have learned. This is very difficult and we need to be focused on form and during this focusing the transmitted information decrease. Moreover, Krashen adds that we acquire in just one way – by understanding messages or by obtaining comprehensible input. He specifies that we acquire a new rule by understanding messages that contain this new rule. Acquiring language is done through the aid of extralinguistic context, knowledge of the world, and our previous competence. This explains why pictures and other realia are so valuable, they provide context, background information that helps comprehensible input.

Lewis agrees with this idea of language acquisition but also argues that if learners are to turn the language they meet (input) into the language they acquire and have access to  spontaneous use (intake) it is necessary for learners to be able to notice the linguistic wrapping in which the message is delivered  (Lewis, 2000:159). 

Intake and input can be characterized as:

“Learners' most direct source of information about the target language is the target language itself. When they come into direct contact with the target language, this is referred to as "input." When learners process that language in a way that can contribute to learning, this is referred to as "intake."”

http://en.wikipedia.org/wiki/Second_language_acquisition#Input_and_intake

In my view, input is a comprehensible source of the language but intake is the language that has been already processed and accepted in the developing system of the learner and is prepared to become output when it is needed.

As Krashen compared the acquisition of the second language to acquisition of the first language, Nattinger and DeCarrico (1992) prove this idea based on the studies about children who pass through a stage in which they use a large number of unanalyzed chunks of language in certain predictable social contexts. They use a great deal of prefabricated language in appropriate situations - give-me, this-is-mine, I-want-to-go, I-know-how-to-do-it. Nattinger and DeCarrico explain that many early researchers attributed the frequency of these chunks to the relevance of imitation and to the need to memorizing in learning a language. These early researchers did not see these chunks connected with the creative production of the language and acquiring the syntactic rules of the language. But later it was realized that children seemed to use these chunks not only as memorized formulas but also as raw material for later segmentation and analysis in developing the rules of syntax.

This information can be explained as that routines and patterns learnt in the language acquisition process can be transformed directly into creative language. The strategy of acquiring formulaic speech is central to the learning of language (Nattinger and DeCarrico, 1992).

According to Nattinger and DeCarrico (1992) there is no reason to think that adults and children achieve acquisition in different ways. In important ways, the language learning situation is the same for adults as for children, and makes it likely that an adult learner would also find prefabricated language an efficient way to begin to acquire a new language system. But on the other hand adults would have an advantage over first language learner in making use of prefabricated language, since they would be immediately aware of these units, which could be analyzed into smaller pieces by the process of segmentation which they have already adopted.

Learning to comprehend and produce a language means understanding how parts of language function as parts of discourse as Nattinger and DeCarrico (1992) claim. They suggest that students need to learn words and sentences not as isolated, planned answers to classroom exercises, but rather to learn how to use these structures to create fluent and spontaneous conversation.
Nattinger and DeCarrico (1992) explain that one common feature in language acquisition is that learners pass through a stage in which they use a large number of unanalyzed chunks of language in certain predictable social context. They use a great deal of prefabricated language which serves as basic to the creative rule-forming process which follows. Nattinger and DeCarrico agree that recent researchers put this formulaic speech at the very center of language acquisition. This rule-forming process is based on analogy with similar phrases. Nattinger and DeCarrico claim that then learners learn to break apart these smaller patterns into individual words and, find own way to the regular rules of syntax.

Lewis shares this idea and explains that the acquisition of generalizable grammar rules must be partly related to the acquisition of lexical chunks containing the grammar in question. When we know that native speakers learn language in lexical chunks, we can assume that learning certain chunks containing these structures will help learners in their acquisition of English grammar patterns as well (Lewis, 2000).

It can be assumed from the information provided by Nattinger & DeCarrico and Lewis that learners should acquire lexical chunks which  will be later analysed on analogy with similar items. It is understood that the amount of input will help this analysis to take place. Learners should have the opportunity to compare the use of similar or different lexical items in examples and find out the use of these items.

Lewis (1997) explains that according to the research new lexical items need to be recycled if they should be acquired fully. Recycling may occur naturally through reading, listening but also by organizing it by the teacher in the lesson. Learners should be reminded of the vocabulary that they had recorded consciously by the teacher. The researchers claim that learners should meet new item seven times to acquire it. 

2.2. Present – Practice - Produce and Observe – Hypothesize – Experiment

Lewis (2000) points out that it is not very long ago when teaching emphasized grammar more than vocabulary. The fundamental assumption was that learners first need to learn some central grammar structures and, having mastered structures, and then they would move to more fluent speech and writing. 

 But the later methodologists´view of grammar can be characterized as that it is the centre of language learning, grammar consists of rules that can be taught and learnt. Grammar is concerned with the construction of discrete sentences, is mostly about verbs, and is acquired through practice. According to this view grammar exists independently of other aspects of language such as vocabulary and phonology. It can be taught independently of language use and grammar lessons contain separate activities (Willis &Willis, 1996).

Lewis (2000) points that communicative approaches turned this system on its head. The fundamental emphasis of communicative approaches is that language is about the expression and communication of meaning. This emphasis values fluency above accuracy and it has a tendency to encourage production at all times, even in the earlier stages of a course. 

On the other hand Nattinger and DeCarrivo compare the communicative approach and structural approach and state that: “the structural approach accounts for one aspect of competence by concentrating on analysis but does so at the expense of access, whereas the communicative approach concentrate on access to the relative neglect of analysis” (Nattinger and DeCarrico, 1992: xiv) According to them the over concentration on language teaching can lead to just a state of affairs. 

The approach that tries to combine practicing rules in a sort of communicative way is called PPP: presentation, practice and production. Willis (1996) is critical to this method based on the PPP paradigm: Present – Practice – Produce and claims that it is unsatisfactory teaching method. On the other hand he mentions important elements contributing to language learning that are covered according to PPP methodology: 

· It allows for a precise focus on specific target forms of the language.

· It encourages learners to produce language with a proper concern for form.

· It provides opportunities for language use in a communicative context.

· It allows professional techniques a teacher is seen to command.

A focused presentation stage is followed by practice activities. These activities are designed to enable learners to produce rapidly and easily the material which has been presented. In the production stage opportunities are provided to use language freely and flexibly in the expectation that this will consolidate what is being learned and extended its range of applicability. This approach is very conforming for the teacher who is in charge of proceedings and there are clear and tangible lesson goals, which can then be evaluated. Learning is focused on rules which are automatized as a set of habits (Willis & Willis, 1996).

Willis (Willis & Willis, 1996) argues that this appearance is illusory and explains his reasons for this opinion. He claims that PPP does offer a precise focus on a specific target forms but in doing so it shows a serious misunderstanding of the learning process. The concern for form is achieved by encouraging students to produce language unthinkingly in accordance with stimuli provided by the teacher. He follows that there is no real communicative language use. The production stage of the lesson is further exercise in producing language expected by the teacher than using language for communication.

Willis (1990) explains that if we apply the presentation and practice stages the focus is mainly on the form of the language. He disagrees with the idea that this paradigm provides meaning because meaning implies choice, and the purpose of presentation and practice is to restrict choice.

I must admit that this method is attractive for me for reasons that were mentioned in the previous paragraph – the teacher is in charge, there are clear goals and afterwards evaluation can be easily applied. But from my short teaching practice I remember that it did not work. Students were not able to use new language items after the presentation and practising  in the spoken or written form. On account of this experience I agree that this method needs a change.

The reason for this failure is that learners do not simply acquire the language to which they are exposed, however carefully that exposure may be orchestrated by the teacher. It is not simply a matter of converting input into output. Learners use the language they experience to make inference, hypotheses and generalizations about the language system as a whole (Willis & Willis, 1996)


Willis (1990) explains that communicative methodology involves real communication, demands that learners use whatever language best achieves the desired outcome of the communicative activity. The presentation and practice stages restrict this freedom to the use of the forms they have been identified and prescribed for them by their teacher.  But if learners use whatever language they want there is no guarantee that they would succeed in the production of the language.


Willis (1990) claims that teachers simply cannot give the learner a description of the language which works. He follows that pedagogic description of the language is inadequate, then in order to learn the language the learner must operate learning strategies which do not depend on a grammatical description of the language.

Willis (1990) points out that teaching should involve using language in the classroom to exchange meanings. Teachers also should use language which offers a focus on language form, rather than a methodology which focuses on language form and only incidentally focuses on language use.

 Recent commentators have suggested alternative paradigm to the paradigm PPP, it is Observe – Hypothesize – Experiment (Willis & Willis, 1996). According to this paradigm teachers should realize that the first stage – observation – firstly should be learnt by them and then they can help learners to learn to observe the language which they are exposed in ways which are maximally useful for them. Observing the language means that teachers and learners are aware of component elements of a text – chunks. This awareness involves a clear understanding of collocation, from fixed to free. Teachers should help learners to be able to observe the language structure of many multi – word items. For spoken English, it frequently means identifying the (pragmatic) meaning of whole utterances. It is now clear, that students can usefully employ several hundreds of institutionalized expressions, which are central to effective spoken communication, both receptive and productive. These highly probable utterances should feature frequently in all language practice materials, where the emphasis should be moved from the possible sentences of traditional grammar, to the probable sentences central to a lexical perspective. The Hypothesize and Experiment element of the paradigm involve the selection of materials and tasks and the creation of an appropriate atmosphere. Teachers should adapt teaching style that values questions, patience and the ability to wake up in learners curiosity, experiment and creativity. It implies activities which involve sorting, matching, identifying and describing. The teacher helps students to be able to find similarity and difference in the language. Mastering writing involves well and badly written versions of the same material. Students are advised to produce similar texts themselves in ways which emphasize the process of writing. This means group writing tasks, peer corrections, and several re-writes of the same text rather than many separated and disconnected writing tasks. The emphasis is not on radically new methods, but on applying a wide range of familiar activities and on input selected according to lexical criteria. The teacher acts as an editor and adviser rather than corrector and evaluator.

2.3. Consciousness – raising activities


Lewis (1997) introduces idea of noticing the language which is connected with firstly observing the language as it was mentioned above in the observe – hypothesize – experiment paradigm. Lewis agrees with Krashen that meaning and messages are primary, he adds to this idea the fact that teaching can help learners to acquire the language by encouraging the transition from input to intake. This transition can be supported by exercises and activities which help learners observe or notice the language more accurately and formulate the hypotheses about the language. 

This view is shared by Willis&Willis (1996) who believe that the successful learner is actively involved in looking for regularities in language data and drawing conclusions from regularities. Conscious – raising activities encourage learners to notice particular features of the language, to draw conclusions from what they notice and to organize their view of language.

Willis& Willis (1996) aim to provide learners with language data either in the form of a single text or a set of examples from familiar sources. It is explained that learners would then perform certain operations on these samples of language. The outcome of these operations would be an increased awareness of and sensitivity to language. 

Willis&Willis (1996) suggest operations to ask students to:

· search a set of data to identify a particular pattern or usage and the language forms associated with it.

·  work with a set of data and sort it according to similarities and differences based on formal or semantic criteria. 

·  make a generalization about language and ask to check this against more language data.

· find similarities and differences between patterning in their own language and patterning in English.

· manipulate language in ways which reveal underlying patterns.

· recall and reconstruct elements of a text. The purpose of the recall is to highlight significant features of the text.

· learn to use reference works – dictionaries, grammars and study guides.

Lewis (1997) explains that a primary purpose of teaching is to help learners make better use of all the language which they meet as it helps the acquisitional purpose. He claims that accurate noticing of lexical chunks, grammatical or phonological patterns all help convert input into intake.

Willis&Willis (1996) propose that the benefits of these procedures go far beyond a single lesson. By encouraging learners to observe and analyze language for themselves teachers reinforce their natural tendency and ability to make sense of language and to systematize it. Teachers are then encouraging learners to learn for themselves.

This way of teaching can help learners to become independent and confident learners. It would show them ways how to improve their knowledge and to be active learners.

3. Implementing the Lexical Approach into teaching


This chapter contains practical strategies for incorporating the Lexical Approach into teaching. There are certain pedagogical changes that should be applied if we want to follow the lexical view. We should be aware that teaching according to the Lexical Approach does not mean only learning lexical items but it contains new pedagogical implications as well as already known methods but changed and re-organized.

This chapter also shows activities that concentrate on learning lexis and can be used in the classroom. 

3.1. Strategies how to incorporate the Lexical Approach into lessons

Lewis (1997:13) explains: ... “implementing the Lexical Approach involves a big change in the teacher’s understanding of language, but only small, consistent changes in the classroom so that the Approach can be introduced without serious upheaval.”

According to Lewis (1997:15) introducing the Lexical Approach into teaching means that teachers should pay more attention to:

· Lexis of different kinds

· Specific language areas 

· Listening (at lower levels) and reading (at higher levels)

· Comparing the language and using effective methods of translating

· Organizing learners′ notebooks to reveal patterns 

· The language learners may meet outside the classroom (songs, films, books, Internet)

· Preparing learners to use text for their benefit

Harmer (1991) shares the idea of importance the lexis in learning the language. Harmer explains how students should learn vocabulary and concentrate on what words mean and how words are used.

 Harmer agrees that words should not be learnt independently and specifies that:

.... “it also involves showing them how words are stretched and twisted (e.g. to table a motion, to chair a meeting).”  (Harmer, 1991:23)

Harmer (1991) clarifies that some words are appropriate to teach at lower levels rather, and some uses of words would be more appropriate for advanced learners. He agrees that vocabulary should be learnt in context because words do not exist on independently but they depend upon each other. Learning vocabulary in context means that reading and listening should play an important part in the acquisition of vocabulary.

Lewis (1997:47) claims that “the learner’s lexicon contains items which are understood in context but are not fully acquired, and others which are known, but actually misunderstood in some way.”

Further he explains that teachers cannot say that they know that students have learned what they have been taught. Teachers should help learners to turn input into intake. The Lexical Approach values both the quantity and quality of input. 

The importance of the teacher’s talk


Lewis (1997:49) states: “The Lexical Approach values both the quantity and quality of input. A collary of it is less concerned than some communicative methods with output.”

According to the Lexical Approach natural input is not sufficient. Lewis (1997:53-54) explains: “Learners formulate hypotheses about language patterns by making (conscious or unconscious) generalizations on the basis of the input. Inevitably they make some over-generalizations, assuming combinations are possible which are not sanctioned by general use.”


Lewis (1997) claims that these over-generalizations should be corrected by the teacher but very carefully in a supportive way in a positive learning environment. According to Lewis the teacher should be a source of sensitive feedback rather than a corrector. Lewis suggests that the teacher should use a number of different phrases with the same meaning when he speak to the students – the teacher should not use only e.g. You can say,... and you can also say,... but Instead of.... I advise you. (Lewis, 1997:54)


It can be said that the teacher would become a part of the input. Teachers could organize these utterances before the lesson; introduce them as the part of the classroom language.

Teachers should understand that learners need to be encouraged to participate fully in lessons, but that there are other means of participation than speaking. Students can participate by listening, noticing, reflecting. 

I think that lower levels could use also drawing pictures as a response or reply to the listening and more advanced learners can write instead of speak as one of the means of active participation.

Lewis and Hill (2002:87):  “Most grammar is not formally learned, but understanding builds over a period. The student begins to see similarities and differences, where initially there was only confusion. This process of understanding is receptive not productive. With this in mind, and particularly with lower level classes, it is important to give students a chance to do some kind of receptive grammar work, helping them to listen or read more carefully but without pressure of having to produce correct sentences immediately afterwards.” 

Lewis (1997) suggests that teachers should talk extensively to learners at lower levels, while requiring little or no verbal response from learners. The quality of the teacher’s talk should support learners to be active even if they cannot express themselves orally. The challenge for the teacher is to keep learners fully involved. The teacher helps learners by the body language, eyes, and words – Yes? What else? And? 

Lewis (1997:207) says: “The Lexical Approach therefore implies greatly increased emphasis on listening and spoken examples for learners at all levels, and for literate learners, increased emphasis on extensive reading. They should listen and read extensively, consuming much larger quantities of material, but in less depth, than has been the norm. “

Chunking in the classroom

The importance should be greatly devoted to right chunking the language in teaching foreign language to be able to realize the patterns and word combinations.

According to Lewis (1997) the central idea to effective communication and efficient acquisition is chunking. Lewis (1997:58) writes: “Unless you chunk a text correctly, is almost impossible to read with understanding, and unless you speak in appropriate chunks, you place a serious barrier to understanding between yourself and your listeners. Chunking is the key to comprehensibility, hence to making yourself understood in speech, and from a language teaching point of view, to successfully turning input into intake.

Lewis (1997:56) suggests changes to classroom procedure to help learners to chunk the text effectively, to turn input into intake and so to help to acquire the language:

· Dialogues or texts in the course books should be heard, it would be better if more than once and special attention should be devoted to chunking the text.

· Ask learners to chunk the text before they hear it and then compare it while listening

· Ask learners to identify chunks in a printed text: fixed collocation, semi-fixed phrases, single words, words that organize the text.

Keeping lexical notebooks

Chunking the text and realizing the lexical items is connected with keeping these lexical items. Students need to be encouraged to keep notebooks with lexical items. Lewis, Hill (2002) suggest that learners should use direct equivalents it their own language or a description of how the phrase is used.

 Lewis (1997:85) claims: “Effective implementation of the Lexical Approach places great emphasis on noticing the basic multi-word chunks of language. Accurate noticing means teachers need a set of organizing principles so that they can encourage learners to record selected language in carefully designed notebooks after studying a text, or doing the exercises and activities.”

He suggests that learners should be advised to note not only single words but patterns and other words and phrases that are connected by meaning. Also similar examples should be added to the learners′ notebooks. Translation to L1 is not a taboo in the Lexical Approach (Lewis, 1997).

Teaching lexical items in groups

Learning words in groups is easier for learners because words have their meaning and can be divided into groups according to their meaning. It is also easier for teachers to explain words of certain kinds of relationships (Lewis, Hill, 2002).

Lewis, Hill (2002:101) suggest these important relationships according to those words can be divided into groups:

· Synonyms – words of the same meaning: enormous – very large
· Antonyms – words of the opposite meaning: hot – cold,  light- dark x heavy

· Complements – words that their meaning depends directly on the meaning of the others: morning-afternoon-evening-night, single-married

· Converse – each of a pair of words implies the other: parent-child, employer-employee

· Hyponyms – a word that represents different categories covered by a superordinate : Superordinate : mammal

Hyponyms: cat, dog, horse, rabbit, goat, cow,… (http://www.usingenglish.com/glossary/hyponym.html)

Vocabulary can be also divided into different topic – the weather, describing people, at home, work, travel, food,...

Translation

Although there are many ways of explaining new words – by verbal explanation, using synonyms, opposites, antonyms, drawing, using the real thing, demonstrating, sometimes the translation is inevitable and save time that can be lost by too long explanations. This is often the case with certain types of technical words – measles, oak (Lewis, Hill, 2002).

Lewis (1997:65) claims: “Translation is a form of consciousness-rising, which is as a central technique in the Lexical Approach.”

Lewis (1997) warns against translating word-for-word. He rather recommends translating chunk-for-chunk but the ability to realize the chunks in the text is necessary. 

Using corpora and concordances in the classroom

Keeping learners′notebooks is directly connected with using dictionaries and materials that can improve their mental lexicon and so improve their knowledge of the language. As it was mentioned in the first chapter that the research of English corpora has changed completely the view of the language and language learning we should explore this area more and find how we can use this corpora as a source for teaching.

According to Lewis (1997) a good English/English dictionary helps learners and teachers develop an awareness of chunks, it also provides many useful examples. Dictionaries are normally used to decode difficult words that students do not understand or do not know their meaning. But Lewis explains that dictionaries could be used to work with easy words.

Lewis (1997:210) says:  “This represents a radical shift; learners have usually used dictionaries to de-code difficult words, here they are using them to build their encoding possibilities using easy words.”

 He means words that learners already know but would like to find out how they collocate with other words or patterns or how these words can be used. This problem can be now easily solved by access to the vast resources provided by corpora and computer concordance software. 

Concordancer is a piece of software easily available from the internet. Concordancers produce concordances. A concordancer and some examples that are satisfactory for using in the class can be downloaded free from the internet. Concordances are filled with large amounts of text and allow us to search words or phrases through these texts and to see how it is possible to use them.

 Concordances also:

· make indexes and word lists
· count word frequencies compare different usages of a word 
· analyze keywords 
· find phrases and idioms 
http://www.concordancesoftware.co.uk/
This is the example of the searched word play. The data is taken from the internet page http://www.natcorp.ox.ac.uk/ :

Results of your search

Your query was 

play

Here is a random selection of 50 solutions from the 21119 found... 

A3L 135 With Slough absent, Ealing should take over the leadership when they travel to Ottery St Mary to play Exmouth. 

A40 352 The notion that British spectators would be bored by a regular diet of `;continental'; football (whatever that means: `;patient';, I suppose) once again appeared fatuous as play flowed from end to end without too much of the cynical tackling that used to ruin the Spanish game. 

A4P 413 CPO John Giblet is the extra man joining Watkins, who is a veteran of the 1973 race on Adventure, on the 7,600-mile leg where the yachts will play chicken with the 40-knot winds and high-rise seas of the Southern Ocean. 

A8Y 103 Millar who liked to play the canny Scot, always said `; I’ve seen it whenever the view was mentioned';. 

ABL 1185 He detected a slackening off in his examination work, once he had gained his Exhibition --; `;a moral weakness, neglect of order in my work and play';; often these `;moods'; sent him back to his digs almost beside himself. 

ABS 2550 9 DON'T PLAY A BAD GUY 

ACW 163 Closer to home were the squat red-brick piggeries, the turkey-huts and chicken-houses, the litter of sheds and lean-tos where he was not allowed to play. 

ADS 347 He made great play of all the tasks in the Casa Guidi he had been left to do --; furniture to repair, decorations to see to --; but to Wilson's experienced eye they would not have occupied an energetic person more than a month at the most. 

The produced concordance consists of lines of sentences or parts of the sentences which contain the searched word. The British National Corpus produces 50 lines of random hints from the corpus.

          It is the internet page of “The British National Corpus (BNC) which is a 100 million word collection of samples of written and spoken language from a wide range of sources, designed to represent a wide cross-section of British English from the later part of the 20th century, both spoken and written. The latest edition was, released in 2007.” http://www.natcorp.ox.ac.uk/corpus/index.xml
This is a free simple search service but other BNC products have to be paid. But I think that a free simple search service is suitable for using in the class. There are also other concordances that can be use free e.g.:

http://www.lextutor.ca/
http://www.edict.com.hk/concordance/
Concordance software allows students to explore massive amounts of authentic language 

It allows learners to:     

· quickly see how words are actually used in their field of study. 

· use an inductive method to construct a grammar rule, after looking at many examples of the word used in context

· meet authenticity in the learning process

· assume control of the learning process. Teachers become facilitators of the process of discovery and coordinators of student-initiated research 

· exhibit intelligence and imagination when given control over their learning on computers  which are essential dumb and un-imaginative 

· the tools allow the students to answer their own questions 

· discover language grammar  collaboratively. Students are acting as research director and collaborator 

· combined with text reconstruction and other exercises 

· concordance and work with text outside the classroom 

· interact with text actively and analytically rather than unreflectively, and passively. 

(Axtell,2000, http://pages.infinit.net/jaguar3/lounge/default.htm, released 10.1.2009)

According to my view using corpora and concordances in the classes could be used for inspiration or a challenge in the classrooms. Some students may be interested and willing to cooperate but some students might find it very difficult to work with the Internet corpus so the teachers should not assess this activity but only provide it as a change or challenge in learning. 

If teachers decide to introduce students to the Internet Corpus they should explain very intensively to the students how to work and how it can help them to improve their English.

3.2. Teaching activities based on the principles of the Lexical Approach


 Lewis (1997:108) explains: The Lexical Approach does not represent a revolution. It provides principles for re-thinking many familiar activities and techniques, and a new way of looking at the content of courses.


 I decided to choose seven activities that according to my opinion represent the lexical focus and can be incorporated in the lessons without changing totally the teacher’s style or method. I will also mention other activities that provide a lexical focus but these seven main activities will be fully described.

These activities were taken form the book Implementing The Lexical Approach written by Michael Lewis (1997:108-142)

· Text searching

· Phrase matching

· Collocation dictation

· Pause reading

· Lexical chants

· Lexical drills

· Crosswords

Text searching

This activity is based on working with a piece of text. Lewis (1997) suggests concentrating on chunks that are appropriate to the learners′ level, the type of text and the language which is the most useful for those particular learners. The main focus is to teach learners to be able to realize different kinds of chunks in the text, to note these chunks in the students’ notebooks and to enrich learners' lexicons by these chunks. This activity provides variations according to types of chunks that students work with.

Procedures:

· Students are asked to underline chunks they find in a text. They can concentrate on chunks that contain a specific word (have) or adjective + noun collocations. Students can use different colours for marking chunks. Students can work alone or in small groups and they compare their choice with other students or groups and then with the teacher. The students should have the feeling of exploring the text together than choosing the right or wrong answer. Learners can compare the text use with the example sentences in English/English dictionary.

· Students are asked to fill incomplete collocations according to the text. Students have only a part of a collocation and they have to search the text, find the whole collocation. The collocation can be divided into groups (adjective-noun collocation, noun-noun collocation, verb-noun collocation).

· Another variation of searching the text can be searching the antecedent nouns for pronouns.

· Students can examine some concordance lines from a printed concordance. Lewis (1997:112) recommends not “to overwhelm learners with too much data”. He suggests using about 8 concordance lines for lower intermediate learners and choosing “the most revealing lines from the target set available directly from a concordance program”.  The teacher chooses one or two words and learners study their use in concordance lines.

· The teacher chooses two confusable words e.g. say/tell. Learners work with concordance lines where the words say or tell are omitted. Learners discuss the differences according to the two words are used.

· My suggestion is that learners define or search in dictionaries or concordances opposites or synonyms for certain words or phrases in the text.

Phrase matching 

This activity also has many variations. Lewis (1997:11) presents a variation of this activity as a text completion. 

· Learners read the text first and then they are given a set of incomplete phrases taken from the text and asked to complete them, either by scanning the text, or by matching from a list of alternatives. Lewis suggests that these phrases should not be translated word-for-word but that it would be appropriate to direct learners to find L1 equivalents for these phrases. 

Here is an example:

Recently we decided to spend a few days away from it all in a cottage in the country. We set off at the crack of dawn to avoid getting stuck in a traffic jam on the motorway. Everything ways going smoothly, and we were making excellent progress until I suddenly realized I had left the keys of the cottage at home. There was nothing for it but to turn round and collect them. The return trip was an absolute nightmare. We crawled along at a snail's pace; it seemed to take over forever and all because I hadn’t checked everything properly in the first place. I was very cross with myself. Then there was an accident - a lorry had skidded right across three lanes. That was the last thing we needed – more delay. Instead of getting away from it all, we were stuck in the middle of it all. 

 

to go 


to check

to make



the crack

the return

the last



away from it 

at a snail's

in the first

1 ……place

4…….thing we needed
7…….progress

2…….all

5…….of dawn


8…….pace

3…….smoothly
6…….trip


9……..properly

· This variation of matching phrases concerns working with collocations. Collocations are arranged randomly on the page and learners join the words with their collocates. Lewis (1997: 115) calls this activity Spaghetti matching.
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Picture 1:   Lewis (1997: 115)

· My suggestion is that parts of the phrases can be written on cards or slips of paper, cut and learners' task is to put them together. 

· Lewis suggests word dominoes. Words are written on cards and learners are to find the right collocation and put the cards into the domino chain. This activity can be based on the text used for revising vocabulary.

Collocation dictation


· Lewis (1997:116) suggests preparing a sheet with between 12 and 20 verbs generously spaced in two columns:

to make a...

to start a ...

to join ...

to lose ...

to take ...

to arrange a ...

Distribute a copy of the sheet to learners, then the teacher reads a sequence of nouns with pauses for learners to write down the noun beside the verb with which they think it forms a strong partnership. Compare answers and learners transfer useful phrases to their notebooks.

· Dictate to the students pairs of words (e.g. hold/embrace, high/tall) and ask them to classify the pairs as Same, Opposite or Different. Once you have finished dictating the pairs of words, the students should compare their choices with their partner and explain their reasons, especially the pairs classified as different (why are they different?) or same (are they always synonyms? Are there slight differences in meaning and connotation? Are there differences in collocation?). Students could use dictionaries to check ideas.  
http://www.teachingenglish.org.uk/try/activities/same-opposite-or-different-dictation
· Another variety how we can use collocation dictation in class is – running dictation.
The teacher chooses a short text at the right level for learners and photocopies several examples of the text depending on the size of your class. The examples are put on the walls of the room and the task for learners is to reproduce a written form of the text on the walls. One learner sits and writes he/she is the scriber while the other runs, reads the text, memorises it and dictates it to his/her partner.

The pair or group that finishes first is the winner! 

Pause reading

This activity involves reading aloud by the teacher. When the teacher reads he/she pauses the text. This can involve either pausing to highlight some patterns or words or the reading can be paused and learners may respond to the pause. Learners can suggest what should follow or try to suggest or guess.


It was a difficult situation and something needed … to be done.


Nobody can predict … what will happen …

This pausing is concentrated on certain grammatical features.

But Lewis (1997) suggests that pauses should be chosen carefully to highlight certain grammatical features or lexical items:


…were designed before our modern concern with environmental … issues.

This pausing focuses on lexical item: environmental issues

Lewis (1997:127) explains: “Pause reading acquires its lexical focus only if the teacher is lexically aware, and so able to chunk text lexically while actually doing the activity in class. Balance means using this activity with some grammatically and some lexically placed pauses. It is precisely this linguistic sensitivity which is the hallmark of component, principled teaching.”

In my opinion pause reading should be carefully prepared by the teacher in advance, before the lesson. Pause reading could involve studying other texts that are in coursebooks but the highlighted items should be the same as in the coursebooks. It could help learners to realize how the words or patterns are used and to recycle the vocabulary.

I think that a very good example of text that could be used for pause reading is reading aloud chants and rhymes. From my own experience some poems are very difficult to understand and to concentrate on them but chants and rhymes can be a good source of vocabulary and  an example how to pause the text for better understanding, how to highlight some lexical items, and also for other creative activities.

Lexical chants


Lewis (1997) explains that rhythmical speech can be very enjoyable but also memorable. The reason is that we remember a tune of the phonological patterning. 

“It is easier to remember a tune than a sequence of notes.” Lewis (1997:129)
When the teacher selects a chant which rouses students, students stand or sit, clap along or snap their fingers and repeat the rap the teacher have devised. This can be a quotation for higher levels or a sentence construction covered by lower levels. Make it short, snappy and fun. (http://www.teachingenglish.org.uk/language-assistant/teaching-tips/strategies-keeping-attentio, 01/02/2009)

Mice!







 I am a robot man! 
Mice, mice - they're everywhere!



I am a robot, I am a robot,
They're on the table and under my chair.


I am a robot man.
Mice, mice - at half past two




I am a robot, I am a robot,
I saw one sitting in my shoe.




I am a robot man.
Mice, mice - running along





My garden wall, singing a song.



I can sit and I can stand,
Mice, mice - just last week




I am a robot man.
I found them playing hide and seek.



I can shake you by the hand,
Mice, mice - on Tuesday morning,



I am a robot man.
I saw one in my cupboard, yawning.
Mice, mice - beside my bed,
I felt one jump over my head!
Mice, mice - oh, why don't you
Go and live in North Peru?
http://www.oup.com/elt/catalogue/guidance_articles/14867483?cc=gb (01/02/2009)

Learners may try to rewrite chants or just to replace some words.

I can write and I can read,

I am brave and clever kid,

I can listen and I can sing,

I am brave and clever kid.

These chants are suitable for young learners to practise patterns with prepositions and the patterns I am.... Children learn by fun and there are many possibilities how to amuse them. Children can put on a special metallic robot-voice as they sing, clap hands, make up their own songs and rhymes. Then can try fitting new words to traditional tunes, like Old MacDonald had a farm, for instance. 

But chants can be used also for older learners. There are many examples of chants to be used in class on these internet pages: 

http://www.nurseryrhymes4u.com/
http://www.indianchild.com/nursery%20rhymes.htm
http://www.love-poems.me.uk/a_childrens_nursery_rhymes_index.htm
http://www.rhymes.org.uk/
http://cz.youtube.com/watch?v=g3xtMZvG2WI
http://www.mamalisa.com/?t=eh
http://www.zelo.com/family/nursery/index.asp
http://www.nursery-songs.com/songs_and_engravings.htm
http://www.indiaparenting.com/rhymes/index.shtml
http://www.oup.com/elt/catalogue/guidance_articles/14867483?cc=gb
Lexical Drills

As Lewis (1997) points out that drills have been condemned as mechanic and uncommunicative but this does not have to be true in all cases. Drilling should be done in light hearted way without any pressure on learners to get the right answer in the right time. It should be quick and short. This activity should be used at the end of a lesson or at the end of an activity. It is also useful for changing the pace of a lesson.

· The teacher asks learners to give an expression which contains the verb have: learners should provide expression: have a drink, have breakfast/lunch/shower, have a train to catch

· Learners work with English/English dictionary or use concordance programme. They look at verb have and find 5 words which are used for certain topic (food, sport), or to complete Shall we have....? Learners should record these expressions to their notebooks.
· Pass the Note  - each learner writes a Fixed Expression in English on a slip of paper. The Expressions should be from recently studied texts. Learners write the equivalent expressions in L1 on the other side of the slip. Learners exchange the expressions, translate them and compare or check with the other side of the slip. Then learners can work with these expression, they can find opposites, alternatives for a part of the expression, synonyms and finally record to their notebooks.
Crosswords

For working with crosswords in the classroom we need to use lexical items that learners have to find and write in the crossword but also lexical items that are found by completing the whole crossword. There are many numbers of examples on the Internet that can be downloaded and used in the class. I think it is an excellent exercise to practise vocabulary and explore language in a relaxed, game-playing atmosphere.

About Crosswords:

- the most striking educational aspect of crossword puzzles is how you must think using several parts of the brain at once: definitions, spelling, synonyms

- crosswords make a terrific educational tool, and teachers and homeschoolers will probably continue to use them for many years to come.

- puzzle creation software and websites are abundant, and easy to use, so teachers can create curriculum-specific crosswords with little trouble. 

- crossword solving involves several useful skills including vocabulary, reasoning, spelling, and word attack skills, acquiring new vocabulary or terminology.  It can also involve making differentiations between similar words or phrases. 

- crosswords are associated with recreation, and can be less intimidating for students as review tools.

By Kerry Jones, Home Educator & Writer on Educational Games, http://vocabulary.co.il/blog/learning_vocabulary/teaching-with-crossword-puzzles/
On this internet page we can find many examples of crosswords divided according to the level and vocabulary topic. 

The Pratical Part

Introduction

In the practical part I will explore how the lexical approach is used in the coursebooks. 

I will explore three coursebooks that are widely used in primary schools, secondary or language schools – Project, Headway, and Inside Out. These coursebooks are of intermediate and upper- intermediate level but are designed for different age groups. Project is widely used in primary schools for young learners and Headway and Inside Out are used for teenagers and young adult learners. 

I chose criteria based on the characteristics of the lexical approach to evaluate these coursebooks. I expect that coursebooks will provide some differences in acquiring language as different age groups need different learning methods and techniques. I expect that coursbook that is designed for primary learners (Project) will involve supporting acquiring skills – such as introduction in dictionary searching, keeping lexical or vocabulary notebooks. I also expect that the text in this coursebook will be shorter that in the coursbooks designed for teenagers or adult learners (Headway, Inside Out). Also coursebooks designed for teenagers or adults contain the assumption that learners in that age already went through certain stages of learning in different subjects and that they have already developed certain learning skills.(e.g. using dictionaries and own way how to learn lexical items,  and are more self –contained learners that young learners 

Each coursebook will be evaluated according to the chosen criteria and compared with other evaluated coursebooks. The last point of the chosen criteria – the activities that are used according to the lexical principle – will be used for analysing the student’s book as well as the workbook. I decided to analyse the workbook according to the used activities because the workbooks provide usually consolidation exercises, extra activities based on the Student's book. I will also provide some suggestions how the lexical approach could be implemented into teaching according to these coursebooks. I think that the implementation of the lexical approach of the intermediate level is important and help learners to increase the size of their lexicon.

4. The coursebook analysis 

The criteria for coursebook evaluation:

I. In this coursebook learning new language items is done through:

· Independent words (pen, table, coursebook, animal, mother, sing, yesterday, nice, pay, apply, ask,....)

· Chunks or word combinations (It ′s lovely., polite suggestion, I don't mind, in the morning, I strongly advise you, alcoholic drink, ....)

· Generalization of the lexical patterns (lexical patterns are introduced in the text to be observed and noticed and compared by learners)

· Reconstructions of a text ( applying different words or expressions to the text, creating opposites of the words from the text, looking for synonyms of the words from the text, gap- filling, combining paragraphs of the text, rewriting or retelling texts..)

· Topic combinations (vocabulary is introduced in group of words according to their relationship – e.g. my family, travelling, food, house, nature ...)

II. In this coursebook students are encouraged by the instructions to:

· Use equivalents of the target language in their mother tongue, translation

· Search data

                  -    Internet corpus

· monolingual dictionaries 

· bilingual dictionaries

· Keep  lexical notebooks 

III. This coursebook provides:

· Authentic materials for reading and listening that provide context for presenting, practising and recycling vocabulary

· Learning activities based on the lexical principle (the student' book and the workbook analysis)

· Text searching

· Phrase matching

· Collocation dictation

· Pause reading

· Lexical chants

· Lexical drills

· Crosswords

4.1. The analysis of PROJECT 

The author of this coursebook writes:

“Project is a five –level English course which starts from beginner level and is based on the principle of creating interest in young minds through motivating topics which bring English to life.”

Hutchinson (2000)

I will explore this coursebook and analyze it by the mentioned criteria. In each section I will put items that appear in the coursebook with the number of the page or exercise. I will sum up each section and provide suggestions for implementation the lexical principles.

I. In this coursebook learning new language items is through:

· Independent words (pen, table, coursebook, animal, mother, sing, yesterday, nice, pay, apply, ask,....)

In Project students acquire language through learning independent words by working with the texts. Students are directed by the instructions from the coursebook to find the meaning of the words from the text, to complete sentences with words from the table or from the text. The words are usually given and students find or complete information about these words from the written text or from listening. In one exercise students are asked to find the opposites of the words. 

I think that students could work with the words more. Students could suggest words with similar meaning or look for the opposites in more examples. I would also suggest exploring the text more – e.g. students can underline the words from the text that they do not understand, discuss these words in pairs or with the class / teacher. On the other hand some learners (weaker students) would find these methods difficult. The teacher could divide the class into the groups according to the students' abilities and help the students when it is needed.

· Chunks or word combinations (It ′s lovely., polite suggestion, I don't mind, in the morning, I strongly advise you, alcoholic drink, ....)

Based on these findings, students acquire words combinations or multi – word chunks in a similar way as independent words. Students are directed to search the text, use the expressions from the text, complete the dialogues or sentences, and tables with given expressions. Students also match the parts of the expressions and use given expressions in dialogues or discussions. Each unit contains everyday expressions that are introduced in situations of the teenagers' life and then highlighted and practised in exercises as it was mentioned above. In few examples students are directed by the instructions to find word-combinations (see p.79 exercise 6) or explore the chunks more (see p.77, 6b)

I think that some students might not feel very comfortable in discussions where there should be practiced some multi – word chunks or word combinations. Everyday expressions are introduced and then used in the dialogues and I would suggest that some students could respond to the tasks by writing. 

· Generalization of the lexical patterns (similar lexical patters are introduced in the text to be noticed, observed, compared by learners.

Making generalizations of lexical patterns is supported by exploring texts – reading and listening. Students are directed by exercises to notice and observe these patterns and use them in dialogues or complete sentences with them. Students also achieve generalization of the lexical patterns by comparing different uses of language, by comparing different sentences.

I think that students can explore the text more by exposure to more reading and more different texts. On the other hand the teacher should realize the students' skills and abilities – some students would enjoy reading more and some would find it difficult and not very interesting.

The workbook provides grammar summary where the use of patterns (that could be generalized from the use of language) is fully explained in the Czech language. I think that this explanation is not necessary and that the coursebook support generalizations of the lexical pattern efficiently and that this Czech explanation can stop learners to “think” in another language.

· Working with a text ( applying different words or expressions to the text, creating opposites of the words from the text, looking for synonyms of the words from the text, seeking the information in the text, gap – filling, combining paragraphs of the text, rewriting or retelling texts, ...)

Project provides working with the text mainly by reading and then usually students are directed to find information from the text complete the exercises – dialogues, charts, sentences. In some exercises students are asked to identify the meaning of words (p.83), find the missing words (p.81), find the opposites or negatives (p.52, 59) of the sentences in the text or replace the highlighted words (p.13). Students are also advised to re-tell the story from a different point of view (p. 73). In one example students are advised how to join sentences of the text and write the text (p.21).

· Topic combinations (vocabulary is introduced in group of words according to their relationship – e.g. my family, traveling, food, house, nature ...)

In this section I divided vocabulary into topic combinations according to the appearance in the coursebook. I named these topic combinations and wrote to each topic numbers of pages / exercises.  I chose pages where vocabulary is introduced as the topic, which means that there occur words and expressions that express meaning in certain relationship.

Project divides language into the topic combinations. These topics are introduced in different units so that students can recycle vocabulary from previous units. I think that these topics are appropriate for this age group and that are interesting and motivating for learners. The topics are introduced in the contents of the coursebook and each unit has its topic but I tried to put these topics in bigger groups because some topics are very similar. Vocabulary is introduced through reading the texts and listening to the stories or dialogues. Exercises involve using vocabulary from the text. Students practice vocabulary by speaking or writing tasks that correspond to their age and the topic.

II. In this coursebook students are encouraged by the instructions to:

· Use equivalents of the target language in their mother tongue or translations

I think that students could use more equivalents of the target language and also use translations. It is important for teachers to realize which lexical items should not be translated but only find their equivalents in the mother tongue as it is in this exercise. Project Workbook provides the wordlist with the Czech translations. The wordlist contents words from each unit, transcribed pronunciation and the Czech meaning of the word.

p.9 exercise 4a Students are asked to say these expressions in their language.

She′s new here.

He's in love.

Come in.

It's a pity….

Pardon?

Sorry.

Pay attention.

For translationing lexical items students need to use monolingual dictionaries or the teacher can draw pictures, point to the object, use body language and students can guess the meaning. 

The workbook provides grammar summary with the Czech explanations and also a wordlist with words from each unit with the Czech translation. There are alphabetically written words from each unit and translated in to the Czech language. According to my experience, the wordlist with the Czech translation can help to save time but on the other hand there is the danger that learners would get used to translating word for word. But the wordlist translate words for words, there is also translation chunk-for-chunk, or expression for expression: p.86 How's it going? Jak se daří?, p.88 The short answer is… Stručně řečeno….

· Search data

                  -    Internet corpus

· monolingual dictionaries 

· bilingual dictionaries

The coursebook could provide more opportunities for working with dictionaries. It is up to the teachers to help learners to use dictionaries or search the Internet corpus. Working with dictionaries involves a lot of time, so teachers should plan the lessons and devote some part of the lesson to work with dictionaries. Students at this level should be introduced to work with bilingual dictionaries where they can find examples of using words. How to use words or chunks students would find in the Internet corpus. Unknown words or chunks can be divided between learners and they can search the meaning and the use of words for homework and present them in the class, put words or expressions and their uses and meaning on the walls.

Students should also search in the text for examples.

·  Keeping  lexical notebooks 

The coursebook advises learners to keep vocabulary notebooks with any new words (p.20). Students are also explained how to record vocabulary – learners can note translation, plurals, past form, use of a word with an example (p.27).

I think that the method of recording the vocabulary should be introduced in the beginning of the coursebook, so that students could start recording the lexical items from the beginning of the course. The project also provides the wordlist in the workbook. 
III. This coursebook provides:

· Authentic materials for reading and listening that provide context for presenting, practising and recycling vocabulary

In this section I will choose three key words in the first unit and will search through the coursebook for these key words to find out how often the key words appear. For a successful acquisition learners need to come across a lexical item seven times.

Key words: family, live, answer the phone

According to my findings of these three words, Project Coursebook provides satisfactory opportunity for word acquisition. We can see that the word family appeared nineteen times through the coursebook, the word live appeared twenty-four times, and the word nice appeared eight times.

· Learning activities based on the lexical principle

The Student’s book

Text searching

Project Student’s Book advices students to work with the text. Students are slowly directed to search the text for different types of lexical items. Students are instructed to read the text and then search it for certain forms, words or expressions. 

Students search the text for forms:

- regular verb, an irregular verb and the verb to be
-  forms of will
- examples of the past continuous tense, complete the sentences and check their answers in the text.

-the present perfect tense

Students are also directed to find:

- words in the text to complete the table
- words to complete the given sentences according to the text
- the given words: rubbish, bread, the wind, bricks,…, find the opposites, comparatives of the given words, identify the meaning
-  the words to make phrasal verbs

The Student´s book offers a sufficient support for searching the text for young learners. The Student´s book starts slowly with the text searching because I believe this skill needs to be acquired through the learning process and students should learn how to work with the text It is very important for students to be able search through the text and realize important lexical items – words, collocations, phrases, expressions. 

Phrase matching

I found eight examples of the activities that were based on matching different parts.

· match the subjects to the correct verbs

· match the two parts of the given expressions

· match the sentences to make dialogues

· match the words from the text.

· connect the two halves of the expressions

· match the words to make phrasal verbs
I think that this activity is very useful and can be used for recycling and revising lexical items as well as in testing. In my opinion this activity could be used more often.

Collocation dictation

The Student´s book does not provide any activities for collocation dictation. The teacher should realize how to use this activity and this activity can be also used for recycling or revising, testing collocations, phrases, expressions.

Pause reading

The student’s book does not provide activities that are concentrated on pause reading but each unit provides texts that have its recordings as well (see Appendix A). So the teachers can advise learners how to improve the flow of the speech, to emphasize important facts, or to dramatize the text according to the recording. 

Lexical chants

The Student´s book provides five songs (p. 5, p. 23, p. 43, p. 63, p. 83 ) and students are directed to work with the text as well

· complete the missing words in the song
· to guess the meaning of the words

· answer the questions

· complete the text of the song with the given words

· number the lines of the song in the correct order

Chants or songs that are related to the students´age or interest can be very challenging to work with, according to my opinion.

Lexical drills

I did not find any activities that use drills. But teachers can use lexical items from the coursebook and from time to time, especially in the beginning of the lesson, drill the lexical items from the previous lesson or a whole unit. e.g. translating lexical items, or say words related to certain topic, say words starting with “S“, say expressions used for meeting people,….

Crosswords

I did not find any activities with crosswords or puzzles in the student´s book.
The workbook

Text searching

The workbook does not provide the text that could be search by the students. I found two examples where students search a text for information. But students are not directed to search for certain words or expressions.

 p. 40 exercise 3 Students read the text and complete the boxes with the information from the text

p. 49 - 50 exercise 2 Students read the text and search it for the information to answer the questions.

Phrase matching

The workbook provides eight examples of activities that are based on phrase matching. Students are directed by the workbook to:

- match the words
- match the verbs to the correct expressions

- match the words with the pictures.

- match the adjectives and their opposites
- match the verbs to the nouns.
- match the parts of the sentences to make dialogues.

- match the expressions to the pictures.

- match the verbs to the expressions.

- match words from the box to the verbs
Collocation dictation

I did not find any activities that use dictation.

Pause reading

I did not find any activities that use pause reading. Students are directed by the workbook to realize pronunciation in different words (e.g. p. 33 exercise 5  Students underline the word with a different vowel sound: gun – come – bus – put)
Lexical chants

The workbook does not contain any chants, poems or songs.

Lexical drills

I did not find any activities that use drilling.
Crosswords

The workbook provides seven crosswords or puzzles that can be use for recycling or revising lexical items or certain phrases. Students are directed to complete the crossword or a puzzle in different ways:

· complete the crossword, use dictionary
· complete the puzzle using the given clues
· complete the crossword by filling the past participles of the verbs
· complete the puzzle by inserting the missing vowels
· use the pictures as the clues to complete the crossword
· complete the crossword with the missing words from he given sentences
· work with a wordsquare where they should find certain words
Summary

Project introduces lexical items slowly from the beginning of the course and students have many opportunities for recycling and revising by reading, listening and practicing . On the other hand I would advise exploring words that collocates or collocations more. Students are offered a satisfactory amount of the texts and these texts are introduces according to the topics of each unit. The Student’s book as well as the Workbook is divided into the topic combinations but the vocabulary from different topics appears also in other units as well. 

The texts are also used to observe, realize and practise the lexical patterns. Project also provides working with the text and its vocabulary by exploring or searching certain language items through these texts. It also introduces to the students the way how the text is organized and how to concentrate on the main message of the text (re-telling, re-writing).

The coursebook directs students to use dictionaries (p.5, p. 20, p. 59, p. 65) and keep lexical items or vocabulary books (p. 20, p. 27).  I think that young learners should be guided to use dictionaries and to make their own lexical notebooks or vocabulary books. These learning methods should be supported by the teacher’s help and the teacher should explain the students how important dictionaries and notebooks are for learning a foreign language.

Project contains activities that are very often based on the gap-filling but also activities and exercises using searching the text and phrase matching are highly used. I appreciate the use of the songs in the Student´s book and the way how the students are advised to work with the texts of these songs.

4.2. The analysis of New Headway  English Course 

“New Headway English Course introduces new features to challenge adult and young adult intermediate students and ensure that learning English is interesting and motivating. The course combines the best of traditional methods with more recent approaches, to help students use English both accurately and fluently.” 

Liz & John Soars (1996)

I. In this coursebook learning new language items is through:

· Independent words (e.g. pen, table, coursebook, animal, mother, sing, yesterday, nice, pay, apply, ask,....)

Students are directed to explore the use of the words by this coursebook. But usually students are given the certain words and then they are advised to:

· study vocabulary and pronunciation of given words

· discuss the given words

· find out the meaning of the given words

· divide the given words into groups

· match the words with the definitions
· use the given words in the dialogues

These tasks are based on the previous text. Students usually first read the text and then work with its vocabulary but in some cases students discuss the given vocabulary before reading. Very rarely students were instructed to search for the words or expressions from the text that have similar meaning as given words (p. 122).

In most example students were given words and then they work with these words that were connected to the previous reading. 

· Chunks or word combinations (e.g. It ′s lovely. polite suggestion, I don't mind, in the morning, I strongly advise you, alcoholic drink, ....)

This coursebook supports learners to use the chunks or word combinations. It introduces different chunks in the text but also provides phrases or expressions to be used in dialogues, roleplays, and exercises. Students are directed to

- combine words that go together
- describe a person and use patterns from the text
- match the expressions of requests and offers and then practice these by performing a   roleplay

- re-write the sentences with given words to make expressions
- study expressions from everyday life and act out these expressions in situations

- make similar dialogues with the given multi word expressions

- match lexical patterns

- find words in the text that mean the same as given expressions or word combinations
Students use the given expressions or chunks from the text in written exercises but also in dialogues and roleplays. The situations as a source for role-playing are chosen according to the students´age –e.g.  in the restaurant, on holiday, cooking meal for friends, telephone conversation, in a hotel. I would appreciate observing and exploring these chunks or word-combinations in other texts, but I understand that the book has a limited number of pages and at this age students can read and explore on their own or the teachers can guide the students to do so.

· Generalization of the lexical patterns (similar lexical patters are introduced in the text to be noticed, observed and compared by learners)
New Headway English Course provides generalization of the lexical items mainly by reading and listening to the texts. In each text there are used certain lexical items. Reading these texts and listening to the recording is followed by exercises based on the text. Students complete or match the sentences from the text, retell the text. By this way, students can observe the language through different texts, hypothesize the language by answering the questions or comparing sentences and experiment the language by filling the sentences or re-telling the texts. The use of language is explained by many examples in the exercises or in the text.  The exercises are based on using certain lexical patterns to be notice by the learners. 

On the other hand, there are also fully explained the rules of using lexical patterns in a grammar section. e.g.:  p.20 Language review
The present simple is used:

 To express an action which happens again and again, that is, a habit. It is often found with these time expressions:

Always, every day, sometimes, never, usually

I sometimes walk to work. He usually wears a suit.


To express a fact which is always true or true for a long time.

I come from Argentina.

He works in a bank.

· Working with a text ( applying different words or expressions to the text, creating opposites of the words from the text, looking for synonyms of the words from the text, seeking the information in the text, gap – filling, combining paragraphs of the text, rewriting or retelling texts, ...)

The coursebook provides many opportunities for students to work with the text. Students are usually directed first read the text and to work with it. Learners work with the meaning of the text or with its language.  Students also look for words, expressions in the text and are guided to:

· read the text and analyze the meaning of the text according to the instructions

· correct the text  and then are asked to write a similar text

· underline certain features in the text

·  fit the given sentences into the text

· guess the underlined words from the context

· choose the best lexical items to complete the letter

· find examples of different use of the given word in the text ( like as a verb and like used as a preposition
· find examples of the pattern (adjective + infinitive)

· find examples of verbs that are followed by an infinitive with to

Students are also directed to study how the text is composed or divided and how the paragraphs are combined. Students are asked to:

· study the letter of application: used expressions, the format of the letter, paragraphs
· note the ways in which the given sentences are combined

· re-write given sentences to form a natural sounding paragraph
· study headlines of the article and then answer the questions –students try to guess what is the article about. After reading, students complete the sentences with the best ending
· match paragraphs

· identify paragraphs of the text

· search the lines or verses with specific information
· Topic combinations (vocabulary is introduced in group of words according to their relationship – e.g. my family, traveling, food, house, nature ...)

The coursebook is divided into the units and each unit is concentrated on one topic. These topics are:

My life

The modern world

Art, Music, Literature

Behaviour

Travelling

At work

Food and meals

Numbers

My family

Relationships

Likes and dislikes 

Nationalities

II. In this coursebook students are encouraged by the instructions to:

· Use equivalents of the target language in their mother tongue, translation

I did not find any instructions for translating or using equivalents of the mother tongue

· Search data

                  -    Internet corpus

· monolingual dictionaries 

· bilingual dictionaries

Students were asked to use dictionaries to check the meaning of given words or look up words that they do not understand in the text. These instructions did not specify the type of the dictionary. In one exercise the coursebook provides entries of words from the monolingual dictionary. 

· Keeping lexical notebooks 

I could not find any instructions for students to record lexical items into the notebooks.

III. This coursebook provides:

· Authentic materials for reading and listening that provide context for presenting, practising and recycling vocabulary

The coursebook contains a high number of authentic texts and also provides recordings to these texts.

The chosen key words (job, rude, grow) were searched through the coursebook to find out how the coursebook provides recycling and revising new language items. The word job was used in several texts and exercises (thirteen times). The word rude did not appear in the rest of the book and the words grow appeared three times in the coursebook.

The coursebook provides vocabulary but do not concentrate on recycling these items in the rest of the coursebook. I think it would be very helpful for students to have the opportunities for recycling vocabulary from the previous units. Teachers could design activities for recycling. I suggest activities based on drilling, dictation, matching or gap-filling.

· Learning activities based on the lexical principle

The Student´s book

Text searching

The coursbook provides many opportunities for searching the text. The coursebook contains many authentic texts that are provided with the recordings as well. Students usually are instructed to:

· search the text for the meaning of the given words

· study the words from the article

· put the given sentences taken out from the article into the right place in the text.

· read the text and study the underlined words in the text

· read the text and underline the relative pronouns

· read the text and explain the meaning of the given words

· read the text and underline the expressions in the text

· find the words in the article that mean the same as given words
· read the text and identify the lines of the text

Phrase matching

The student´s book provides activities that are based on matching words, expressions, parts of the sentences. Students are directed to:

· match the social expressions
· combine the words to make expressions
· match the expressions from the telephone conversation
· match the given parts of the sentences
· match the words and expressions from the columns
· match the questions and answers
· match the expressions
Collocation dictation

The Student´s book provides one activity that guides students how to improve in writing dictation. 

 The teacher also can prepare vocabulary, expressions, and lexical items to be practiced by dictation. Dictations can help learners to realize their knowledge of new language items, if learners have required language items and if they are able to use them.

Pause reading

In the Student´s book there were two examples of the activities that can support pause reading (p. 28 - practice a short text reading aloud, p. 123 - recite the poem round the class). 

On the other hand the student' book contains texts that are provided with recordings (see appendix B) Students can practise saying after the recording. The teacher stops the record player after few sentences ad students practise reading this part according to the recording.
Lexical chants

The student´s book contains two poems and directs learners to work with the words of the poem – use of phonetic transcription, discussions about the meaning of the poem, concentration on verses. 

Lexical drills

The student´s book does not contain activities based on drilling but this instruction can be used as an example of using drills in the classroom:

· chose one verse of the poem and learn it by heart
Crosswords

The student´s book provides one activity that leads students to decipher the phonetic script to complete the puzzle.

The workbook

Text searching

The Workbook provides mainly activities that are based on filling the gaps in the text. I found two exercises that (See Appendix B, pages in the workbook: p. 11, p. 52) provides searching the text foe certain information or choosing the best word to fit in the text.

Phrase matching

The workbook contains exercises or activities where students match:

· the words or expressions with the verb make or do
· the parts of the sentences
· the parts of the sentences
· the sentences.

Collocation dictation

I did not find any activities based on dictation.

Pause reading

The workbook does not directly instruct students to read the text and make pauses, but provides exercises that concentrate on reading the text according to the recording:

· Students read the conversation and practise the pronunciation and stress.

· Students pronounce and transcribe the words.

· Students read and listen to the poem and answer the questions about the poem.

· Students read aloud the transcribed text.

The workbook also provides recordings that are used to complete the exercises that can be checked by the key in the workbook. In this way, teachers have opportunities for improving the students ' pronunciation, intonation, the flow of the speech according to the recording.

Lexical chants

The Workbook contains four poems.

The first poem is: I wonder, and students read the poem and transcribe the words in phonetic scrip and practise reading it aloud.
The second poem is A man is made, students read the poem aloud, use dictionary and learn it by heart.

The third poem is The house is not the same since you left, students answer the questions about what happened in the poem.

The fourth poem is When did the world begin, students read the poem to themselves, answer the questions to the meaning of the poem.

In the exercises the source of the written test is a poem. Students read a different type of the text and are force to follow the pronunciation and the speed of the speech by the rhyme, learn how to rhyme. The poems also can help students to use their imagination and to think in a foreign language.

Lexical drills

I did not find any activities based on drilling.

Crosswords

The workbook contains one crossword on the page 38.

Summary 

New Headway English Course guides learners to develop learning skills that are important in learning foreign languages. The coursebook provides high amount of authentic texts and students are directed to explore these texts – to observe the language used in the text. Students concentrate on certain patterns in the text and then practise using these patterns in the exercises. The coursebook offers vocabulary in the boxes and learners are directed to use these items in dialogues, writing, or discussions. Each unit contains the part that concentrate on the social expressions that are used in speaking or writing - giving opinion, requests, offers, writing a letter, fax. These expressions are practiced by acting out the situations and using these expressions. The coursebook also guides learners to explore paragraphs, study the headlines, and concentrate on the meaning of the text. The texts in the coursebook are divided into the topics that correspond with each unit. The coursebook does not concentrate on instructing students to use equivalents of their language or translations. Also learners are not advised to note the language items into their vocabulary or lexical notebooks. 

The coursebook provides activities that are based on the lexical approach – text searching, matching words, expressions, sentences, using and exploring poems.

4.3 The analysis of INSIDE OUT

“A classroom-tested English course for adults and young adults. Inside Out has been designed to develop real-life communicative skills and powers of self-expression.”

Sue Kay & Vaughan Jones ( 2001)

I. In this coursebook learning new language items is through:

· Independent words (pen, table, coursebook, animal, mother, sing, yesterday, nice, pay, apply, ask,…)

 This coursebook provides exercises that are based on reading the text and students are directed to use the given words from the text mainly to:

· use the given words in discussion

· complete the information from the table and use the given words

· describe a person according to the character and use the given words

· use the given  words to complete the questions

· use the given words to describe pictures
· complete the article by the words

· use the words to express the idea

· Chunks or word combinations (It ′s lovely., polite suggestion, I don't mind, in the morning, I strongly advise you, alcoholic drink, ....)

This coursebook introduces a high number of expressions, phrasal verbs, word combinations, collocations. Generally students are instructed to:

· complete the sentences with the given expressions

· use given expressions to re-write the text
· complete the sentences from the text by given phrasal verbs

· read the conversation and then complete it with the given expressions

·  make the verb + noun collocations with the given words
· complete the right word into the text student make expressions or collocations

· match the words to make expressions 

· replace underlined expressions in the text with the given expressions.

Students work with long and shorter texts or dialogues. The words come from the text or students use the given words that in some way relate to the text or the topic of the unit.

· Generalization of the lexical patterns (lexical patterns are introduced in the text to be observed , noticed and compared by learners.)

The coursebook provides a great amount of the texts and student are advised  to observe, hypothesize and experiment with the language. Students are directed to:

· listen and complete the text according to the recording, the recording contains certain verb patterns that students use to complete the exercises

· use the cards (e.g. with So was I., Nor do .,,) to play Bingo

· students study language reference, explain the use of these items, study examples and then complete sentences

· study and choose the rules for given examples from the text

· match the questions and answers and check their answers by listening.

· match the sentences that contain certain verb phrases

· compare the sentences, find the differences

· study the text to see the different use of remember and stop
· study the language reference box with the examples and explanations how to use verbs + to-infinitive& -ing form
· read the text about the habits and change it into the future

· work with the previous text and find the verbs

· divide the given words into two groups

· match appropriate prefixes and suffixes with adjectives

· observe how to turn the adjectives into the nouns and try to apply the rule in the exercises
· underline the relative clauses

· discuss the use of relative clauses

· change the emphasis of the sentences according

The coursebook directs students to see the different use of language patterns, realize the use of the language in the text. The coursebook shows examples where students can observe the use of certain language items and students are asked to discuss the use of language and also to find out the rules from the different examples. Students compare the different examples and realize the differences in the language.

· Reconstructions of a text ( applying different words or expressions to the text, creating opposites of the words from the text, looking for synonyms of the words from the text, gap- filling, combining paragraphs of the text, rewriting or retelling texts..)

The coursebook leads students to read the text and to use the information from the text to fill in the sentences. In these exercise students have to concentrate on the meaning of the text but also on the used language items in the context.

Students are also directed to:

· read the text and put the pictures into the order according to the text

· read the text, rewrite the sentences from taken from the text and then retell the text from a different point of view
· put the sentences into the correct order and then check their answers by listening

· make conversation using the language from the text
· replace the underlined expressions by given words or expressions
· rewrite the letter using given information 

· read the text and concentrate on the linking

· choose from the given words to describe the people from the text

· match the beginnings of the sentences and listen to check

· choose the answer according to the personal experience
· summarise the article by given sentences

· choose the linkers from the text and classify them according to their meaning into three groups
· add linkers to improve short newspapers articles

· put the sentences into the correct order so that it expresses a summary of the text.

· use the given words or expressions in the text and choose the best definition for these words
· re-arrange the given information to write a letter

· work in groups with the divided text  into the three parts and the groups re-tell their parts to the others
The coursebook provides a lot of reading for the learners and students are directed to work with the text. Students are directed to realize how the text is organized, how the words are used in the text. Students are expected to be able to re-write or re-tell the text, to perceive the meaning from reading. In this way students also summarize the texts and apply the given words, or search for the words with the similar or different meaning.

· Topic combinations (vocabulary is introduced in group of words according to their relationship – e.g. my family, travelling, food, house, nature ...)
This coursebook concentrates the vocabulary into the topics. The topics relate to the learners´ age and awoke an interest to enjoy the reading as well as provide challenging activities to explore the texts. The topics are:

Images, Family, Money, Body Ritual, Digital, Escape, Attraction, Genius, Sell, Students, Home

This coursebook is designed for adults and young adults and learners at this age can work with the abstract, to discuss their own experiences and can be the source of the information for other students. The conversation about these topics can be interesting and challenging.

II. In this coursebook students are encouraged by the instructions to:

· Use equivalents of the target language in their mother tongue, translation

· Search data

· Internet corpus

· monolingual dictionaries 

· bilingual dictionaries

· Keeping  lexical notebooks 

According to this finding it is probably expected that adult learners have already built the methods of recording the vocabulary or lexical items. I think it is important to record the new language items in a way that is suitable for each learner. On the other hand the teachers should control how the learners have acquired the language – providing the exercises, tests, or only to explain the words or expressions.

III. This coursebook provides:

· Authentic materials for reading and listening that provide context for presenting, practising and recycling vocabulary

The coursebook provide a great amount of the authentic texts and recordings. Students have opportunities to read and listen to the materials where they are provided with expressions, verb phrases, words, and collocations – chunks of the language. I chose three key words from the firs unit to analyze the coursebook.  I will search the coursebook and look for these key words to note down where and how many times they appear in the coursbook. If students should acquire the language items they would need to come across these language items more often. For the language acquisition it is needed to recycle the language several times.

Key words: calculating, ambitions, to adopt a new look

The coursebook Inside out provides a huge number of authentic texts with the concentration observing the lexical items in the text – written or provided by recordings, but according to my notes I found out that lexical item presented in texts are practised in each unit, where they were introduced. But recycling through the book does not take place as I took three words from the main article in the first unit and found no use of these items in the next units – the part of the expression adapt a new look - the word look was used several times in other combinations.

From these findings, it can be assumed that the coursebook is designed for adults expected to be autonomous to recycle the language on their own. I think that the coursebook should provide the recycling of the language to acquire the language successfully. The teachers can improve this situation by supporting the recycling process. I would suggest to use the text from previous units – students can read, retell or re-write the text again, explain the expressions, discuss the article or compare different articles or texts, teachers can photocopy the gap – filling exercises and students can do them again later to recycle the language items.

· Learning activities based on the lexical principle

The Student´s Book

Text searching

The Student’s book provide many opportunities to use the activities that are based on the searching the texts. Students read the texts and answer the questions from different exercises. Students replace the words in the text with the given words or search the text for the information of given words, expressions.

Phrase matching

This activity is highly used in the student’s book. Students are instructed to match:

· the parts of the sentences

· the parts of the sentences form different columns

· the expressions from the text with the given expressions

· match the expressions with their descriptions

· match the halves to make famous quotes

· the nouns with the right verbs

· expressions with their meaning

Collocation dictation

I did not find any activities that would be based on dictation.

Pause reading

The Student’s book provides one activity when students listen to the sentences and concentrate on a momentary pause in each sentence.

Also the student’s book contains many texts with their recordings so the teachers can practise saying after the recording.

Lexical chants

The Student’s book contains three songs that students are directed to work with.  Students listen to the song and use the words from the song to complete the sentences.
Or students first read the lyrics of the song and try to work out the missing words from the context and the sound of the lines, then listen to the song and check their answers.

Lexical drills

I did not find any activities that would be based on drilling.

Crosswords

I did not find any activities that involve crosswords or puzzles.
The Workbook

Text searching

Also the workbook provides a high number of texts and students are directed to search these texts to search for the information or to search for the certain words, phrases or expressions.

Phrase matching

The activities based on matching are used often in the workbook. Students are instructed to match the halves of the sentences, words from the columns, expressions, pictures, equivalents,…
Collocation dictation

I did not find any activities that would be based on dictation.
Pause reading

I did not find any activities that were mainly based on the pause reading (or that the book instructions would advise to concentrate on the pauses in the text). But the workbook provides listening that are based on practicing stress, intonation and is provided with the tapescripts. So, the teacher can use these tapescripts to help students to develop the efficient flow of the speech according to these recording.

Lexical chants

I did not find any chants or songs in the workbook.
Lexical drills

I did not find any activities that would be based on drilling.

Crosswords

The workbook porvides two wordsquares where students should find the given words.

Summary

Inside Out Coursebook provides great opportunities for learners to meet a high number of authentic texts. Learners are directed to explore these texts and to concentrate on certain lexical items – words, expressions, collocations. These items are usually given and students search the text for them or their equivalents or opposites. Students combine words to make expressions, word-combinations, and collocations and try to use these combined lexical items in the sentences.

Students are introduced to the different language patterns (is/am/are have/has/do/does/ I've been knowing/I’ve known/I know,…) through the text where these patterns are used. Students then try to use these patterns to complete shorter texts (sentences, dialogues, short articles).

The language patterns and the rules for using them are shown in the examples that students are asked to study and discuss. Students are also introduced to the different examples and asked to make the rules in discussion with a partner. The texts are accompanied by the recordings and students usually have the opportunity to check their answers by listening, to correct their own mistakes and realize what to concentrate on more.

As it was mentioned before, this coursebook provides a high number of the authentic texts. Students are advice to explore these texts and to observe how the texts are composed, divided, linked, how the language is used. Students are guided to concentrate on the meaning of the text to be able to summarize the text, written or orally.

Students are also guided to observe the language that is used in the  texts. Students underline certain lexical items in the text; replace the lexical items in the texts with the given word, expressions or collocations.

On the other hand, the coursebook provides a high number of texts, lexical items (words, phrases, expressions, collocations – chunks) but does not concentrate on the recycling and revising these chunks or lexical items. The lexical items are recycled are revised in each unit but not through the rest of the coursebook. I assume that this coursebook expects learners to be autonomous to recycle the language on their own. Also the coursebook does not guide students to keep the lexical notebooks or vocabulary books. Young adults and adult learners are probably expected to have gained the ability to record the vocabulary already. Controversary, the use of dictionaries is introduced in the coursebook. Students are advised to use the dictionaries if they need. 

The coursebook is divided into several topics that correspond with the use of related vocabulary. 

The activities used in the coursebook are concentrated on searching texts – using words from the texts, replacing words from the texts with the given words, looking for the opposites, words with the similar meaning. Students also match words, parts of sentences, expressions, collocations and use them in sentences. The coursebook guides the learners how to pause the text in one exercise but provides the tapescript  to the recordings so that students can practise saying after the recording and the teacher can explain to the learners the importance of making pauses in the speech or in reading the text. 

The coursebook does not provide activities that are based on drilling or dictation. But teachers can adopt drilling and dictation as a way of revising lexical items from the coursebook. 

The coursebook shows how to work with the lyrics of the songs, and the teachers can use the lyrics of the songs or poems in a similar way. Students can bring their favourite songs to the class or the poems can be found on the Internet.

According to these summaries, Inside Out coursebook concentrate on words and their combinations, social expressions, collocations and their use writing or speaking. The coursebook expects that learners have developed certain learning skills. Because of this reason the coursebook concentrates on recycling or revising the language only in each unit. The coursebook guides learners to explore texts and observe the language used in these texts.

5. Research Results Summary
In this part I will compare the evaluated coursebooks and analyze the results. I will use the paragraphs to help to see the differences between the coursebooks – Project, New Headway English Course, Inside Out. 

The first criterion used for the coursebooks´ analysis was:

I. Learning new language items is done through:

· Independent words (pen, table, coursebook, animal, mother, sing, yesterday, nice, pay, apply, ask,....)

· Chunks or word combinations (It ′s lovely., polite suggestion, I don't mind, in the morning, I strongly advise you, alcoholic drink, ....)

· Generalization of the lexical patterns (lexical patterns are introduced in the text to be observed and noticed and compared by learners)

· Reconstructions of a text ( applying different words or expressions to the text, creating opposites of the words from the text, looking for synonyms of the words from the text, gap- filling, combining paragraphs of the text, rewriting or retelling texts,..)

· Topic combinations (vocabulary is introduced in group of words according to their relationship – e.g. my family, traveling, food, house, nature,...)

Graph 1: Learning new language items 

A- Independent words 

B - Chunks or word combinations 

C - Generalization of the lexical patterns

 D - Reconstructions of a text 

This graph expresses how each coursebook provides learning new language items.

The graph does not contain the topic combination criterion because it is impossible to put the notes into the numbers. All three coursebooks are divided into units and each unit relates to one topic. Texts and lexical items relate to this topic.

Graph 1:  Learning new language items
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The evaluated coursebook were expected to have differences because they were designed for different age groups. The differences are in used texts – their length, quantity and level. There is also a big difference in number of pages of these coursebooks. Project coursebook is designed for primary learners and so the texts used in this coursebook are shorter than in New Headway and Inside Out. 

Project coursebook provides similar number of activities that offer learning independent words as New Headway English Course and Inside Out. According to the graph, Project coursebook contains a high number of activities that concentrate on learning word combinations or chunks as well. On the other hand the amount of the language items differs in the coursebooks. The amount of the texts and also the amount of words, chunks and word combinations is lower than in Headway or Inside Out. Headway and mainly Inside out provides a high number of texts that contain language items – words, chunks, word combinations, and learners are guided to explore the text for these language items.  Inside Out introduces collocations to learners. Learners are directed to search the text for words that can be combined in Inside Out more that in Project and New Headway English Course.

Al three coursebooks are divided into units and each unit relates to one topic. Texts and lexical items relate to this topic.

The second criterion used for the coursebooks´ analysis was:

II. Students are encouraged by the instructions to:

A - Use equivalents of the target language in their mother tongue, translation

B - Search data (Internet corpus, monolingual dictionaries, and bilingual dictionaries)

C - Keep lexical notebooks 

Graph 2: Students are instructed by the coursebooks to use equivalents, search data, and keep lexical notebooks.
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 Project coursebook guides learners to use equivalents or translations to understand the meaning of words and expressions better. Inside Out uses a very small number of activities concentrated on using equivalents of the mother tongue or translations and New Headway English Course does not use these instructions in the course.  Project also directs to use dictionaries to find out the meaning of independent words but New Headway English Course and Inside Out encourages using dictionaries more than Project. Project coursebook also provides instructions how to keep language items. Students are guided to put new items into their vocabulary books. Young learners should be instructed how to use dictionaries and how to record and keep new language items Also teachers should help learners to develop these skills and explain to their students the importance of using dictionaries and keeping lexical notebooks.

Headway and Inside also introduces the use of dictionaries in the course but do not provide any recommendations for keeping vocabulary or instruct learners to note lexical items. I assume that learners of this age group are expected to have developed these skills already and are able to record and keep vocabulary on their own. I think that the teachers should check how students keep language item, especially when learners have difficulties in learning the foreign language.

III. The coursebook provides:

· Authentic materials for reading and listening that provide context for presenting, practising and recycling vocabulary

This graph provides the information how the coursebooks concentrate on recycling and revising new language items through reading and listening to the authentic texts, practicing through exercises and learning activities.

Graph 3: Recycling and revising language items in the coursebooks.
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All three coursebooks provide a high number of authentic texts that are related to the learners´ age and interest. The texts are accompanied by recordings. From the graph we can see that Project concentrates on recycling and revising language items more intensively than New Headway English Course and Inside Out. I believe that learners would acquire the language better if they meet the language more often than once.  It can be assumed that New Headway English Course and Inside Out are designed for adults or young adults who are expected to be autonomous learners and to recycle or revise the language items by themselves. But also teachers should help learners to acquire the language by providing extra activities based on recycling and revising new language items.

· Learning activities based on the lexical principle (the student's book and the workbook analysis)

A -Text searching

B - Phrase matching

C - Collocation dictation

D - Pause reading

E - Lexical chants

F - Lexical drills

G - Crosswords

 Graph 4:  Learning activities used in the coursebooks
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The graph shows that Inside Out is highly concentrated on the learning activities that involve searching the text. These activities provide reading the texts, observing the used language, experimenting with the lexical items, using the dictionaries.

All three coursebooks use matching activities and also introduce poems and songs to the learners. Learners are directed to explore the lyrics and the texts of the poems. The coursebooks also do not contain activities that would directly instruct learners to pause the text. But all coursebook provide a big amount of recordings that could be used for practicing the learners´ speech by repeating after the recording.

I found out that all three coursebooks provide activities that follow the principles based on the lexical approach. The amount of the exercises differs according to the learners´ age and level. Inside Out highly involves learners in working with the texts and searching for lexical items.

On the other hand, Project Coursebook guides learners to develop learning strategies and skills – keeping vocabulary books, recording language items.

My suggestions how to incorporate the lexical approach more in teaching are used in the summary after the evaluation of each coursebook.

6. Conclusion
The analysis of these three coursebooks helped me to realize that these coursebooks concentrate on learning new language items according to the learners´age. All three coursebook guides learners to explore authentic texts, analyze the language and experiment its use in writing or speaking. Project coursebook also introduces to the learners learning strategies (learning and keeping vocabulary, recycling and revising vocabulary). The implementation of the lexical approach should be started slowly with the lower level students – as Project - and incorporated more with more advanced learners as in Inside Out.

Inside Out provides a high number of lexical items and I think that this coursebook intensively increase the learners´mental lexicon. But the high number of new language items should involve recycling and revising that should be provided by the teacher (extra learning activities). New Headway English Course concentrates on language forms and their use in the text more than Project and Inside Out.  I would also suggest exploring the texts for vocabulary more in New Headway English Course.

I also think that Project could start combining words that collocates and introduce collocations to the learners. 

All three coursebooks provides certain amount of the principles based on the lexical approach but Inside Out would be put in the first place. This involves the assumption that the lexical approach is implemented into the coursebooks with more advanced level and is expected to be designed for young adults or adult learners. 

As a teacher, I would like to start introducing word combinations and collocations after the students have acquired certain amount of language. This amount of language would be then increased according to the lexical principles.
